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1
Introduction

With this research I seek to determine how modern media can be used in the English as a Foreign Language classroom and what the effects, benefits and drawbacks are of incorporating these tools into the lesson plan. 

The Umbrella term ‘Modern Media’ that is used frequently in this research include various Web 2.0 technologies such as social networking websites and interactive applications. The Information and Communication Technology (ICT) described are the means used to convey these modern media with. 

In a matter of a few short years, computers and modern technologies have become increasingly embedded in our lives. It changed the way in which we communicate forever. The advent of computers, handheld phones, digital music players, tablets and other appliances has had a tremendous effect on our every-day lives. Nowadays students rely on modern technologies to gather information, to learn, to stay updated on current affairs and to communicate with their peers. 
Pupils were born into a digital environment and have always been surrounded by computers and the Internet, and it is therefore necessary that schools adapt to this development and provide opportunities for their pupils to use digital tools within the school context. In the past ten to fifteen years, schools have been trying to keep up with new technologies by purchasing TV-sets, VCR or DVD recorders, stereo installations, and more recently personal computers, laptops, digital projectors, smart boards or active boards. Additionally, some very innovative schools have even ventured into the world of the Ipad.
It can be said that modern media are gradually finding their way into the classroom, including the EFL classroom. The effect of modern media on language learning is rather a popular topic amongst researchers in the field of education. Research has illustrated that the Internet and modern communication technologies can support meaningful learning. 
Thus EFL teaching nowadays is gradually embracing modern technologies; nonetheless, there are still some hurdles to take when it comes to using technology effectively in the English language classroom. Whilst most teachers know perfectly well how to operate their classroom DVD-player, the television-set and the personal computer, only few know how to effectively use ICT and modern media. In addition to not knowing how to use ICT and new media, there are also a number of teachers who are sceptical when it comes to using these tools. So the main hurdle for must teachers is that they are unaware of the opportunities modern media can offer them.
For this final research I have investigated the possibilities that modern media can offer EFL teachers to complement more traditional teaching methods. The reason for investigating this topic is that recently, my training school has purchased ICT equipment and facilitated every classroom in the English department with a computer, projector and board. I noticed that there was a significant difference in the way English language teachers perceived these means. Some teachers seemed enthusiastic about the new technologies and used these whereas others seemed rather indifferent and therefore I decided to research the effects and benefits of incorporating modern media and ICT into the lesson plan. With my research I aim to make all English teachers at my trainee school aware of the effects and benefits modern technologies can have on their lessons, and in addition, I want to provide them with ideas for their lessons so that they can incorporate modern media in a meaningful manner. 
The research will commence with a literature desk-research to form the framework for the rest of the study. I have read many papers by researchers in the field of language teaching and technology and I have looked into the advantages and disadvantages of using modern technologies to complement traditional language teaching methods. Chapter two will consist of a listing of various modern media appliances and this will also include ideas on how to use these tools in the lesson plan. Chapter three consists of a practical research about the use of modern media at my trainee school in particular. To get a clear view on the opinions pupils and fellow teachers have on the use of modern media and ICT in class, I have surveyed both groups. You can find the results of the survey in chapter three, which also forms the preparation for the practical research of chapter four. This chapter consists of a practical research which includes a lesson plan, reviews, students’ opinion and a conclusion. This last chapter has been given shape like this to effectively test the theory of the research in the everyday language classroom and to find out what modern media are truly effective and convenient enough to use in every day lesson plans. I have analysed the lesson series and surveyed the pupils’ opinions and included the results in chapter four. Chapter five consists of a conclusion and recommendations for my training school.
2
Chapter 1 - Desk research findings on the effects of modern media on EFL learning.
In this chapter I will set a theoretical outline for the rest of my research. I have read various studies about the effects of modern media on language learning and have listed the most important aspects as a preparation for my further research. Moreover, I examined how humans require a second language to see in what way modern technologies can enhance this process.
2.1
Development of modern media
The onset of modern technology changes started as long as a hundred years ago with the invention of the telegraph. From that moment on many new technologies followed, such as the telephone and later the first computers. With the popularity of the Internet, computers became more advanced and user-friendly. Nowadays, computers merge various communication means such as phoning, television and text into interactive communication tools. 
With the development of the hardware, both software and websites also developed and became better and more user-friendly. The first social networks started in the mid-nineties and were so called ‘social communities’ where people could share ideas through chatting and personal pages. In the late-nineties so called ‘user profile sites’ became popular. These sites enabled users to interact with each other and view friend pages. A new generation of social networking sites soon followed such as MySpace and later LinkedIn, Facebook and Twitter. Other websites such as YouTube started to flourish and gain popularity from 2005 until the present. Since 2007, social network use has doubled. According to the results of a study carried out by Insites Consulting (2011), over 1 billion people in the world use social networks. Considering there are 7 billion people on earth, of whom 2 billion are Internet users, there is a large population of social network users. Concluded, innovations in ICT and new media have developed on an astonishing scale and are still developing today and this has forever changed the way in which we communicate. The rise of modern media increased communication between people from all over the world. Modern technologies, according to Croteau and Hoynes (2003), ‘radically break the connection between physical place and social place, making physical location much less significant for our social relationships.’ In this respect, modern technologies have made the world smaller and made communication between people from different parts of the world faster and more convenient than ever before. 
2.2
How do humans acquire a second language?
This final research focuses on how pupils who are learning English as a Foreign Language can benefit from lessons in which modern media are incorporated and therefore this paragraph first focuses on how a second language is acquired. 
A second language learner is different from a child learning a first language. Over the last century, three theories have been coined to explain first language acquisition, which I will briefly go into here in order to contrast this with second language learning. One very well-known theory is Behaviourism, an influential theory that was popular from 1940 to 1950. According to Patsy M. Lightbown and Nina Spada, (2009): ‘behaviourists, of whom B. F. Skinner is the best-known, believe that children imitate the language produced by those around them.’ Another theory is Noam Chomsky’s innatist perspective. Chomsky (1959) argues the behaviourist explanation for language acquisition. He suggests: ‘children are biologically programmed for language and that language develops in the child similar to other biological functions.’ Another theory is the critical period hypothesis. This theory is described in ‘How languages are learned’ by Patsy M. Lightbown and Nina Spada, (2009) ‘humans are genetically programmed to acquire certain kinds of knowledge and skills at specific times in life. Beyond those ‘critical periods’ it is either difficult or impossible to acquire those abilities.’
Patsy M. Lightbown and Nina Spada, (2009) suggest: ‘a young child learning a L1 and a L2 learner are different because of both the learner’s characteristics and the environments in which first and second language acquisition typically occur.’ It is also reported that ‘second language learners already have acquired at least one other language and this can either be an advantage or a drawback.’  The advantage is that second language learners have metalinguistic awareness (knowing that learning takes place) and, in addition, these learners know how a language works; however, this can also be a disadvantage because the L1 could interfere with the L2 and this can cause mistakes. 
Linguists have coined many theories about how a second language is learned. One very well-known and accepted theory for L2 acquisition is Stephen Krashen’s five hypotheses model (1982). The first hypothesis is the acquisition-learning hypothesis. ‘We acquire as we are exposed to samples of the second language in much the same way that children pick up their first language. We learn on the other hand through conscious attention to form and rule learning.’ The second hypothesis is the Monitor hypothesis. ‘The acquired system initiates a speaker’s utterances and is responsible for spontaneous language use. The learned system acts as an editor, making minor changes.’ The third hypothesis is the natural order hypothesis which is based on the idea that ‘as in first language acquisition, second language acquisition unfolds in predictable sequences.’ The input hypothesis is that ‘acquisition takes place when one is exposed to language that is comprehensible and that contains language just a step beyond that level.’ The affective filter hypothesis shows that ‘learners put up a metaphorical barrier when their feelings, motives, needs and emotional states change and that prevents them from acquiring the language even when the appropriate input is available. These negative emotions prevent efficient processing of the language input
Krashen’s ideas are widely accepted and have been a mayor influence in second language teaching. Even though his ideas have been argued by other linguists, his ideas still have an impact in modern second language teaching. His theories have made comprehensible input and communicative language teaching very important aspects of second language learning. 
Modern media have a highly communicative character and that makes these technologies suitable to use for language teaching. Because of the communicative nature, these means create meaningful contexts as learners can communicate in real life and receive feedback, and as a result, these technologies can have a positive effect on motivation. Moreover, the level of input can often be selected by the teacher so that the input it is comprehensible and one step beyond the learners’ levels so that learning can occur.
Concluded, it is very important that the input conveyed by modern media is comprehensible and one step beyond the pupils’ levels in order for them to learn new input. When the input is one step below their level or a few steps beyond their level, no learning will occur. It is therefore very important to analyse the level of language used in the modern media that is going to be used during the lesson so that learning can occur. Secondary school pupils do have metalinguisic awareness and this can be a benefit because they are aware of the fact that they are learning a language and they also know how a language works because they have already acquired a L1. What is more, Pupils in secondary school are still in their critical period for acquiring a second language. Krashen’s theory shows that a lot of exposion to the L2 is required for learning a L2, as is the state of mind of the learner. The affective filter hypothesis coined by Krashen (1982) shows that ‘certain emotions, such as anxiety, self-doubt, and boredom interfere with the process of acquiring a second language.’ It is therefore important that appropriate modern media are selected to use in class, otherwise, no learning will take place. The communicative nature of modern media and the meaningful contexts these means can provide can have a positive effect on language learning.
2.3
Using modern media for language learning: research findings
Over the past few years, many studies have been carried out on the effects of ICT and modern media on teaching and learning. Education has reached the twenty-first century and so have teachers and learners. For the latter group this does not appear to be a problem at all since they were brought up in the digital era. Marc Prensky (2005/06) coined the term ‘Digital Natives’ to describe this generation. ‘I have coined the term digital natives to refer to today’s students (2001). They are native speakers of technology, fluent in the digital language of computers, video games, and the Internet. I refer to those of us who were not born into the digital world as digital Immigrants.’ 
Recent research by Salaway & Caruso (2008) on the Information Technology use of American undergraduate students showed that students are increasingly mobile. ‘80,5% of students own laptops; 66,1 % own internet-capable mobile phones; 80% of students state that they are ‘very skilled’ or ‘expert’ Internet users; More than 85% of respondents use one or more social networking sites.’ It is clear that students live in a modern, always online digital media environment. Students are used to receiving and giving information rapidly and Prensky (2005/06) finds that education should adapt to these needs: ‘classroom exercises need to extend these capabilities they already possess.’ Digital culture has influenced the skills and attitude of students regarding education. According to McCarthy, (2010) ‘Digital natives prefer receiving information quickly; are adept at processing information rapidly; prefer multi-tasking and non-linear access to information; have a low tolerance for lectures; prefer active rather than passive learning, and rely heavily on communications technologies to access information and to carry out social and professional interactions.’ 
Thus Prensky and McCarthy state that the digital natives have no problems finding their way around the digital world and that education should adapt to the needs of this generation. But is it that uncomplicated for teachers to adapt? Digital immigrants may well have difficulties integrating because they have one foot in the past and the other in the ‘digital’ era. Prensky (2005/06) also states that the digital generation will continue to evolve so quickly that ultimately teachers will not be able to keep up. According to Prensky, teachers will have to find new, rigorous ways of teaching e.g. providing students with immediate information in the form of e.g. flashy websites, games and videos. This would mean that teachers have to find their way around the digital world very soon and that they have to introduce new ways of teaching using modern media in order to keep their students interested.
The European Union carried out a study on the impact of ICT and new media on language Learning (Annexe 3, qualitative survey, 2007-2009) and one of their findings was that in the eight European countries they studied, there is a high demand for the development of digital high-quality pedagogical tools and teacher-training. ‘Whichever sector or language is targeted, there is much to be gained from investment in this bedrock foundation to inspire future generations of language learners. Across the eight countries, this is identified as an urgent and crucial need, from those with differing levels of take-up and attitudes such as Spain, where traditional, face-to-face teaching still tends to dominate, to Finland at the vanguard of change. All seek more and better quality materials for teachers and the means by which to embed change among all practitioners.’
This study makes clear that there is a lack of proper teacher-training within the field of new technologies; as a result, many teachers seem to be sceptical, unknowing or lack self-confidence when it comes to using new technologies in the classroom. The vast majority of teachers have sufficient knowledge of basic, low tech ICT applications, such as Microsoft office and know how to use this in class; however, the problem seems to be that the greater majority of teachers find it difficult to find a purposeful use for integrating technology. Furthermore, the EU research (annexe 3, qualitative survey 2007-2009) online survey among teachers in different European countries showed that many respondents believed that ‘the use of technologies can in fact be a threat for the exclusion of older generations.’ Other studies also show that older generations are sceptical regarding using new media and ICT. 
The online Survey carried out by the EU (final report 2007-2009) also demonstrates that ‘teachers overall regarded new technologies beneficial for communication, however, some respondents believed that technology-mediated communication do not contain the valuable aspects that face-to-face communication have. Overall there was a noticeable divide between the respondents who already used new technologies and those who would want to use these technologies but did not know what was attainable to them.’ This outcome shows that there is willingness regarding using modern technologies; however, there is a lack of knowledge and proper training on what resources are available and how these can be used. 
Ertmer (2005) carried out another research and found that many L2 teachers do use technologies; however, much of this is of the “low tech” variety such as Word and Excel. Ertmer found that most teachers did recognise the positive changes that “high tech” applications such as social networks have on how students carry out their tasks; however, teachers remain using low tech applications. Ertmer points out that ‘low level technology uses are generally associated with teacher-centered classrooms, whereas high-level technology usually promote constructivist practices in which the students have to collaborate’. Garrison and Kanuka (2004) state that ‘educators have come to recognize that internet-based activities can involve quality learning experiences through specific communication technologies that are transforming society. Nonetheless, scepticism and resistance to classroom integration of the high tech tools remain important even though these tools can facilitate lifelong learning’ 
Researchers have found that using technologies can be helpful for language learners.  There are a number of benefits for EFL learners. Zhao (2007) states that ‘video materials provide the learner with authentic and context-rich language; in addition, images and sounds are memorable.’ A. Berk, (2009) states that: ‘multimedia auditory/verbal and visual/pictorial stimuli increase memory, comprehension, understanding, and deeper learning than either stimulus by itself.’ Concluded, digital stimuli are memorable and this is a big advantage, especially in EFL teaching because acquiring a foreign language depends highly on remembering words, structures and chunks. In addition many modern media such as Twitter and YouTube videos are in English and therefore these media provide the learner with authentic, high in context, useful and memorable every day English. It is needless to say that this type of input is more memorable than repetitive, often out of context language found in many EFL textbooks.
Multimedia tools may also stimulate different fields of intelligence in learners. Gardner (1983) found that every learner has multiple intelligences namely: verbal/linguistic, visual/spatial and musical/ rhythmic intelligence. Every student has these multiple intelligences, and some are better developed than others and therefore teachers should include four to six intelligences in their lessons because then students can use their strong intelligences and practice their weaker ones. (R. Berk – Multimedia teaching with video clips – International Journal of Education) states that ‘Videos can tap verbal/linguistic, visual/spatial and even musical/rhythmic intelligences.’ This shows that teachers should use tools that activate as many intelligences as possible. Multimedia tools such as active boards, videos and websites could be very helpful here.
Another benefit of using modern media is that it activates previous knowledge very easily. The use of new media in the classroom enhances the chances of grabbing students’ attention and this will lead to activating previous knowledge about the subject. Zull, (2004) states that ‘each student’s brain has a different neuronal network, and existing neuronal networks open the door to effective teaching.’ This means that every student has different previous knowledge and this knowledge is important for developing further knowledge.
One benefit of using modern media within the English language classroom is that it will grab the students’ attention. As stated before, students spend a lot of their time immersed in the digital world and it has become a part of their everyday lives. Because they are used to the fast way of receiving and giving information, teacher-centred lectures will no longer grab the pupils’ attention because this way of teaching lacks the visual boost modern media do give. By using modern media in the classroom, one relates to the pupils’ lives and will grab their attention and keep their attention focused.
Research has shown that modern technologies foster lifelong learning. Modern media play an important role in informal and accidental learning outside the classroom context. Leamnson (1999) noted that ‘in many situations learning happens outside the classroom; by using technology students may expand their knowledge and enhance their thinking and analytical skills and can apply external learning to situations presented within the classroom.’ Thus incorporating modern media in the lesson plan will have a positive effect on learning inside and outside the classroom. 

Furthermore, modern media can have a positive effect on the classroom atmosphere as shy students can make contributions to the lessons through using digital tools. Students do not have to speak up in class to participate in e.g. a discussion; instead, they can express themselves in writing through social media such as a wiki, blog, or Twitter page. 
The above researchers have made clear that using modern media can be of benefit to digital natives in the English as a second language classroom. Outside of the classroom, pupils are constantly immersed in a digital media environment and teachers should adapt to this because the digital culture has had a profound influence on the learners’ opinions towards education. Many teachers, however, are sceptical about using modern technologies and this can mainly be attributed to lack of proper teacher training. Incorporating modern media in the lesson plan can have benefits for L2 learners. Modern media provide learners with authentic and context-rich language, activate various fields of intelligences, activate and direct attention and in addition, modern technologies have a positive effect on lifelong learning. It is important to consider the theories of how a second language is acquired when it comes to using modern media in the classroom. Researchers have shown that input should be comprehensible and one step beyond the learners’ level in order to initiate learning. Modern media can help expose the learners to the target language which is a benefit since explosion to the L2 is necessary to acquire the language.
In the next chapter I will research various forms of modern media and how these can be incorporated in a meaningful manner.
3
Chapter 2 - Types of modern media and how these can be incorporated in English lessons
There is a myriad of choices when it comes to modern media that can be used during lessons, however, where does one start? In this paragraph I will describe some very well-known and less known forms of modern media and I will give descriptions of how these modern media can be introduced in the English classroom in a meaningful manner. Because there are many different forms and subdivisions of modern media, I have made a selection of those that prove to be most suitable to use in the English language classroom. In this chapter I will research so called “high tech” applications such as social networking sites, rather than “low tech” applications such as Microsoft Office programs because many teachers have already adopted these low tech applications. I have read various studies in the field of the modern media and in addition, I have examined all the modern media described and looked up uses and filtered out the most effective ways of incorporating these media into the lesson plan. I will include background information for each type of modern media and I will also include research evidence about the effectiveness that these media have in lessons.
I have divided modern media into three categories namely: Audiovisual media, social media and useful websites and software. In the first category “audiovisual” I will describe three effective and efficient audiovisual appliances and I will give some examples of how these can be used. In the category ‘social media’ I will have a look at popular social media and I will list some ideas as to how teachers can use these websites in class in a communicative manner. The latter category is an accumulation of very useful and effective websites and software which can prove to be very useful during English lessons. 
3.1
Audiovisual 
Using videos in the classroom is not a new phenomenon. As long as teachers had the access to a television set and a VCR recorder, videos were used to complement lessons. Later, the advent of the DVD-player made using videos in the classroom even more convenient, however, nowadays; even the DVD-player has become history. There is a significant difference between the old manner of using videos and DVDs and modern varieties of video such as YouTube. According to Berk, R.A. (2009) there are changes in four areas: ‘(a.) the variety of video formats, (b) the ease with which technology can facilitate their application in the classroom, (c) the number of video techniques an instructor can use, and (d) the research on multimedia learning that provides the theoretical and empirical support for their use as an effective teaching tool.’
Thus, teachers nowadays have a wide choice when it comes to video formats, and techniques. Incorporating videos in the lesson plan is uncomplicated because videos are very accessible and, in addition, research has proven that videos are a very effective teaching instrument. All the teacher needs is a computer, projector, smart board or active board. And even though it is very useful for one to have access to the Internet to look up the videos and play these directly in class, this is not strictly necessary since most videos can be downloaded and saved in advance, so that they can be used later.
Why use videos in the English classroom? As stated in chapter one, multimedia tools such as audiovisual tools can stimulate multiple intelligences Gardner (1983). Gardner states that teachers should try to activate as many intelligences as possible to facilitate optimal learning. ‘Video can tap verbal/linguistic, visual/spatial and even musical/rhythmic intelligences’ Researchers have also found that video has an effect on both the left and right hemispheres of the brain. Gazzaniga (1992): ‘There are two separate hemispheres of the brain that relate to two ways of thinking: verbal and non-verbal’ ‘The left hemisphere is the logical and analytical side that processes information such as mathematics, logic and language. Miller (1997) notes: the left hemisphere is the verbal side that is structured, controlled, rational and objective.’ Jourdain (1997) found that ‘The right hemisphere, on the other hand, is the non-verbal, creative side which is spontaneous, emotional, intuitive and disorganised. This hemisphere focuses on art, pictures, colour and music’ Hébert & Peretz, (1997) note:  ‘A video activates both hemispheres. The left hemisphere processes the dialogue, plot, rhythm or lyrics, whilst the right hemisphere processes visual images, relationships, and sound effects’ 
Video also has an effect on brain wave frequencies. Berk, (2009) pointed out that, ‘there are four types of waves that relate to different levels of consciousness, namely: Delta, Theta, Alpha and Beta. Alpha en Beta waves are very important when it comes to learning. Delta and Theta may be characteristic of students in classes where there is a lot of teacher-talk. Alpha waves are used when students are, for example, studying. The emotions are important and the left hemisphere becomes less dominant. Alpha waves can be triggered with slow, reflective informative videos and this can be useful when reviewing content so it passes into long-term memory. Beta waves are the patterns of a fully awake mind, and in this consciousness, the left hemisphere is fully awake. Net generation students are now functioning at maximum speed. Fast, catchy video clips can snap their attention and make them very alert’.
Another very important benefit of using videos in class is that it provides pupils with context-rich authentic English, rather than the often artificial English used in the listening exercises that come with teaching methods.
Concluded, videos have a very positive effect on learning because they have the potential to grab the pupils’ attention and activate their brains so that they can take in new comprehensible input. Videos, as stated before, do have the ability to activate multiple intelligences, which is of benefit to the pupils because they can use their strong intelligences and practice their weaker ones. Videos also have the ability to engage both the left and right hemispheres; this facilitates learning in the verbal and non-verbal sides of the brain. In addition video also has the power to influence the pupil’s attention according to what kind of learning is required. The stimulation of beta waves by showing fast and loud videos trigger full attention, whilst stimulating the alpha waves by showing slow videos enables pupils to memorise better. It is needless to say that videos offer teachers a very effective and useful teaching tool.
3.1.1
YouTube
There are many websites where one can find videos to use in class; however, the most well-known video website is YouTube (www.youtube.com). YouTube was created in 2005 and is a video sharing website where users can upload, download, share and watch videos. Most of the videos have been uploaded by individuals, however, in recent years; YouTube has also become an important tool for companies to promote their products. YouTube provides many channels with subjects ranging from beauty and lifestyle to product reviews, film trailers, documentaries, and instruction videos. It can be stated that on nearly every subject a myriad of videos can be found. Searching for videos is very easy, one can type the keyword in the search-box and instantly videos will appear on the screen. In addition, YouTube is very versatile because videos for all age groups and language levels can be found.
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YouTube videos are very accessible, user-friendly and convenient to use in class. When there is no internet connection, videos can be downloaded by using simple download programmes such as http://keepvid.com/ so that these can be saved in advance.
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A great and very simple, yet effective way of incorporating YouTube videos in class is by showing these videos as an introduction to a subject. Small parts can be selected and therefore only the necessary part of the video can be shown. The advantage of YouTube videos over regular DVDs or VCR tapes is that it is extremely easy to show certain parts again when necessary. 
Example introduction: As an introduction to a lesson about healthy and unhealthy food, a promotional video about Jamie Oliver’s ‘Food revolution’ could be shown to spark a class discussion about healthy and unhealthy food in the Netherlands. 
Another manner in which YouTube can be used in the classroom is by creating a class YouTube channel. By creating a preferably private channel, to which only pupils have access, teachers and pupils can share videos. What could be very useful for many pupils is to upload grammar explanation videos by the teacher on the YouTube channel. YouTube is brimming with grammar explanation videos. However, pupils are usually used to their own teacher’s way of explaining grammar, which is why it is would be best if they had access to videos by their own teacher. Grammar explanation could easily be filmed in class where after teachers can upload these videos to a YouTube channel for the pupils for further reference. To create a channel, one only has to create a YouTube account and pick a name for their channel. In addition, one can choose for a public channel, or for a private channel that will give access to twenty-five students. This type of video is a good self-study tool for pupils. YouTube also corresponds well with other forms of modern media since the videos can easily be imbedded in e.g. the class blog, Twitter or Facebook.
Another way YouTube videos can be used in the English lesson is by using trailers. (Article: 100 inspiring ways of using social media) Students have to watch a trailer of a film they would like to see and predict what will happen in the film. Learners then have to respond on YouTube by posting their expectations. This activity will foster listening and writing skills.
A very creative way of incorporating YouTube into the lesson plan is by having pupils create their own videos. This requires a lot of preparation and materials - such as cameras, computers and editing software - however; this is a very effective way of getting pupils engaged in their own learning process. Making videos could be integrated in large projects, e.g. when pupils go on an excursion or class trip. Ann Foreman stated at the 2010 IATEFL conference that ‘A very important factor in using such video tasks is that you have to allow pupils to produce output they like themselves. Let them produce what they want to talk about themselves because only then the pupil will be motivated and learn.’ Thus, according to Ann Foreman, when introducing these tasks, teachers have to give their pupils the ability to produce output they find interesting in order for these tasks to be successful. 
3.1.2
TED lectures
TED ‘Technology, Entertainment and Design’ (www.ted.com) is a non-profit website that hosts a wide variety of conference videos. It started out in 1984 as a conference bringing together three worlds, namely: Technology, Entertainment and Design. Since then TED conferences have had speakers from other fields as well. The website started releasing talks online and soon this attracted a global audience. From that point on, TED focused on ‘TED talks’, these ‘Talks’ are videos featuring the world’s most inspiring speakers. TED’s catchphrase is ‘Ideas worth spreading’ and this summarises exactly what this website stands for. The difference between YouTube videos and TED videos is that the TED videos are conference talks and in general more sophisticated than YouTube videos. 
TED videos are a good tool to use in class, however, it must be noted that the language level of these TED talks is of a high level and therefore these videos are more suitable to use in higher level classes. 
The TED website states that the talks section offers ‘1100+ talks to stir your curiosity. Browse by subject, length, or rating (inspiring, jaw-dropping, funny…’ The site offers a wide variety of subjects to choose from and therefore this website is very convenient for teachers. In addition, the website is always up to date, which means that there are always videos available on current world issues. Talks can be found very easily by using the search box on the left side of the page. Videos can be selected according to length – 3 to 18 minutes, events, subjects, genres, and it is even possible to search for talks subtitled in a hundred languages, of which one is English.
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A very simple way of using TED talk videos in class is by showing the pupils a talk corresponding with the subject that is being dealt with at the moment. These talks are a good way to complement course materials or to stimulate discussions about many subjects. E.g. a talk by a person who survived a plane crash could be the lead-up to stimulate a discussion or writing activity about: ‘transport safety’, ‘what would you do in a situation like this?’, ‘why are you or why are you not afraid of flying’ etc. These types of videos could also be used for prediction writing assignments by showing only half of the TED-talk and by letting the pupils predict what happened next e.g. ‘what happened when the airplane started to fall down?’. Many of the TED videos are very inspiring and because of this it will catch the pupils’ attention. 
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Another way of using TED talks in class is, for example, to feature authors in reading lessons. By doing this, pupils know who the author is and what he or she stands for and this can help them understand the literature better. 
TED Talks are a good way of introducing topics in class; however, the downside of this particular website is that it is only suitable for higher level students because the language content is of a high level.
3.1.3
VoiceThread
A very interactive and useful audiovisual tool that can be easily used in the EFL classroom and beyond is VoiceThread (http://www.voicethread.com and ed.voicethread.com specific for education). This programme is best described as an interactive media application that consists of online slideshows of pictures, documents or videos. Viewers can comment on any slide by typing, drawing or by recording an audio or video comment. Teachers or students can start a VoiceThread discussion by simply uploading a picture, document or video and add a voice recording with it to explain the subject or to introduce it. Other pupils can join the Thread and comment in a way they feel comfortable with e.g. record their voice.
VoiceThread is very user-friendly; however, a few steps have to be taken before this website can be used effectively. Students will have to sign up and create a user name and an icon that will represent them, as will teachers. It is very useful to create a private group to which only pupils have access so that pupils know they can comment and that only their fellow students can see or hear their comments. When these steps have been taken, either teachers or students can start a thread by simply uploading e.g. documents and an introduction. After this step the thread can be imbedded in the class website, Facebook or blog and pupils can comment on it in their own time. The comments will then play in turn and can consist of drawings, text, audio or video comments.  
There are a few downsides that come with Voicetread. One drawback of this particular website is that each student needs to have access to a computer in order to participate, and unless all pupils have access to a computer, VoiceThread will not always be a suitable tool to use in class. However, VoiceThread can be used for homework assignments when pupils have access to their own personal computers. Another downside is that not all pupils will have access to recording materials such as headphones with a microphone or a webcam and therefore they will be limited to commenting through text or drawings. Another drawback is that the free membership is only limited and if teachers want to use the special teacher edition that gives access to the secure education network; they have to purchase a class subscription which costs 60 dollars per year.
VoiceThread has many advantages as opposed to the downsides. As VoiceThreads can be easily embedded in the class website, blog or Facebook, it is an adept tool to motivate students to comment on various topics outside the classroom. This can be an advantage to pupils who are rather shy as they have an opportunity to give their opinion in the safety of their home. According Weir (2008) Voice Thread extends the classroom with Interactive Media albums) ‘students participate more actively in digital discussions than in the classroom because they do not have to be the loud one or the popular one. Another reason for participating actively is that pupils feel save and they can think about their comments beforehand.’  
Other advantages are that pupils can both practice listening and writing in their own pace. Furthermore VoiceThread is user-friendly and adaptable to various learning settings and levels.
3.2
Social networks
Social network sites can take on many forms that can be hard to classify, however, Kaplan and Haenlein (2010) created a classification scheme for different social media types. As stated by Kaplan and Haenlein: ‘There are six different types of social media: collaborative projects (e.g. Wikipedia), blogs and micro blogs (e.g. Twitter), content communities (e.g., YouTube), social networking sites (e.g., Facebook), virtual game worlds, and virtual social worlds (e.g. second life)’. This sub-part of my final research will focus on social networking sites and micro blogs, which are web-based and mobile based technologies which enable users to communicate in interactive dialogue and exchange user-generated content.
Social networks are soon becoming ubiquitous and are very popular amongst teenagers. In 2008, the Educause centre for applied research study found that ‘more than eighty-five percent of students use one or more social networking sites. Of these, more than half (fifty-five point eight percent) spend five hours or less per week using them, and twenty-six point nine percent spend between six and ten hours a week.’  So, what is the advantage of integrating social media into the lesson plan?  Researchers in the field of education have discovered that using social networks can have quite a few advantages in class if used properly. According to Trip (2011) ‘social media gives students who normally barely raise their hands an opportunity to speak up through these digital channels, to them this is very natural.’ This seems to be a major benefit because the somewhat quiet pupils will have a chance to participate in e.g. group discussions. Another benefit of social networks is their versatility. Muñoz, C. L. & Towner, T. L. (2009) report in their research about how to use Facebook in the college classroom that’ there are a number of unique features that make it amenable to educational pursuits. For example, Facebook is equipped with bulletin boards, instant messaging, email, and the ability to post videos and pictures. Most notably, anyone can post information and collaborate within the system.’  Because of this versatility, social networks can be used for a variety of purposes, inside the classroom and outside the classroom, and in addition, it is very user-friendly and accessible. Social networks also have the ability to connect with people all around the world. Prensky (2008) notes: ‘schools have to make education relevant to pupils.’ ‘If they're learning Spanish, why aren't they connecting with kids in Latin America? If they're studying societies in social studies class, why aren't they exchanging videos showing their respective views of their own society?’
Social media can also be of great benefit in the communication classroom because, according to Boulos, Maramba, & Wheeler (2006), pupils have a real purpose for communicating with real people in the target language. The advantage of social media is that one can communicate in meaningful ways whereas traditional communication practice is often very artificial and therefore nearly as engaging.   
3.2.1
Facebook
With over 900 million active users in May 2012 (Wikipedia) Facebook is one of the fastest-growing and best known social network sites. Facebook was created by Zuckerberg in 2004 and initially targeted high-school and college students, but soon the website gained popularity among all age-groups. This particular website enables users to generate and share content within a set structure. Users can create private or semi-private profiles and maintain a list of individuals with whom they have a connection, view their connections’ updates and comment on this. 
Facebook can be a very good and practical educational tool because of its communicative purpose, user friendliness and accessibility. What is more, pupils already spend a lot of their time communicating with friends and classmates through social networks and therefore they are used to the concept. Muñoz, C. L. & Towner, T. L. (2009) pointed out, ‘Facebook has a number of features that can be very useful for education such as 'bulletin boards, downloadable applications, instant and e-mail messaging and the possibility to post videos, pictures and texts. Furthermore, anybody can log in and coproduce within the system’ Muñoz, C. L. & Towner, T. L.  also note that ‘even though these technological tools mirror those found in currently employed courseware programs such as blackboard, the ability and ease with which individuals can use Facebook are superior to some courseware options.’ The ability to create a community also proves to be an advantage. Garrison & Kanuka (2004) claimed that ‘a sense of community is necessary to sustain a dynamic and meaningful educational experience over time and is a valuable asset to promote higher level thinking and the construction of knowledge.’ Thus, the sense of community has a positive effect on pupils; what is more, according to Gass & Selinker (2008) promoting a community of learners is also extremely useful because it can have a positive effect on affective learning and students’ motivation, which is a strong predictor of successes in language classes. 
Facebook can be used in the English language classroom in many ways. A very straightforward manner of introducing Facebook in class is by creating a private class account that is open to all pupils of the classroom. It is, however, very important to address online safety when carrying out such a task. Blattner and Fiori (2009) note: ‘it is important that educators seriously consider the confidentiality settings when creating a group.’ When a group is created, questions can be raised to which pupils can respond and ideas, lesson content and materials can be shared and replied to. Homework assignments can be posted to provide easy access for pupils and teachers can also post reminders about upcoming tests and assignments. Another idea would be to let pupils respond to questions, videos or texts posted on the wall by the teacher or other students as a homework assignment. 
I studied an article (‘100 inspiring ways to use social media in the classroom’, 2010) in which various other, creative ways of using Facebook were mentioned and I have filtered out the most useful. One idea that can be a useful activity during literature lessons is ‘Make literature real. Have students create a Facebook page for a character from literature you are studying’. Pupils have to create a fake Facebook account for one of the characters of the book they are reading. This can be done quite elaborately complete with pictures, characteristics, text etc. The only problem with this assignment is that Facebook makes it very hard to actually create fake accounts for fake characters. It is possible, however, all pupils should have to create a new e-mail address to activate their accounts because only one account is allowed per profile and this will take up some time and chances are high profiles will be deleted in spite of the new e-mail address. 
Facebook is also very suitable for class projects such as sharing information and commenting on it. An example would be to share book reviews in class by letting pupils post their book reviews on the class Facebook page for the teacher to grade and for other pupils to read and comment on. The advantage of this method is that all pupils have access to each other’s reviews and by reading and commenting on their peers work, both reading and writing are practised in one go, and also, pupils learn about other books by reading different reviews. 
Various Facebook apps can be a good interactive tool to use in class, such as the poll app to poll the students’ opinions on various matters. Another class activity would be to practise communication through Facebook in the target language with authentic speakers of English of comparable ages. This activity takes some preparation for the teacher since they will have to find a class that speaks the target language and that is willing to participate. This could, for example, be a class who would like to learn Dutch, in this way pupils can help each other get to grips with each other’s languages. The two classes can become one group in which pupils can communicate with each other in the target language. There are many advantages concerning this activity. Firstly, this activity is very meaningful and engaging and therefore it can have a positive effect on motivation and second language learning. Secondly, pupils can practice the target language and at the same time they learn about the culture of the native speakers’ country. Lastly, pupils will learn real authentic language, language a regular course book cannot possibly offer and therefore communication with native speakers is of significant value.
3.2.2
Twitter
Twitter is a social micro blogging network that gives users the opportunity to read and send online text messages up to 140 characters, also referred to as ‘tweets’. Twitter was created in 2006 by Jack Dorsey and from then on the website gained popularity very quickly. In 2012, Twitter has 500 million active users, generating over 340 million tweets per day (source: Wikipedia). It can therefore be said that Twitter is currently the most popular micro blogging system the Internet holds today. Twitter is used to communicate, discuss, and ask questions, advice and a myriad of other purposes. Users can choose to follow other users, so that they become ‘followers’ and are able to monitor the tweets of these users they choose to follow and in addition, they can comment on these tweets. 
What makes twitter a very suitable tool to use in the English language classroom is the communicative nature of the service. Twitter is especially useful for writing practice because writing is the channel of communication, and in addition, it is very user-friendly. Twitter can make writing lessons more meaningful and enjoyable because it promotes writing as a fun activity, as well as encouraging editing and literacy skills. Many researchers and educators have examined the possibilities Twitter can offer English language teachers, however, there are immeasurable uses for this micro blog. A few activities that are very useful activities for the English language classroom will follow. Note that these activities can be used during lessons or outside the classroom as homework assignments.
For this section I used the inspiring article about uses for integrating social media in class and filtered out the most interesting ideas (‘100 inspiring ways to use social media in the classroom’, 2010). One very nice activity that is not necessarily a writing activity is ‘follow famous people’, where pupils have to follow a person related to a subject that is currently being studied in class. An example would be to have each pupil follow a famous athlete who participates in the London 2012 Olympic Games when looking at sports in class. Pupils could report their findings to the rest of the class orally or by writing a short update each week and post it on the class blog or Facebook page. The advantage of this particular activity is that pupils do not need to have a Twitter account themselves to be able to follow a Twitter page because most tweets are publicly viewable.
Another class activity the article comes up with is a writing activity where pupils have to create stories. Mind that for this activity, a (preferably private) class Twitter account is necessary.  For this activity, pupils have to create a story together, one by one, using one Twitter post of a maximum of 140 characters, and only one student at a time. This is a great creative writing activity that enhances pupils’ improvising and creative writing skills as they have to react to their predecessor’s post and write what happens next in the story in only 140 characters. This activity can also be used as a prediction activity such as ‘what happens next’ for a story or film. E.g. pupils will be shown a short part of a film where after they have to predict what happens next in only 140 characters each. Afterwards the ending that was created by the pupils can be compared to the real ending.
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Twitter can also be a great channel for bringing current events or news to the classroom. Current issues can be followed on twitter simply by typing a hash tag and a subject, for example, “#Olympics” in the search box and track this tag. News relating to the tag will appear on the screen so that the class can follow. This can be an interesting manner of sparking a discussion about various subjects or to follow news items to keep updated. Following hash tags can also be used to follow opinions from different perspectives as preparation for e.g. a debate. 
Teachers can also create a class hash tag to keep class tweets organised. This can be very useful with small homework assignments such as having pupils reply to questions by the teacher that are relevant to course material. A daily or weekly question can activate pupils to think about the subject and to express their opinions which could later be discussed in class. 
Because Tweets are restricted to 140 characters, twitter is also a great tool to practice summarising text with and to filter out the essential meaning of a text.  
3.2.3
Blogs
The word “blog” is an abbreviation of “web log” and is an online diary that consists of posts, usually displayed in reverse chronological order so that the most recent post is featured first. Blog posts can consist of text, images, videos or web links and can be posted by one or multiple authors. Blogs have gained popularity in the past years and in 2011, over 156 million public blogs were active on the Internet. Most blogs are grouped around a specific theme and are interactive as they allow visitors to leave comments or send messages to the author and in addition, blogs give users the ability to edit their writing at any time. In this respect, a blog can be seen as a social network as the author not only produces content but also communicates with other bloggers and readers (source: Wikipedia). Therefore blogs do appear similar to Facebook, however, the main focus of blogs are informative article type texts, whereas the focus of Facebook is more on short informal and social messaging.
Researchers in the field of education have found that blogs can be a good tool to complement the English language classroom. Pinkman (2005) suggests: ‘Its value as a pedagogical tool appears to be in its authentic, interesting and communicative nature. Furthermore, its popularity outside the foreign language classroom may be a motivating force for technologically savvy young learners.’  As noted before, digital appliances have many advantages as opposed to traditional teaching materials such as paper and pen. The main advantage of a blog is, according to various researchers, that it provides a real audience for students and this gives learners a meaningful purpose for writing. 
Blogs can be used in a variety of ways; however, for classroom use it is advisable to have all pupils create a blog account from the same hosting website. The advantage of this system is that pupils can react to each other’s posts. Subsequently, a class blog can be created which can be linked to the learner blogs by using hyperlinks. It is rather straightforward to create a blog as there are a myriad of hosting websites which enable users to create a free blog such as blogger or wordpress. After having created a blog, the lay-out can be personalised to enhance the appearance. What should be kept in mind according to Dieu (2004) is that ‘blogs work best if you see them as long-term assignments that help  students improve their overall fluency and competency, not just as a standalone activity. Try to forget teaching about the language while blogging. Instead, see yourself as making students use the language while you observe and monitor.’
Since blogs foster writing, it is a felicitous tool to use during writing lessons. A writing activity that could be used would be an activity to practice persuasive writing. Pupils have to post a persuasive text on their own or class blog promoting an event or product of choice where after each pupil has to give feedback to the texts posted by their classmates. This activity could be carried out during lessons of outside the classroom as a homework assignment. The advantage of this activity is that the writing becomes more meaningful for the pupil because they have an audience and they will receive feedback on their text to which they can in turn react, which makes the assignment communicative. This type of activity can also be used for practising writing reviews on various products, books, films, services or events or for writing articles about class trips, excursions or other activities. Furthermore, blogs can be used for writing book reports. The advantage of writing a book report on a blog is that it encourages pupils to rewrite and edit their thoughts and it enables pupils to read the reports of their peers to which they can also comment. 
3.3
Useful websites and software 
The Internet yields many non-social network websites and free software that can be good resources to complement the lesson plan. This final research already showed that modern technologies can have a positive effect on EFL learners. Social networks prove to have many positive features and in this section I will show the benefits, uses and a few example activities on a selection of non-social network websites that are suitable to use in the English language classroom.
3.3.1
Wikis
The best-known wiki is Wikipedia, a free online multilingual encyclopaedia that is collaboratively edited. According to Wikipedia itself, ‘the website hosts 22 million articles of which over four million are in English alone. The articles have been written collaboratively by volunteers around the world and can be edited by anyone with access to the site.’ Wikipedia has become the largest and most popular reference work on the Internet and has an estimated 365 million readers worldwide (Wikipedia). Next to the well-known Wikipedia, there are other Wiki on the Internet that all adhere to the specific wiki format.
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Various studies have been done on using wikis in class and according to Boulos, Maramba, & Wheeler, (2006) ‘Wikis allow visitors to engage in dialog and share information among participants in group projects, or to engage in learning with each other by using wikis as a collaborative environment in which to construct their knowledge.’  These collaborative and cooperative paradigms make wikis a very suitable tool to use in the English language classroom. Next to the collaborative and cooperative aspects, wikis are also appealing to students to use because they are meaningful and in addition, wikis can encourage interaction. The fact that anyone can participate and add to the wiki makes this a very communicative and meaningful appliance for class activities. What is more, Wikis are very user-friendly as the format is standard and the changes made by each individual can be easily saved. There are various websites that can be used to create a (class) wiki such as http://www.wikispaces.com.
Chao and Parker (2007) found that wikis are most suitable to use in collaborative learning environments. An advantage of wikis is according to their study that Wikis foster reflective learning. ‘An essential part of reflective learning is that learners should be encouraged to reflect on their knowledge and make it explicit. Wikis allow this reflection to be done collaboratively, moving closer to a fully social constructivist mode of learning.’
Wikis can be used in class in various ways. Mind that it is useful to create a (private) class wiki page where assignments can be posted. It must be noted that the most common use of wikis in the classroom is to use it as a writing tool to support writing based lessons. Chao and Parker (2007) list a few suitable uses in their research such as developing research projects. Wikis can be used by learners during projects to serve as an ongoing documentation of findings. The information can then be presented by showing the class the wiki information and moreover, the students can comment directly on the content and revise content when necessary. According to Chao and Parker (2007) wikis are a good tool for group authoring. Whereas pupils usually collaborate on a project by e-mailing each other texts, and put this together to form a complete document, they can, by using a central wiki page, set up and edit the document or page collaboratively. 
Other uses for wiki are to have pupils comment on texts (source: YouTube video). An American teacher (see source) had her class annotate a poem through wiki by having them highlight and comment on important lines, paragraphs and words. The advantage of using a wiki in such a task is that it is more meaningful than carrying out the task by having pupils annotate important lines on paper because both peers and teacher can read the comments and opinions. Thus, pupils can learn from each other’s opinions and get a different and better understanding of the subject text. Moreover, pupils practice skills such as reflecting, reviewing, responding and publishing text.
Wiki can also be used during writing lessons in collaborative story writing activities. An example for an activity would be to have pupils edit, add to, and finish a story. The beginning of the story can be given by the teacher. This activity can also be used to have pupils change an existing story so that it has a different ending. The advantage of these exercises it that it is more communicative and meaningful than having pupils do these exercises on paper. Pupils can comment on each other’s text and add to it so that their own contribution is visible. It must be noted that these tasks ask for rules as there is a possibility that pupils change each other’s work and this could cause problems in class. Therefore clear rules and monitoring are necessary. 
3.3.2
Google Earth
Google earth is in fact a virtual globe that enables users to look up maps and geographical information online. Google earth is a software programme that was in fact created by a Central Intelligences Agency funded company and was released in 2005 (source: Wikipedia). The programme maps the earth by using images obtained from satellite imagery and aerial photography. There are two versions of Google Earth, namely a free version and a commercial paid version. The programme gives users the opportunity to view images in various ways such as satellite or a 3D street view
Google earth is very suitable to use in the English language classroom, especially during lessons concerning culture, location, population and characteristics of the English-speaking world. Cates et al. (2003) note: ‘Google earth supports the “four E’s” of the learning cycle model, allowing students to engage in the lesson, explore the earth, explain what they identify, and evaluate the implications of what they are learning.’ Thus Google Earth allows students to explore the earth in a meaningful, entertaining and interactive manner. Google earth can be used in the classroom in combination with other modern media websites such as a wiki or on its own to complement the lesson plan. Note that Google maps needs to be installed first before it can be used. A very straightforward manner of incorporating Google earth in the classroom would be to just look up areas, countries or cities when they are being discussed in class and show this. This could also be done as a preparation for an excursion to e.g. England as the program makes it possible to do a virtual tour of the area as well and, in addition, many well-known sights can be viewed in 3D. A suitable preparation activity would be to give pupils a list of locations they will visit during an excursion and have them look up the sights. Pupils can search for the locations on Google earth and do a virtual tour. They can then make a ‘print screen’ and place the images on e.g. a wiki, the Class Facebook, blog etc. They could then gather information on the sights through Google earth and other websites such as Wikipedia and add this to the blog, wiki, Facebook or another (class) website. Also note that the program has a so called “timeslider” which enables users to view historical imagery of areas or buildings. The lay-out of a city can therefore be compared by viewing the past and the present by using the timeslider.
Google earth can also be used during literature lessons to look up the areas where a certain novel is set to make the story clearer. An activity that could be suitable for reading lessons is to have pupils look up a particular area that is featured in the book and to have them make a map of the area that includes the locations of the story. Pupils can use the map from Google earth as a base and add the locations to the map by either using software such as Paint or by simply drawing a map manually.
The program can also be used to bring “real world” issues into the classroom. An earthquake in New Zealand can, for example, be brought into the classroom by looking up the affected area. The lay-out and position of the Olympic village in London can be brought into the classroom by looking up the city of London.
3.3.3
Skype
Skype is a voice-over video-chat service software application created by Niklas Zennström in 2003, and owned by Microsoft since 2011. This service enables users to communicate with peers by video, voice and instant messaging (source: Wikipedia). Users have the ability to add contacts to their lists and call other users of Skype free of charge. The program is very user friendly; however, users do need a headset, webcam and an internet connection in order to be able to use Skype. A webcam is not necessary per se; however, it enhances the experience. Before the program can be used, the program has to be installed on the computer.
Skype can be a useful tool to use in the English language classroom because of its communicative character. Note that the application should be installed on the computer first, after this; each pupil can create their own Skype username. Skype can be very suitable to get pupils into contact with native speakers of English; however, a few steps need to be taken by the teacher first in order to carry out such a task. There are various websites which help connect classrooms with each other such as epals.com. Teachers can find likeminded classrooms that are interested in cross-cultural communication and that are native speakers of English. Teachers can then set up one-on-one sessions between the students. Furthermore, teachers can set up group interactions as well by e.g. arranging discussions or interviews with the native-speaking class. Another possibility would be to arrange to follow a whole lesson by the native-speaking class. The advantage of these activities is that pupils will learn about the culture of the target language they are studying by communicating with their peers. In addition, pupils will hear authentic language and concurrently they practice their oral skills by conversing with their native speaking peers. 
Another possibility Skype facilitates is that pupils who are absent are able follow the lessons from their own homes. Teachers will have to set up a Skype account and place a webcam in a central place in the classroom, and the absent pupils need to have access to a computer with Skype installed on it. Even though some arrangements need to be made, this is a great solution for pupils who are not able to participate in lessons for a period of time as they are able to follow lessons and stay connected to their pupils and teacher.

The downside of using Skype is that it can be costly as many ICT facilities are needed and when there is only one computer available, the rest of the class could be distracted by the conversation one of their peers has on Skype. 
3.4
Drawbacks
The above featured websites are a selection of websites and applications that can be used in the English language classroom. Even though the above tools do have many advantages, there are also some drawbacks and aspects to consider. Firstly, online safety is a very important aspect. The general opinion among both antagonists and advocates of modern media in schools is that privacy and safety should always be contemplated when introducing modern technologies in the classroom and furthermore, monitoring pupils is, in addition, crucial. Secondly, it is important to create a relevant, meaningful and authentic context driven by pedagogic considerations when it comes to integrating new technologies rather than introducing technology for technology’s sake McCarthy, (2010). What is more, modern media should never become the primary resource; however, it can be a good tool to complement traditional teaching methods. Another profound drawback is that modern technologies are prone to defects and therefore teachers should have reasonable knowledge of both hard and software to be able to troubleshoot problems. Lastly, ample and suitable ICT facilities are necessary in order to be able to use modern media in the language classroom and this can be rather costly. Since not all teachers have access to equipment to facilitate all of their learners, this can be a significant drawback.
4
Chapter 3 - Modern media usage at Trevianum
4.1
Facilities
My teaching practice school, Trevianum, is a rather large school for higher secondary education in the south of Limburg, The Netherlands. One of the first ICT facilities that were launched in the school year 2008/2009 is an e-learning platform or ‘Electronic Learning Environment’, also called ‘ELO’. ELO is part of Magister, a portal where both staff and pupils can log on to share information or communicate with each other. This digital learning environment is used for communication between pupils and staff, and in addition, pupils can make assignments digitally and practice with digital practice material. Teachers can also upload additional information or lesson materials.
As of 6 March, the school underwent a change regarding the ICT facilities. From this date, all classrooms have access to ICT hard- and software, such as digital projectors and a teacher computer, whereas before this was not the case. I soon discovered that not all English teachers at Trevianum are aware of the effects modern media can have on their lessons and in addition, I discovered many do not know how to incorporate these means into their lesson plans effectively. Therefore I researched what the effects, benefits and drawbacks are of using modern media in the classroom and how teachers can incorporate modern technologies into the lesson plan so that full advantage can be taken of these facilities.
As stated before, all classrooms are equipped with teacher computers and projectors or smart boards. The pupils do not have access to a student computer with an Internet connection in the vast majority of rooms, still, there are two computer rooms within the school, and a media centre where pupils can use computers during study hours. Concluded, there are not many possibilities for teachers to have pupils use ICT themselves because the amount of pupils outnumbers the computer facilities. What is more, teachers have to reserve the computer rooms beforehand and often it appears that these rooms were already booked by other teachers. It is therefore necessary to look into possibilities to accommodate English teachers within this school. In the practice research of chapter four I will therefore look into manners of incorporating ICT and modern media suitable to the ICT facilities of Trevianum. 
4.2
Modern media usage pupils 
As a preparation for the practice research of this final report, it is important to investigate in what way and to what extend pupils use modern media and ICT in their daily lives. A short random survey consisting of sixteen questions was issued to determine how much pupils actually use modern media and ICT and what their opinion is on using modern media in the classroom. In addition, several questions regarding learning English through various types of modern media were also included to get an overview of which media would be suitable to use. This has been randomly surveyed with eighty-six pupils from four different classes and levels from years two and three of havo (higher general secondary education) and Atheneum (A-levels) at Trevianum. The ages of the respondents range from thirteen to sixteen. 
Following, the questions and a description of the general answers given by the pupils can be found. The questionnaire can be found in the enclosure. Note that this survey is in fact a random survey and therefore results are not fully reliable.
Which of the following forms of modern IT devices do you own?
Respondents were asked to tick all the modern technological appliances they owned. What became very clear from the answers the pupils gave to this question is that the vast majority of the pupils own at least two or more forms of modern IT devices. As can be seen in the circle diagram below, the majority of pupils own a personal computer, laptop and/or Internet capable phone. Regular mobile phones and iPads are only owned by a relatively small amount of pupils and this can be attributed to the fact that iPads are still a rather new type of device, and that regular mobile phones have already become old-fashioned in this age-group. 
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Figure 4.1 Modern ICT devices owned by students
Which social networks do you participate in actively (on a daily basis)?
Respondents are mainly experienced ICT-users and it is therefore quite logical that each respondent participates actively in at least one or more social networks. The vast majority of pupils who responded stated to participate in more than two social networks on a daily basis. As can be seen in the circle diagram, YouTube is the most popular social network, closely followed by Twitter and Facebook. It is surprising to see that the former biggest Dutch social network, Hyves, has lost noticeable popularly. When asked what the reason for this decline might be, some respondents stated that Facebook has overtaken Hyves, the result of this is that gradually all peers switched to Facebook, leaving Hyves. (Note that for this particular question all websites were classified as social networks)
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Figure 4.2 Participation social networks
How many hours a day do you spend online surfing the Internet?
Respondents were asked how many hours a day they surf the Internet and the results of the survey indicate that there is a divide between respondents who spend two hours or less surfing the Internet and those who spend three hours or more surfing the Internet.
[image: image3.png]35,0%
30,0%
25,0%
20,0%
15,0%
10,0%

5,0%

0,0%

time spent on the Internet

1.1

One hour or  About two About three Four hours or
less hours hours more





Figure 4.3 Time spent on the Internet
For what purpose do you use the Internet most frequently?
In addition to being asked how much time is spent online, respondents were also asked for what purpose they use the Internet most frequently. The results are indicated in the table below. Respondents were only allowed to pick one possibility to get a clear view of what purposes are most popular.
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Figure 4.4 Internet usage students
It goes without saying that by far, pupils use the Internet to socialise and keep in touch with friends. The Internet is also used for entertainment and for help with school and study. Online shopping, checking facts and following the news are not very popular uses of the Internet within this age group. 
Do you ever visit websites that are in English?
According to fifty-one percent of respondents, they seldom visit websites that are in English. Thirteen percent state that websites in English are never visited, as opposed to thirty -six percent of pupils, who claim they visit websites that are in English regularly.
Do you watch YouTube videos?
In most cases respondents state they watch YouTube videos regularly. Out of eighty-six respondents, 68 claim they watch YouTube videos on a daily basis, which is a total of seventy-nine percent. A minority of respondents, namely twenty percent claim they watch YouTube videos sporadically. It is highly interesting to note that only one respondent claimed to never watch YouTube videos.
What language is usually spoken in the YouTube video’s you watch?
The results make very clear that most videos that are watched through YouTube by respondents are videos in which the language that is spoken is in fact usually English. Seventy-three out of eighty-six respondents (eighty-five percent) state this. Fourteen percent of pupils report that the language that is spoken in the videos they watch through YouTube is Dutch, whereas there was only one respondent who reported that videos in which another language is spoken are usually watched. 
How skilled are you when it comes to looking up information effectively through the Internet?
It is not surprising that fifty-two percent of the pupils affirm that they are very skilled at effectively looking up information through the Internet. Forty-three percent claims they think of themselves as reasonably skilled and only five percent report that they regard themselves as not very skilled.
Have you ever communicated in English through online media e.g. MSN, online games etc? 
Forty-three percent of pupils state that they have regularly communicated in English through online media. Thirty-eight percent of the pupils report they have communicated in English occasionally, while nineteen percent affirm they have never communicated in English through online media.
How many of your teachers regularly use ICT and modern media in class? (Modern media and ICT are e.g. videos, PowerPoint, websites etc.) 
The vast majority of respondents state that fifty percent of their teachers use modern media and ICT during lessons, this is closely followed by pupils who say three or four of their teachers make use of these digital means. Nineteen percent of respondents report that all of their teachers use modern media and ICT during lessons, whereas seven percent says only one or two teachers does. The variety in response to this question can be attributed to the fact that this survey was carried out in four different classes, which have all different teachers.  
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Figure 4.5 Modern media and ICT usage by teachers
What is your opinion on lessons in which modern media and ICT are used by teachers?
Seventy-three percent of pupils report that lessons in which ICT and modern media are used are regarded as positive. According to pupils subject matter becomes clearer and more interesting as opposed to lessons in which no forms of modern media and ICT are used. Twenty-seven percent does not regard lessons that are enhanced with modern media and ICT as special.
Do you think it is interesting to be able to use ICT yourself during lessons e.g. practice lesson content with the computer through ELO?
Sixty-five percent responded that it would be interesting to make use of personal computers to practice lesson content, as opposed to that, thirty-five percent of pupils would not find this interesting
Would you favour it if ICT and modern media were integrated in lessons more, and if so: why?

To this question, eighty-one percent responded with yes, whereas nineteen percent responded with no. A number of reasons were given in favour of more ICT and modern media, the main reasons having to do with attention, variety and visualisation. Most pupils find that using modern technologies will grab attention and keep attention focused because it is different and more interesting than no technologies at all. Furthermore; it will have a positive effect on motivation. Other respondents report that the visual character of modern technologies can be of help in the process of understanding new lesson content because clear examples can be given. Another practical reason that is given in favour is that books are no longer the most important source of information, and in addition modern media can give insights that might not be represented in books. A reasonably large part of pupils report that they find that when teachers integrate modern media in lessons, these lessons become more entertaining.

Which forms of modern media would you like to see during lessons? 
It must be noted that pupils had the option to choose multiple answers for this particular question. The answers to this question show some interesting results. As can be seen in the diagram below, most pupils would prefer that YouTube and other videos would be used in lessons, closely followed by PowerPoint. Social media are also regarded as interesting; though, social media are, according to the pupils, far less interesting than YouTube and PowerPoint. Wikipedia and blogs are not regarded as very interesting lesson material, as are podcasts. The latter is not at all seen as an interesting form of modern media. 
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Figure 4.6 Preference modern media pupils
Do you think that modern media can make lessons more interesting, and if so, why or why not? 
Ninety-five percent of respondents agreed that modern media can make lessons more interesting. Their responses as to why it would be more interesting were very varied. A vast majority claimed that modern media can make lessons more interesting because it catches attention and keeps attention better focused as opposed to lessons where no modern media are being used. Other pupils stated that when a teacher uses modern media whilst explaining new lesson content, this can become clearer because of the visual nature of these means. Some other reasons that were given were that modern media are contemporary and pupils use it at home, so why not in the classroom. Some pupils note that modern media tend to look better than the content of the books they use, and also, it fosters the possibility to come into contact with information that cannot be found in textbooks. In addition, modern media can make the lessons less boring and more diverse. A number of pupils stated that the language used in the textbook and in listening exercises is rather artificial and over the top and that real language would be more interesting. Only 4 percent of pupils claimed that modern media would not make lessons more interesting. The main reason given for this was that the content is boring regardless of the channel through which it is presented. Other reasons given were that it starts to become normal to use technologies, or that teachers will not use modern technologies when they have access to these means. 
To what extent do you think that you have learned English unintentionally by using the following technologies? (Outside of the classroom, when you were e.g. at home) 

Asked about the technologies that have helped to improve English language skills, even if learning was not the main goal, pupils revealed interesting information.
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Figure 4.7 TV-programmes and films
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Figure 4.8 Websites in English
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Figure 4.9 Chatting through chat programmes
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Figure 4.10 Mobile phone
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Figure 4.11 Social networks
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Figure 4.12 Online games
[image: image13.png](Internet) radio and music

I do not know
no

Yes, alittle bit
yes, a lot

0% 10% 20% 30% 40%

50%

60%





Figure 4.13 Internet radio and music
As can be seen, the vast majority of respondents recognise the usefulness of film and TV for improving language skills; in fact, seventy-two percent claim this. In addition to television, many pupils claim to have learned English from listening to the radio and music in general. Many respondents also believe they have learned English by participating in social media. Online games and websites in English have also contributed to the language proficiency of pupils. According to the pupils, chatting through chat programmes and mobile phones are not regarded as very effective channels to improve language skills with.
These were the answers given by the pupils in the survey. Following is a summary of the results. 

The answers to question one made it very clear that information technology plays a very significant role in the lives of the pupils who participated in the survey. The answers to the following questions show that these pupils use information technology extensively and that these appliances are mainly used for social reasons. Not only do participants use the Internet extensively, it is also claimed that they are either very skilled or reasonably skilled when it comes to effectively looking up information through the Internet. Nearly all participants watch YouTube videos on a regular basis, and mostly, the language that is being spoken in these videos is English. 

When asked about the use of ICT and modern media by teachers, the major part of respondents report that up to fifty percent of teachers do make use of technologies in class, the result of this is that pupils find lessons in which these technologies are being used more interesting and clearer. Even though many teachers already use technologies, according to the survey, eighty percent of pupils would like to see more modern media during lessons, the main reasons for this have to do with attention, variety and clarity. The majority of pupils would prefer to make use of ICT and modern media themselves during lesson for e.g. practising grammar through the Electronic Learning Environment (ELO) or e-pack (the online practice website which comes with the method ‘All Right’); still, about a quart of pupils would not at all find this interesting. 

When asked what forms of modern media pupils would like to see integrated in lessons, YouTube and other videos prove to be most interesting, followed by PowerPoint. Social media comes third, which is surprising because pupils claim that the Internet is mainly used by them for social reasons and that the channel that is used to facilitate this are social networking sites such as Twitter and Facebook. This would indicate that pupils do not prefer these social networks within the classroom, whilst they do prefer it outside the school-context or that they are unaware of how these social networks can be used to enhance English lessons. Within the school context Wikipedia, blogs and podcasts score very low and are not deemed interesting according to the survey. It is rather surprising to see PowerPoint is regarded as interesting since PowerPoint is not a tool pupils claim to use themselves. It can therefore be concluded that pupils prefer other forms of technologies within the classroom than outside the classroom in their own lives. 
Asked about technologies that have helped to unintentionally develop language skills outside the school environment, pupils reveal that some technologies have been useful whereas some have not been useful. Seven out of ten pupils recognise the usefulness of television and films when it comes to improving English language skills. Radio and social media have also contributed to the language skills according to a large proportion of pupils. These results indicate that audiovisual modern media such as YouTube videos or Internet radio are of benefit to the English language skills of pupils. Websites in English and online games have to some extent also helped improve language skills, nonetheless, chatting and mobile phones do not have a great effect on language skills according to pupils. This indicates that these modern media would not be of benefit to use in the English language classroom. 

In summary, it is clear to see that pupils do spend a lot of time surfing the Internet and that they are rather skilled at this. Nevertheless, there seems to be a divide between internet use at home and at school. Even though pupils use social networks very often and extensively, they do not expect to use these social networks during English lessons. According to the pupils, YouTube and PowerPoint are the best forms of modern technologies to use in class. I will look into the reason for this result in the next paragraphs. It is clear that pupils regard the use of modern media as very positive, the main reasons are that it catches attention, that it is more interesting and that the visual abilities of modern technologies make lesson content clearer. Even though a lot of teachers already use ICT and modern media during lessons, this is not yet enough. A lot of pupils would like to use ICT more themselves during lessons 
4.3
Modern media usage staff 
Next to the pupils’ opinions on the usage of modern media and ICT during lessons, it is also important to investigate what the teachers’ perspective is on incorporating these devices in class and if and how they achieve this. 

In a short survey, the majority of teachers of the Trevianum English department answered various questions relating to opinions on modern media use in the classroom and views on the effects of incorporating modern media. In addition questions regarding the use of the devices and knowledge about these were answered. Following you will find the questions and the general answers given by the teachers. You can find the questionnaire in the enclosure. Note that this survey is in fact a random survey and therefore results are not fully reliable.
How long have you been working as a teacher?

It is needless to say that to this question, the answers were rather diverse. The vast majority of English teachers who participated in this survey have had various years’ worth of teaching experience, whereas some teachers have only been working in education for a few years. To get a clear view as to whether there is a difference between teachers linked to the years of experience and the opinions on the use of modern media in class I had as many teachers from the English department fill in the survey. The teachers with the least experience have been teaching for just one year, whereas the teacher with most experience has been teaching for thirty-six years. 

Do you use any forms of ICT or modern media (e.g. YouTube, websites, PowerPoint etc.) during teaching?

To this question, all teachers of the Trevianum English department that participated in the survey responded with ‘yes’. 

Do you use modern media in your lessons, and if so: which ones?

It is very interesting to note that all teachers claimed to use YouTube and PowerPoint*. Another website that is regularly used during lessons is the BBC website for news items and RAM files. Other forms of ICT and modern media which are used by a few teachers, although less popular than PowerPoint and YouTube, are: Wikipedia, podcasts, Google to look up pictures, Vimeo (a video website) and in addition, one teacher states to use social media to look up information.

* PowerPoint was in this question classified as a form of modern media whilst it is officially not 

In what way do you use ICT and/or modern media?

All teachers respond that they use the teachers’ computer, and nine out of ten teachers use the smart or ActivBoard. When asked in what way the smart or ActivBoard is used, teachers respond that they use these devices as a projector. Moreover, the regular projector is used by seven out of ten teachers and three out of ten give pupils the opportunity to practice with lesson content on the students’ computers regularly. 

How often do you use ICT and modern media during your lessons?

Six in ten teachers claim to use ICT and modern media on a daily basis, whereas three in ten respond that they regularly use these technologies, and only one in ten teachers claim to use this sporadically. None of the teachers state that modern media and ICT are used seldom.

To what extent will ICT and modern media have an influence on education in the future?

There is a clear division between the older teachers and the younger teachers. The older generation of teachers state that technologies will only have a small influence on education, and that the teacher-centred model will remain the most important, whereas the younger generation believe that technologies will have a lot of influence on education in the future. None of the teachers think that modern technologies will have no influence at all.
What are, according to you, the biggest challenges when it comes to (regularly) incorporating ICT and modern media in lessons? (E.g. what could go wrong?)

A large group of teachers note that failing equipment is the biggest challenge. A second group of teachers strongly feel that ICT and modern media should be used as an agent during lessons and not just for the sake of using ICT; this should definitely not be the goal and a good balance between more traditional methods and technologies should be found. These teachers also strongly agree that teacher-centred education should remain be the most important form of instruction. Other drawbacks that prove to be proficient is the lack of proper facilities within the school, and the fact that pupils, when they have the opportunity to work on the computer, often do not spend time on the assignments and are distracted by other websites. In addition, pupils neglect to check the Electronic Learning Environment for updates and assignments.
What is your opinion on the following statements​?
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Figure 4.14 Teachers’ opinions
These answers show that most teachers agree with each other on a lot of statements. All teachers who participated in the survey note that there are many advantages to using technologies in class. All teachers agree that modern media can offer pupils realistic and authentic language and some teachers noted that these devices can have positive effects on all four language skills. What is more, all teachers agree with the statements regarding motivation and positive opinions of the pupils. It is very interesting to note that whilst all teachers claim they can find their way around the Internet, five out of ten teachers do not know, or doubt they know how modern technologies can be incorporated in the lessons. In addition, six out of ten teachers would like to follow a course about how modern media and ICT can be used in class, and two out of ten teachers doubt this, whereas the remaining teachers do not wish to follow a course. Additionally, it is interesting to see that three out of ten teachers believe that teacher-centred instruction will remain the most important form of class instruction; five out of ten doubt this, whereas two out of ten disagree. From further questioning about the influence of modern technologies in the classroom and to what extent this will occur, the general opinion is that even though teachers have a positive attitude towards modern technologies, these technologies should not replace the traditional curriculum; these modern appliances should only transform the curriculum slightly to make it more contemporary and interesting for pupils.
This survey shows that teachers recognise the positive effects modern technologies can have on their lessons; however, there seems to be a slight division between the older teachers and the younger teachers. Even though the older teachers do claim to add modern technologies to their lessons, they do not think modern technologies will have ample influence on education, whereas most young teachers do claim that modern technologies will have a considerable influence on teaching in the future. Failing equipment proves to be the biggest challenge for teachers, as is the lack of facilities. Furthermore it was noted that it is important to only use modern technologies as an agent, and not as the main goal of the lesson. Some teachers are less confident than others when it comes to using modern technologies, especially the somewhat older teachers. This group would like more schooling.

This survey shows that teachers mostly use PowerPoint and YouTube during lessons, and this corresponds with what the pupils claimed to find interesting. This is highly fascinating and the question is whether both pupils and teachers favour these applications because there is little knowledge of other, more high tech applications or whether these two applications are best. In the next subchapter this matter will be looked into in more detail. 

4.4
Lesson observations 
To further investigate in what way teachers use modern media, I observed a total of seven lessons in which ICT and modern media were being used by different teachers within the English department of Trevianum. 
Most teachers whose lessons I observed did in fact use the digital means their classrooms offered. In most lessons I observed teachers used the teacher computer and the digital projector or smart board. These devices were mainly used to make lesson content clearer or to show presentations with. The devices were always used in the same way: the teacher would operate the computer and show the class the presentation material. During my observations I noticed that most teachers used presentation software and video websites, nevertheless, a number of other websites were used by several teachers.
During one lesson a teacher used Vimeo to show a video from ‘blood, sweat and luxuries’. The video would be stopped occasionally and the pupils would be asked questions relating to vocabulary or meaning, nevertheless no other tasks to make the video more meaningful were integrated, such as writing a prediction or a review on Vimeo or Facebook. During this lesson the modern media that were being used had therefore no extra benefits compared to a video shown on the television set; it was merely a video. By adding some extra activities the video would have become more meaningful. 
During three observed lessons, the teachers used PowerPoint or Prezi presentations to explain grammar items with. And even though these presentations seemed to grab the pupils’ attention, there were no additional tasks to get more use out of the technologies that were being used. What could have been a better, more meaningful activity is to have pupils look up the grammar rules on the Internet and have them make their own presentations using PowerPoint or Prezi and present the content to each other. During another observed lesson Microsoft word was used to present a grammar item with and it is needless to say that this has no real advantage for the pupils compared to explaining grammar by writing it on the board. 

During some observations teachers would use online dictionaries to look up difficult words, and in addition, one teacher looked up pictures on Google a lot to explain words. It would have been more interesting to have pupils look up the information and present this to the class. Another teacher explained the word ‘bonkers’ by showing the pupils a short section out of a video clip of a song called ‘bonkers’ through YouTube. This was very memorable for the pupils since this song related to their world of experience and many already knew the song but did not know what ‘bonkers’ meant. 

Furthermore, the BBC website was used by a number of teachers for various goals. One teacher showed pupils the ‘one minute world news’, she noted to do this at the beginning of every lesson to keep pupils updated on the world news and also to practise listening. She would, in addition, ask the pupils questions relating to the content of the one minute video. The pupils listened very attentively and participated very well in answering the questions. Nevertheless, this activity could become more interesting for the pupils if the teacher posted the video on the class Facebook or Twitter page and had the pupils give their opinions about the news items through these applications. By doing this the pupils would practice both listening and writing. This teacher also regularly used YouTube videos to introduce topics with. She explained she would e.g. show a video of an English job interview to introduce the topic and to prepare her pupils for their own interviews for which they would receive a grade. Using YouTube videos in lesson introductions is a good way to focus pupils’ attention, since they are familiar with using YouTube in everyday life.
What became clear from the lesson observations was that all teachers use the Electronic Learning Environment to some extent. Most teachers within the English department use this website to upload extra practice material and grammar presentations for further reference. Other teachers give their pupils the opportunity to practise online with the ‘e-pack’ that comes with the method ‘all right’. This practice material can be accessed through the ELO portal and can be used by pupils to practice with lesson content at home. There are also a few teachers who give pupils the opportunity to hand in assignments or to ask questions through ELO, nevertheless, this is an exception rather than the rule. Most teachers place the homework assignments on ELO as well since the class book is rarely used anymore. 

In another lesson a teacher had pupils work on the students’ computers to practise for the test week by using ‘e-pack’ the electronic practice material from ‘all right!’ through the Electronic Learning Environment. He gave pupils the assignment to e-mail him any questions relating to the grammar items in English during that lesson to which he would respond. During this lesson the ICT that was being used had more meaning because the pupils practised lesson content, reading and writing. Only to e-mails written in English was responded by the teacher, who would write his replies in English only.

What became very clear from my observations is that teachers definitely do recognise the advantages of integrating ICT and modern media in their lessons because they all use the modern technologies to some extent. It also became clear that these technologies were not always used to full effect. The teachers that I observed all used the teacher computer and digital projector or smart board and the Electronic Learning Environment during lessons and they varied in the websites and application they used as well, nevertheless, some teachers were more creative in their use of technologies than others. This may well be the result of the difference in schooling as the younger teachers seemed to be somewhat more creative in their use of modern media. I compared the manners in which teachers used modern media during their lessons to the lesson ideas described in paragraph three. The result of this comparison seems to be that even through teachers do their best to incorporate modern technologies in their lessons; these technologies could be presented in different and more effective ways so that these applications would become more meaningful to the pupils and as a result of that, more learning could take place.
It is a fact that teachers do their best and try to incorporate ICT and modern media in their lessons; nonetheless, even though teachers have sufficient skills for routine working practices, they seem to have difficulties in finding a meaningful pedagogical use for technology. By talking with teachers and by analysing the observed lessons and the surveys it becomes clear that a lack of knowledge on how to make use of modern media most efficiently seems to be the problem. This could be attributed to a lack of proper training. Teachers are rather unaware of the existence of applications they could use during lessons, especially older teachers. The younger teachers seem to use modern websites and software such as Prezi and YouTube; yet, none of them used social networks during the lessons that were observed. On the other hand, low tech appliances such as Word and PowerPoint were frequently used by both older and younger teachers. This corresponds with the research carried out by Ertmer (2005) which showed many teachers do in fact use technologies; however, these are often of the low tech variety. The frequent usage of low tech technologies by teachers could explain why pupils deem these applications as interesting.  Pupils are simply unaware of other more high tech modern media, as are their teachers. Concluded, teachers have a very positive attitude towards ICT and modern media and the advantages these means can have for their pupils are recognised by them. Teachers try using modern media during lessons, yet, teachers lack the training and knowledge that is needed to fully take advantage of these technologies. 
Thus, training proves to be necessary; nonetheless, the question remains to what extent teachers should be trained. According to Prensky (2007) technologies are changing too rapidly and it is impossible to learn to use them all effectively. Prensky states that training teachers is not the answer ‘Teachers often ask for training in using these various tools, but is that really the answer? I think not, if only because of speed with which the tools are coming and going.’ A solution would be to train teachers only in using the most effective high tech forms of modern media rather than all technologies.
The conclusion of this chapter is that Trevianum does have good infrastructure, albeit not ample enough to serve all pupils with their own computers and therefore some forms of modern media cannot be fully used. The learners are digitally rather competent and are highly interested in modern media and ICT. The teachers of the English department, in general, have positive attitudes towards incorporating modern media and ICT to complement the lesson plan and it is tried to achieve this, nevertheless, teachers are often not aware of existing digital resources. As result teachers are not able to fully take advantage of these resources that are offered to them and this means that more time and effort should be spent on training teachers.

5
Chapter 4 - Practical research

In this chapter I will research what the effects and opinions are on integrating modern media and ICT by creating a lesson series, which can be found in enclosure four. I will analyse the lessons and the feedback of the students and in addition, I will analyse other forms of modern technologies that I have used during my teaching practice. Lastly, I will have a look at the benefits and drawbacks of integrating modern technologies in the English classroom.
5.1
Lesson plans

The lesson plan includes a few forms of modern technologies to test what the opinions of the pupils are on these applications. Note that the lesson series is adapted to the facilities available at Trevianum. Because the course book ‘’All right’’ had to be followed, the content of the lesson series was adapted to this course book. The lesson plan can be found in the enclosure.

5.2
Analysis of the lessons
To be able to analyse the lessons I have filmed small parts of lessons from the lesson series. By analysing the videos it struck me that the pupils seem to find it very normal that digital applications are being used. Nevertheless, there is a noticeable difference regarding attention span during parts of the lesson where the textbook is being used as opposed to the parts were digital media and ICT are being used. As soon as the screen is turned on, the direction of the pupils’ attention is directed towards it. Additionally, pupils do possess considerable knowledge regarding modern technologies and know how to use these; nevertheless, there were a few problems with the equipment during the presentations. Two couples were unable to give their presentations as the storage device they used was not responding properly. Two other couples remarked that they were unable to find correct information for the Twitter stalking assignment.  
The other forms of modern media that were being incorporated received positive responses. Pupils stated that they found the listening exercise with trailers more entertaining than the regular listening exercises that come with the course book. The PowerPoint game received positive feedback; however, the PowerPoint grammar presentations did not seem to have a real benefit as opposed to regular grammar presentations, apart from the pictures. The purpose of the pictures was to grab the pupils’ attention and to make the presentation clearer, more fun and memorable. This corresponds with the findings in chapter two which state that visual aspects can grab the pupils’ attention and make lesson content more interesting and clearer. Due to their visual aspects, the various websites and YouTube videos that were used during the lesson series also seemed to make lesson content clearer. 
The lesson series had a few advantages in comparison to the more standard lessons. The attention of the pupils was directed well and by using various websites, lesson content could be made clear. The pupils were very enthusiastic about making a presentation about a film or series they found interesting and this aspect made the assignment more entertaining and motivating for pupils. Next to a few advantages, there were some drawbacks to this lesson series as well. Due to lack of facilities there was no opportunity to help pupils with setting up their presentations. As a result, two groups did not find adequate information for the Twitter stalking assignment. Even though the pupils were told to e-mail the teacher for help through ELO, none used this possibility. Another drawback was that the equipment did not function properly at times when this was required.
5.3
Student feedback

To research what the opinions among pupils were regarding ICT and modern media, a short survey was conducted. To prepare the students for this survey, they followed lessons for six months in which ICT and modern media were regularly used. In addition, they also followed a lesson series in which the modern technologies were used more often and in which they had to make use of these technologies themselves. 

The survey was conducted with sixteen students of the Atheneum (A-levels) two class in which the lesson series was carried out.
In the past six months you followed English lessons in which ICT and modern media were used (practise with ELO, Youtube videos, Wikipedia, Twitter etc.). How would you assess the added value of these modern media on the lessons? Give a mark between 0 and 10.

Eight out of sixteen pupils rate the added value of modern media and ICT with an eight, one with a nine and even one pupil rates a ten. Five pupils assess the added value with a seven and one gives a six. 

In the past few weeks you followed a lesson series in which modern media and ICT were used regularly. What is your opinion on this lesson series? Give a mark between 0 and 10.
To this question, pupils responded positively. Ten out of sixteen pupils rated the lessons series with an eight, three gave a seven and another three assessed the lesson series with a six.  

Furthermore, you had to give a presentation in which you yourself had to make use of modern media and ICT. What is your opinion on making this presentation and giving it?

The majority of the pupils are positive about making the presentation, responding that it was interesting or fine. None of the pupils disliked preparing the presentation.
Did you run into problems whilst making the presentation? (Multiple answers possible)

Fifty percent pupils state that they did not run into any problems whilst preparing the presentations. All the same, the other half of pupils did claim they had some problems. The most profound problem, according to four pupils was that the equipment did not function properly. Another cause of problems was that it proved to be difficult to find the correct information on the Internet. One pupil responded that they did not have access to the required software at home and therefore they could not work on the assignment.

How well could you find information for the Twitter stalking assignment?
The majority of pupils respond that the right information for the assignment could be found either very well or reasonably well. Six out of sixteen pupils note that they had trouble finding the right information due to various reasons. Three pupils could not find the official Twitter account either because the film that was chosen to be presented was rather outdated or because there was no official Twitter account for the chosen film. Another pupil affirms that the right Twitter account could not be found because there seemed to be several accounts and another pupil notes that insufficient tweets were available.
During lessons, I have regularly incorporated modern media and ICT. Was this too much, just enough or not enough?
To this question, eleven out of sixteen pupils responded that the usage of modern media and ICT was just enough. It was stated by one pupil that the usage of these applications was too much and four pupils note that more modern media and ICT could be introduced.
Do you think that using modern media during lessons will have a positive or negative effect on your English language proficiency?

Fifteen out of sixteen pupils recognize modern media will have a positive effect on their language skills. Various reasons were given for this. Six pupils identify that by using modern media, authentic English will be learnt. Another pupil notes that modern media yields words that cannot be found in textbooks. Two pupils state that many pupils already use a lot of modern media and therefore pupils will find it interesting when these applications are introduced. Other pupils state that it is more entertaining than books and those books will become less important. Only one pupil feels that modern technologies could have an adverse effect on language proficiency due to the amount of abusive terms that can be found online.  

Do you have any ideas on how modern media could be further incorporated in lessons?

Five out of sixteen pupils state that the use of modern media was just right. What is interesting is that another six pupils express the idea of distributing Ipads with digital textbook apps installed on it to all pupils. Four pupils would like to have the ability to use modern media by themselves more during lessons. One pupil states that they would like a website where pupils can ask their teachers questions.
It is rather clear that the vast majority of the pupils who participated in the lesson series regard the usage of modern media and ICT positively. The use of modern media in both the lesson series and in other lessons is assessed positively. The pupils, in addition, respond positively when asked what their opinion is on the presentations, yet, fifty percent of pupils did have difficulties with either finding the right information or with inadequate functioning equipment or software. The Twitter stalking assignment was assessed rather positively. However, some pupils ran into problems due to not being able to find the right account, or not being able to find enough tweets. Nearly all pupils recognize the positive effects modern technologies can have on their English language proficiency. It is interesting to note that participants acknowledge the fact that modern media will bring them into contact with authentic language, more so than textbooks. Other students find the usage of technologies more entertaining because they already use these means outside the school context. The last question makes clear that the pupils from this particular class would like to make use of modern technologies themselves more. Due to the lack of facilities at Trevianum, this is not always a possibility. 
5.4
Usage of other modern media

During my practical training at Trevianum I tried to incorporate as many forms of modern technologies in my lesson plans as possible. During four months I have made various lesson plans that contained various forms of modern media. I have used a lot of Youtube and TED lecture videos to practise listening comprehension or to spark discussions. Moreover, I used a lot of websites to complement my lessons such as Google earth, Wikipedia and Twitter. During writing lessons, the pupils had the ability to use Thesaurus and the Cambridge online dictionary to help them with their writing. In addition, a small project was set up in cooperation with my supervisor for which pupils had to create a Prezi presentation about any topic that was of interest to them. Prezi was chosen over PowerPoint since Prezi is fully in English and because Prezi is linked with Facebook. Pupils could log in to Prezi through their Facebook account, and after the presentations, pupils could upload their presentations on their Facebook account to receive feedback from their peers. Furthermore, I regularly reserved the computer room so pupils could practise lesson content through ELO and other practice websites. 
The pupils were frequently asked to give feedback on the applications that were introduced during lessons and in general the opinions proved to be rather positive. Nonetheless, pupils often stated that having their own laptops would make the lessons even more entertaining. In addition, the facilities in the computer room were often not functioning properly and as a result not all pupils could participate. The pupils responded very positive to the YouTube and Ted videos, however, it proves to be very important to choose videos that are of interest to the pupils, otherwise, adding this application to lessons has no effect. Furthermore, it proves to be very important to have a good reason for using modern technologies in order for it to be meaningful to the pupils.
6
Conclusion and recommendations

In this chapter I will give a conclusion of the results I have found on how modern media can be used in lessons and what the effects and benefits of incorporating these media are. After the conclusion I will give a recommendation which I think would be of benefit to the teachers at my training school.

6.1
Conclusion

I hope that with this final report I have made clear that modern media and ICT can be incorporated in a variety of ways in the lesson plan so that EFL learners can take full advantage of the positive effects and benefits these modern technologies can offer them.

To give a conclusion I have to answer the main question of this final research about in what way modern media can be used and what the effects and benefits are. In the first chapter I discussed the theories regarding how languages are learned and how modern technologies can facilitate learning English as a second language. This chapter showed that modern media can have various benefits for language learners. Pupils are used to receiving information quickly because they were born into a digital culture and therefore it is important to adapt to the way they pick up information. One of the main advantages of incorporating modern media in the lesson plan is that pupils are provided with authentic, context-rich language that is memorable. Other advantages are that modern media will activate previous knowledge and it will activate and direct attention. What is more, modern technologies will stimulate different fields of intelligence in learners. When incorporating modern media, the input should be comprehensible in order for learning to occur. Studies showed many teachers are skeptical about modern technologies or they are unaware of existing resources.
In chapter two I looked into various modern media tools and how these can be introduced in class in a meaningful way. Studies showed that for each type of modern media there are many uses that have the ability complement traditional teaching methods. Various researchers showed that modern media tools can be of benefit to learners of English as a second language. These tools can have many positive effects on attention, collaborative learning, confidence, student participation and clarity of lesson content. Furthermore pupils will get into contact with authentic English and, in addition, many forms of modern media such as blogs can offer pupils a real audience, which makes tasks meaningful.
In chapter three I looked into the situation regarding modern media use at Trevianum and it became clear that, in general, both pupils and teachers regard modern technologies as positive and recognize the benefits these means can have for learners of English as a second language. Teachers try their utmost to incorporate modern technologies in their lesson plans, notwithstanding, these technologies are mostly of the low tech variety, as teachers are often not aware of existing high tech resources and as a result, they cannot take full advantage of the benefits these high tech means can offer. 

I researched what the pupils’ opinions are regarding using modern technologies in the classroom in chapter four by carrying out a lesson series. In general the pupils responded very positive to the increased use of modern technologies within their English lessons. Nevertheless, it seems to be very important to select the modern content of the modern media very carefully so that it appeals to the pupils and furthermore, both teachers and pupils have to be aware of the fact that digital equipment can possibly fail.  
I strongly believe that this report shows that modern media can complement traditional teaching methods when it is incorporated and used appropriately so that both teachers and pupils can take advantage of these technologies.
6.2
Recommendations
In order to take full advantage of modern technologies, I would like to recommend to my teaching practice school to offer suitable training for teachers. By training, I refer to suitable workshop and courses which focus on suitable high tech modern media, such as Facebook, Wikis and Twitter. Furthermore, it is important that the training considers the facilities that are available at the school so teachers can make the most of the equipment they have access to.
Appendices
Appendix 1

Student Survey modern media

Class: _______________
age:  _________________

gender: m/f

For answers were there are multiple possibilities, tick what is applicable.
1. Which of the following forms of modern IT devices do you own?

· Pc




· Laptop

· Internet capable phone
· Regular mobile phone
· IPad or other tablet
2. Which social networks do you participate in actively (on a daily basis)?
· Facebook

· Hyves

· Twitter

· YouTube

· Other: _________________________________________

3. How many hours a day do you spend online surfing the Internet?

· One hour or less
· About two hours
· About three hours
· Four hours or more
4. For what purpose do you use the Internet most frequently? (choose one option)
· For socialising and keeping in touch with friends

· To follow the news
· To check facts
· For entertainment
· For help with study e.g. homework

· For online shopping
5. Do you ever visit websites that are in English?
 

regularly / seldom / never
6. Do you watch YouTube videos? 



regularly / seldom / never: continue with 8

7. What language is usually spoken in the YouTube videos you watch? 
Dutch / English / other
8. How skilled are you when it comes to looking up information effectively on the Internet?

· Very skilled
· Reasonably skilled
· Not very skilled
9. Have you ever communicated in English through online media e.g. MSN, online games?  

regularly / seldom / never
10. How many of your teachers regularly use ICT and modern media in class. (E.g. video, PowerPoint, YouTube, websites etc.)

· One or two
· Three or four
· Half the teachers
· All teachers
11. What is your opinion on lessons in which modern media and ICT are used by teachers?

· Not very special
· Lessons content becomes clearer and/or more interesting

· Other opinion: ______________________________________________________________

12. Do you think it is interesting to be able to use ICT yourself during lessons e.g. practice lesson content with the computer through ELO? 







yes / no
13. Would you favour it if ICT and modern media were integrated in lessons more, and if so: why?  
yes / no, because: ___________________________________________________________________________

14.  Which forms of modern media would you like to see during lessons? 

· Social media 

· YouTube and other videos
· PowerPoint

· Podcasts

· Blogs

· Wikipedia

· Other websites such as: ______________________________________________________

15. Do you think that modern media can make lessons more interesting, and if so, why or why not?
yes / no

____________________________________________________________________________________________

16. To what extent do you think that you have learned English unintentionally by using the following technologies? (Outside of the classroom, when you were e.g. at home) 

	Technology
	Yes, a lot
	Yes, a little
	No
	I do not know

	TV programmes and films
	
	
	
	

	Websites in English
	
	
	
	

	Chatting through chat programmes 
	
	
	
	

	Mobile phone
	
	
	
	

	Social media (Facebook etc.)
	
	
	
	

	(online) games
	
	
	
	

	Radio/Internet radio (music)
	
	
	
	


Thank you for filling out this survey!!! ( 

Appendix 2
Teacher survey modern media

1. How long have you been working as a teacher? ____ years
2. Do you use any forms of ICT or modern media (e.g. YouTube, websites, PowerPoint etc.) during teaching? 

Yes / no:  (if no, carry on with question 7)
3. Do you use modern media in your lessons, and if so: which ones?

· Social media 

· YouTube and other videos
· PowerPoint

· Podcasts

· Blogs

· Wikipedia

· Other: _____________________________________
4. In what way do you use ICT and/or modern media?

· Computer (teacher) – e.g. teacher shows presentation

· Computers – (computer area) pupils work with computers 

· Digital projector

· Smart/active board

· Other: 
5. How often do you use ICT and modern media during your lessons?

· On a daily basis

· Regularly

· Sporadically

· Seldom

6. To what extent will ICT and modern media have an influence on education in the future?

· A lot of influence
· A small influence; teacher-centred instruction will remain most important

· No influence
7. What are, according to you, the biggest challenges when it comes to (regularly) incorporating ICT and modern media in lessons? (E.g. what could go wrong?)

_______________________________________________________________________________________________________________________________________________________________________________________________________________

8. What is your opinion on the following statements​?

	Statement
	Agree


	Doubt
	Disagree

	1. Modern media offer pupils realistic and authentic English language.


	
	
	

	2. Using ICT and modern media in lessons will motivate pupils. 


	
	
	

	3. Teacher-centred instruction will remain most important. 


	
	
	

	4. I do not know exactly in which way I can incorporate ICT and modern media in my lessons.
	
	
	

	5. I would like to follow a course about the uses of ICT and modern media.


	
	
	

	6. I can find my way around the Internet well.


	
	
	

	7. I know how to use the ICT devices in the classrooms well.


	
	
	

	8. The pupils regard the use of ICT and modern media during lessons as positive.
	
	
	


Thank you very much for helping me with my final report by filling out this survey!
Appendix 3

Survey modern media lessen Atheneum 2

You have followed a number of English lessons, a few of which were part of a lesson series in which either you or the teacher used modern media and ICT. What was your opinion on these lessons? 

Modern media are: YouTube, Twitter, Facebook, GoogleMaps, News sites (BBC), Wikipedia etc.

17. In the past six months you have followed a number of English lessons in which modern media and ICT were used regularly (practice on ELO, PowerPoint’s, YouTube videos, news websites, Wikipedia, Twitter etc.) How would you assess the added value of these modern media on the lessons? Give a mark between 0 and 10. 

0   1
0  2
0  3
0  4
0  5
0  6
0  7
0  8
0  9
0  10

18. In the past few weeks you have also followed a lesson series in which a lot of ICT and modern media were used regularly. What is your opinion on this lesson series? Give a mark between 0 and 10.
0   1
0  2
0  3
0  4
0  5
0  6
0  7
0  8
0  9
0  10
19. Furthermore, you have given a presentation in which you yourself had to use modern media and ICT. What is your opinion on making this presentation and giving it? 
· Interesting, I enjoy using ICT and modern media.

· It was OK.
· Not interesting, I’d rather make regular presentations without using modern media.

20. Did you run into problems whilst making the presentation? (multiple answers are possible)
· No, I had no problems whatsoever.

· Yes, the equipment did not function properly.

· Yes, it was hard to find the fight information for my subject.

· Other: ____________________________________________________________________________________
21. How well could you find information for the Twitter stalking assignment?

· Very well
· Reasonably well
· Not very well because: ____________________________________________________________________________________
22. During lessons, I have regularly incorporated modern media and ICT. Was this too much, just enough or not enough?

· Too much
· Just enough
· Not enough

23. Do you think that using modern media during lessons will have a positive or negative effect on your English language proficiency?

· Positive, because:_____________________________________________________________________

· Negative, because:____________________________________________________________________

24. Do you have any ideas on how modern media could be further incorporated in lessons?

________________________________________________________________________________________________________________________________________________________________________________________

Appendix 4

Lesson series with modern media and ICT

This lesson series consists of four lessons about the subject ‘films, music and TV. The basis for this lesson series is lesson one and two from unit 7 from ‘All Right’ for 2 havo and vwo (higher secondary education). These two lessons focus on TV and film rather than music and therefore these subjects are used for this lesson series. For these four lessons I have adapted the original lessons from the course book and incorporated modern media and ICT. I have added some of the more important exercises from the workbook because it is required at my training school that pupils do the exercises from the workbook. The objective of this lesson series is to investigate the pupils’ opinions on the usage of modern media and ICT. 

The theoretical outline from paragraph one and two have been the starting point and foundation of this lesson series. I have designed the lesson plan using a selection of modern media and have incorporated these tools in the first two lessons of unit 7 from ‘All right’ 2 havo, vwo. The practice research will last for four lessons of fifty minutes each. After the lesson series I will analyse the video recordings I will have made of these lessons to investigate the effect,  and in addition, I will have the pupils fill in a questionnaire to find out what their opinion is regarding the use of ICT and modern media during English lessons. 

Lesson one 

	Topic:  music, films and TV
	Lesson: lesson 1
	Class: A2d
	Date: 10 May 2012

	Objectives

(language and content)
	Activate previous knowledge about the topic and use that knowledge for the listening comprehension practice activity.

At the end of the lesson pupils know what: actor, actress, celebs, charts, title, rank, box office and trailer mean 



	Key vocabulary


	actor, actress, celebs, charts, title, rank, box office, trailer

	Materials needed 


	Textbook, worksheet

	Modern media/ICT materials (teacher)


	· Projector and board with PC

· Websites: (see links in description below)
· Trailers from YouTube (see materials box)



	Modern media/ICT materials (pupils)
	Homework: personal computer and Internet




Introduction

Explain the idea behind the lesson series to the pupils.

As an introduction, tell the pupils that you were in England during the May break and that you wanted to go to the cinema to watch a film but that you did not know what film to pick. Show them the following website: http://www.imdb.com/boxoffice/?region=uk and explain that you used this website to decide which film to pick. Show the website and ask them if they know what ‘box office UK top 10 means. If they do not know what box office is, Google ‘box office’ and show them the English Wikipedia site that gives the definition of the word http://en.wikipedia.org/wiki/Box_office. Tell them that you eventually picked a film by watching a few film trailers on YouTube. Ask the pupils what a trailer is, if they do not know this, Google the definition. 

Middle of the lesson – post introduction task: listening

Now introduce the listening exercise. Tell the pupils that you have collected your favourite films trailers and have made a listening exercise for them. 

Hand out the question sheets (see enclosure) and activate previous knowledge by asking the pupils whether they have seen these films and if they liked/disliked them. Discuss this in class and show each film trailer. Do not check the questions, this is homework. 

These trailers were chosen because most pupils will probably have watched at least one of these films. Especially Finding Nemo and Toy story are popular films with this particular age-group.  Because pupils will have seen at least one film, it is very straightforward to engage them in a discussion and by doing so activate previous knowledge. The pupils who have not seen a particular film will learn from their peers what the films are about. The patriot was chosen as a last trailer for the exercise because the content is harder than in the first three videos. 

	Materials:

See enclosure for worksheet

Trailer 1 ‘Finding Nemo’ http://www.youtube.com/watch?v=w2-Jrglx2BM
Trailer 2 ‘Toy Story’ http://www.youtube.com/watch?v=KYz2wyBy3kc
Trailer 3 ‘Finding Neverland’ http://www.youtube.com/watch?v=0v3XCUiwAhc
Trailer 4 ‘The patriot’ http://www.youtube.com/watch?v=_comGBmnYew


End of the lesson – explanation covering assignment and homework

Homework 15 May: Check the reading exercise questions at www.Infosquares.com.  Click on the links page 1, page 2 or page 3 and find the correct trailers. Tick the boxes you chose in class to check. If you have made a mistake, listen to the trailer again and tick the correct box. Bring the corrected version of the listening exercise the following lesson (15 May).

Do exercise 2, 6, 7 (‘All Right’ (2 havo-vwo) Workbook B, page 124, 125)
Explain to the pupils that they are going to give a short presentation about a currently popular British or American film or TV series during lesson 4. Divide the group into couples and give them the assignment to find a British or American film or Television series on the Internet for next lesson.

Notes: put the homework assignments in the Electronic learning website (ELO).
Lesson two

	Topic:  music, films and TV
	Lesson: lesson 2 
	Class: A2d
	Date: 14 May 2012

	Objectives

(language and content)
	Pupils have previous knowledge about programme genres. I want to activate previous knowledge and have them think about the genres of real British TV shows by showing them a real online TV guide. 

At the end of the lesson pupils know what the presentation assignment entails and what they should prepare for the presentations. 

	Key vocabulary


	Couch potato, tea (meal), genres, cartoon, comedy, documentary, reality TV, soap opera, talk show, detective, commercial, children’s programme, music show, commercial, news, fact, fiction, information, entertainment



	Materials needed 


	Textbook, workbook

	Modern media/ICT materials (teacher)
	· Projector and board

· PC with internet

· Websites 

	Modern media/ICT materials (pupils)
	Homework: 

Personal computer, Internet, Microsoft office.




Introduction

Start the lesson by checking the homework. Give the correct answers to the pupils by showing them a word document with the key and give them 3 minutes to check. Also discuss the results of the listening exercise and ask the pupils how many mistakes they made.

Tell the pupils that we are going to start lesson 2 – couch potatoes today. Ask what is a couch potato? If they do not know: look up the word at http://dictionary.cambridge.org/.  Ask the class what ‘tea as a meal’ means in England. Discuss this with the class and show the Wikipedia page about tea as a meal http://en.wikipedia.org/wiki/Tea_%28meal%29 to show the different customs of this phenomenon.

Middle of the lesson – follow up activity

Link teatime to watching TV by letting a pupil read the introduction on page 118 about teatime. Do not spend time discussing the (aged) TV guide picture in the book, instead show the pupils an online BBC TV guide at: http://www.bbc.co.uk/iplayer/tv/bbc_one/20120501 Tell the pupils that the various programmes have different genres. Ask: what are genres? If necessary, look ‘genres’ up at http://dictionary.cambridge.org/. 
Go over the shows and try to get a few pupils to name a genre by looking at the description and/or title in the online TV guide E.g. Eastenders is a soap opera etc. note: tell the pupils that they may use the genres from exercise 11 in the workbook.

Let the pupils have a better look at exercise 11. There are 10 genres and the assignment is to find out whether a specific genre is fact, fiction, information or entertainment. Ask the pupils what fact, fiction, information and entertainment mean and type the descriptions in a word document and show this on the board.

Have the pupils do exercise 11 from the workbook (in couples). They have to fill in a programme for each genre and decide whether it is fact, fiction, information or entertainment.  (Show the online BBC TV guide on the board as it can help pupils.) 
Check the exercise in class
End of the lesson – homework and further explanation covering assignment
Ask the couples what British television programme or film they have chosen for their presentation, if necessary help them choose a subject. Tell them that they have to prepare a short Prezi or PowerPoint presentation (each pupil has to talk for 5 minutes, the presentation has to consist of at least, 4 slides) about this TV programme or film for the lesson on 22 May. Use the Internet to find information.
Description
Slide 1: title of the film or series with a picture
Slide 2: a description of the film/series:
· What is the film/series about? 
· What is the genre?
· Why did you choose this particular film/series?
Slide 3: Show a short trailer, video extract, blog, website, or Facebook page that shows what the film/series is all about (embed the link in the slide – explain how to do this to pupils). Give some explanation as well.  (No more than 2 minutes).
Slide 4: ‘Twitter Stalking’: follow the film, TV series or an actor/actress from the film/series you picked for a week and document any news or progress to present to the class. Make sure you find the official Twitter account. Gather your information from at least five tweets. 
Show an example presentation to make the assignment clear.

[image: image15.emf]
Criteria: each student has to speak for 5 minutes. Pupils should only present important key words and phrases in their presentations. 
Prepare this at home or during study hours. 
Bring the presentation to class by putting it on a USB stick or by e-mailing it to: l.pennings@trevianum.nl
Homework: finish exercise 12, 13, 14 (‘All Right’ (2 havo-vwo) Workbook B, page 126, 127) and prepare the presentation for lesson 4 –  22 May
Notes: put the homework assignments and example presentation in the Electronic learning website (ELO)
Lesson three

	Topic:  music, films and TV
	Lesson: lesson 3
	Class: A2d
	Date: 16 May 2012

	Objectives

(language and content)
	At the end of the lesson pupils know when one should use who, which or that. 

	Key vocabulary


	Who, which, that



	Materials needed 


	Textbook, workbook

	Modern media/ICT materials (teacher)
	· Projector and board

· PC with internet

· Website digischool

	Modern media/ICT materials (pupils)
	Homework: 

Personal computer, Internet, Microsoft office.




Introduction
Start the lesson by checking the homework. Give the correct answers to the pupils by showing them a word document with the key and give them 3 minutes to check. 
Tell the pupils you will explain a grammar item, namely: who, which, that
Show the pupils the introduction picture of a rabbit and ask the pupils what the words who, which and that refer to in the text beneath the picture. Discuss this. Go on with the presentation, after that, click the link embedded in the last slide to go to a website with an online exercise and do this in class.

[image: image16.emf]-

ARE YOU THE ONE WHO ATE ALL MY COOKIES?

-

NO: IT WAS THAT WHITE RABBIT WHICH LIVES IN 

OUR GARDEN.. HE LIKES EVERYTHING THAT IS 

SWEET!

Yes! My 

favourite!


Middle of the lesson – follow up activity
Practice the grammar in class by doing this quiz. 

[image: image17.emf]Welcome to

…..

Who wants to be a 

MILLIONAIRE

EXTRAVAGANZA


Double click on the picture to start the presentation.
This exercise was picked because it has a competitive element in it. Pupils have to compete with each other in two teams and this will motivate them. Furthermore it is communicative because pupils can ask their team for help and the format is recognisable because they all know ‘who wants to be a millionaire.’
After the quiz, let the students do exercises 22, 23, 24 (‘All Right’ workbook B, page 129) to practice the grammar. Give them 7 minutes
After 7 minutes, put the key on the board (word document) show this for 3 minutes
End of the lesson - homework 
Do exercise 25 (‘All Right’ workbook B, page 129) and work on your presentations.
Notes: put the homework assignments and the PowerPoint presentation in the Electronic learning website (ELO)
Lesson four

	Topic:  music, films and TV
	Lesson: lesson 4
	Class: A2d
	Date: 22 May 2012

	Objectives

(language and content)
	The main objective of this lesson is to get pupils to speak about TV programmes and films by giving a presentation and by engaging in discussions.

	Key vocabulary


	Actor, actress, genre, description, trailer. 

Presentation vocabulary such as: ‘this presentation is about’ ‘are there any questions?’

	Materials needed 


	/

	Modern media/ICT materials (teacher)
	· Projector and board

· Microsoft Office

· PC with internet

· Websites 

	Modern media/ICT materials (pupils)
	Homework: 

Personal computer, Internet,




Introduction

Tell the pupils that today they will give the presentations about a British TV programme or film. Tell them that they have to check their ELO e-mail for the homework assignments key. The homework for next lesson is to correct the assignments using the key.
Middle of the lesson – presentations
Let couples come to the front of the class and help them start their presentations. Monitor and help where necessary. Make sure that pupils ask the presenters questions about the film/TV programme. Try to involve them in a discussion. You will need about 7 minutes per presentation.
End of the lesson.
Tell the pupils that this was the end of the lesson series and that they will receive a mark for their presentations through ELO. 
Homework: practice the grammar section ‘who, which and that’ on ELO.
Notes: put the marks for the presentations and the homework assignment in the Electronic Learning Environment website (ELO)
Enclosure lesson 2
Listening comprehension 
Finding Nemo
1. Why does the bird tell the fish to stop at the beginning?
a.    He wants to say hello

B. He wants to tell them something
C. He wants to ask them a question
2. The blue fish can't understand:
a. why it's difficult for men to ask for directions
b. where they are

c. why they always have to ask for directions
3. What's the first thing the crab says to the fish?:
a. That he'll tell them where Nemo is
b. That he won't tell them where Nemo went
c. That he hasn't seen Nemo

4. When the fish find Nemo, they want to:
a. help him escape

b. find out if he is happy
c. help him swim better

5. The fish that wants to find Nemo the most is:
a. Nemo's best friend

b. Nemo’s brother

c. Nemo's dad

Toy story

1. This movie is all about:
a. the secret life of toys
b. how toys are made
c. playing with toys
2. The "potato" toy (Mr. Potato Head) asks the other toys if they've seen:
a. his ear
b. his eye
c. his leg
3. Buzz accuses Woody of "mocking" him, which means he thinks that Woody is:
a. praising him
b. lying to him
c. making fun of him
4. Does Buzz have a laser?
a. Yes, it comes out of his right hand
b. Not really, it's more like a blinking light
c. Yes, it comes out of his left hand
5. What does Sid do to toys?:
a. He never plays with them
b. He tortures them
c. He takes very good care of them
Finding neverland

1. What does the little boy say to the man at the beginning?:
a. That the man is standing on his hand
b. He tells the man that he should stand up
c. That the man is standing on his sleeve
2. James Barrie is looking for:
a. a good writer
b. inspiration
c. love
3. The woman's husband died and left her with:
a. two boys and three girls
b. three girls and three boys
c. four boys
4. What does the woman ask Barrie when he comes to their house dressed as an American Indian?:
a. If she can take his hat
b. Why he's dressed that way
c. Why he's wearing that hat
5. According to Barrie, why shouldn't boys be sent to bed?:
a. Because they should decide themselves
b. Because they always wake up a day older
c. Because it's not natural
The patriot

1. At the beginning, the man says that he will not vote to go to war because:
a. he is not able to vote
b. he himself will not fight
c. he wants to stay at home
2. The man says that the war will be fought:
a. amongst them
b. on the frontier
c. on the frontier and amongst them
3. What does the British officer want to do to the "spy"?:
a. to shoot his children
b. to hang him
c. to beat him]
4. The British officer wants to know how ____________________ were killed.
a. 12 British soldiers
b. 12 majestic soldiers
c. his majesty and his soldiers
Source: Infosquares.com
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Figure � SEQ Figure \* ARABIC �1�3.1 Screenshot “Jamie Oliver’s Food Revolution” source: www.YouTube.com





Figure 3.2 Screenshot TED video, source: www.ted.com





Figure 3.3 Screenshot London 2012 Twitter page, source: twitter.com/London2012





Figure 3.4 Wikispaces website, source: www.wikispaces.com.





Figure 3.5 Google earth  top view of London











Figure 3.6 Google earth street view of St Paul’s Cathedral, London














Figure 5.1 one of the pupils showing his peers a Twitter page as part of his presentation
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Are you the one who ate all my cookies?

No: It was that white rabbit which lives in our garden.. He likes everything that is sweet!







Yes! My favourite!









































Who, which, that

Je gebruikt who, which en that als je meer informatie geeft over eerder genoemde personen, dieren of dingen. In het nederlands gebruik je dan ‘die’ of ‘dat’. 































Who 

Who gebruik je voor personen.



The baby who is watching TV is my little brother.

Are you the girl who likes Harry Potter films?





























which

Which gebruik je voor dieren en dingen.



I live in Sittard, which is in the south of The Netherlands.

All dogs which are born after 2005 must be registered.

I like films which are very scary!

























that

In plaats van who en which mag je soms ook that gebruiken. Dat mag alleen als je het gedeelte met that nodig hebt om te kunnen begrijpen waar de zin over gaat.



James bond likes all situations that/which are dangerous.

He only fights people that/who commit crimes.

'The Office' is a TV sit-com which / that is not suitable for young children.























Practice!

http://www.digischool.nl/en/grammatica/betrekkelijk-vraag.htm























homework

http://www.youtube.com/watch?v=albpopNvK8E



Watch this video about who, which and that
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Welcome to

…..

Who wants to be a 

MILLIONAIRE

EXTRAVAGANZA







What is the goal?

		You are going to battle with your team to win the grand prize: one million fake euros. 





		Lucky for you: you are going to compete in teams. The class is divided in 2.









How does it work?

		The classroom is split up in 2 teams.



		Both teams compete at the same time.



		Every time a new question is up (there are 15), a new team member has to answer the question. 



		No negotiating with each other!!! The student has to call for help.  









Call for help!?

		If you need help you can only use these options once!!





Call a friend

 Ask someone from your team for their opinion.

50:50

	Erase 2 answers.

Switch team mates

	You can switch with one of your team mates.













Call for help part 2:

		If you ask for help please mind that when you do, the other team can hear this too and use it as well (if they wish). 



		This only goes for 50:50 and call a friend. When the other team switches, this doesn’t mean you can do too. Then you have to use your own switch team option.









The prizes

		There are 15 questions. 

		Question number 5 and 10 are locked.

		This means, when you, for example, get question 6 wrong you end up with 1,000 pounds.











1. The Oprah show is a talk show _______ was very popular. 

		A. which



		B. who



		C. that



		D. that and which











2. Topgear is a series ___ spends a lot of time reviewing cars.

		A. which



		B. who



		C. that



		D. that and which









3. The Addams family are people ___are rather strange.

		A. which



		B. who



		C. witch 



		D. that and which









4. My rabbit is an animal ___ likes to watch TV.

		A. which



		B. who



		C. wich



		D. that and whitch









5. I like to watch Discovery Channel because they broadcast series ___ are interesting.

		A. which



		B. who



		C. that



		D. that and which









6. Are you the one ___ is addicted to watching Transformers?

		A. which



		B. who



		C. that



		D. that and which









7. Robert ten Brink, ___ presents ‘All you need is love’, is a good presenter.

		A. which



		B. who



		C. that



		D. that and which









8. The Simpsons live an a town called Springfield, ___ is a fictional town.

		A. which



		B. who



		C. that



		D. that and which









9. Cartman, ____ is a character in South park, is very funny!

		A. which



		B. who



		C. that



		D. that and which









10. Brad Pitt is a famous actor ____ has played in countless films.

		A. which



		B. who



		C. that



		D. that and which









12. The girl ___ I met yesterday likes watching football.

		A. that



		B. who



		C. witch



		D. who and that









13. The dictator is a film about a man ____ is a dictator.

		A. which



		B. who



		C. that



		D. that and which









14. I prefer films ____ are comedies.

		A. which



		B. who



		C. that



		D. that and which













15. Dogs ___like watching TV are no exception!

		A. which



		B. who



		C. that



		D. that and which



















15 £1MILLION
14 £500000
13 £250,000
12 £125,000
11 £64,000
10 £32,000
9 £16,000
8 £8,000
7 _£4,000
SeL1
3e5500
595300
290200
15100
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EastEnders

















information

EastEnders focuses on the lives of the people who live in the fictional borough of Walford, London. The storylines focus on the families who live on Albert Square, Walford.



Eastenders is broadcasted by BBC and is a typically  British soap opera. The purpose of this TV programme is to entertain people. It is one of the BBC's most popular programmes, with an average of over 8 million viewers per episode.



I picked this soap opera because I have watched this ever since I was fifteen. I have learned a lot of English from watching this series!







facebook

http://www.facebook.com/pages/BBC-EastEnders/169383494938















Twitter 

On 7 may these was a special episode which also started earlier.

The episode of 8 may was written by a former actress of the show.

10 may: The character ‘Antony Moon’ played by Matt Lapinskas is leaving the show.
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