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Executive Summary

The research has established the discrepancy between the Western teaching approaches that emphasise the discourse of participation and the Chinese learning methods that appreciate the discourse of teacher authority.  Thus, the Chinese students are often perceived by European students and teachers as passive, unenthusiastic, irresponsible and incoherent. In order to avoid any misperceptions and to be able to communicate effectively with the Chinese, it is pivotal to be aware of the Chinese communication patterns in message transmission, which are determined by the norms and values of their culture.  The research has applied both etic and emic approach.  The emic approach has examined deeply specific cultural aspects of Chinese communication and the etic analysis has implied a comparison between Chinese and Dutch message transmission strategies. In order to answer the central question: What are the differences in the use of verbal and non-verbal communication patterns in transmitting messages between Chinese and Dutch students, the report has focused on the following ways of conceptualizing culture: Hofstede’s dimensions of analyzing and understanding cultures and Edward Hall’s high and low context cultures and time orientation as well as the concepts of face and facework. These conceptions of culture and the subsequent comparison of the two cultures, served as a basis for further analysis of the Chinese and Dutch communication patterns. Thus, the relational aspect of the self in Chinese culture and the self-directed one in Dutch culture were distinguished. The report examined the implications of the cultural divergence for communication, focusing on several speaking practices in Chinese culture: indirect and implicit communication, the use of non-verbal communication, the use of politeness strategies, avoiding conflict and the insider- outsider differentiation.  The research did confirm the use of more direct, explicit and assertive style of Dutch communication and the insignificant role of the insider-outsider differentiation. On the other hand, it was proved that the Chinese do not feel confident and knowledgeable to communicate with Outsiders, thus, utilizing different set of communication strategies towards Insiders and Outsiders. 
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Introduction
Situation analysis
In September 2006, The Hague University started a Prep School or a bridge year program for non-EU young adult learners wishing to enroll in Dutch Higher education who had scored a minimum band of five in the International English Language Testing System (IELTS) test and still do not meet the criteria of English language proficiency required for enrollment. Chinese students have come to the Netherlands in search of opportunities to improve their language skills and to advance their academic knowledge. Currently forty-five Chinese students are taking part in the Preparatory program which does not only focus on improving language fluency but also on  getting the students acquainted with the European constructivist approach to learning which recognizes the social aspect of learning, “facilitated through certain types of engaging, constructive activities” (Hsiao, 1991).
Language teaching is a complex two-way communication process, which involves cultural values, role concepts, perceptions and expectations held by both teachers and students. Coming to The Netherlands, it is inevitable for the Chinese students to experience culture shock. One of its aspects is when they have to adjust to a different teaching approach. The Chinese students have to switch from a predominantly teacher led approach focussed on memorising and “transmission of knowledge from enlightened to unenlightened” (Hoover, 1996), to a system of learning independence in which the teachers do not play the role of “sage on the stage” but act as guides and “provide students with opportunities to test the adequacy of their current understanding” (Hoover, 1996). Despite their learning successes in China, many students have faced considerable difficulties in the Dutch alienated culture. This has led to problems such as slower learning progress in view of the involved learning time and teachers’ commitment. A noticeable reluctance of Chinese students to take responsibility for their own learning has also become evident.  The teachers have noticed that the Chinese students are not well adjusted to independent learning and have difficulties in following arguments, in initiating discussions and remain passive during group discussions. It is obvious that the students face a new system of norms and their previous set of skills have become redundant in the new environment. Therefore, adapting to this system quickly is a necessity. 
Differences in message transmission
For communication to be effective, it is important that the recipient should grasp the message in the manner intended by the sender and “the presentation of the message does not deviate from the recipient’s code of communication in a way that is damaging to the relationship and hence to the ultimate purpose of the communication”(Pinto, 2000, p.19). The findings of the preliminary research
 show the tendency among Asians to use subdued and ambiguous verbal expressions. In comparison, the Europeans’ forms of verbal expressions are more direct, explicit and exact (Gudykunst & Kim, 2003, p.221). However, Chinese indirectness has to be understood by Europeans who value forthrightness otherwise, they “tend to perceive Chinese indirectness as passive, weak, secretive and dishonest” (Jia, 2006).  For a successful intercultural communication to occur both sides need to be aware of the culturally determined patterns of verbal and non-verbal communication. In other words, miscommunication is not always a result of linguistic incompetence but of cultural differences. 
Aim of the report
Given this Introduction, this report tests the hypothesis that communication in high-context collectivistic cultures like China is more indirect and implicit- focuses more on the intention than on content, uses more metaphoric language and is more likely to use body language and intermediaries, as “face” maintenance is crucial. The basic role of the verbal messages is to enhance social integration rather than promote speaker’s individuality. The aim of the report is to offer the teachers at the Prep School an analysis of aspects of Chinese communication and recommendations that can make intercultural communication with Chinese students more effective, keeping in mind the difference in the use of verbal and non-verbal messages. The ultimate goal is to offer guidelines on how communication can play a constructive and significant role in increasing the awareness of the differences in Chinese and Dutch communication patterns in message transmission.
This paper provides a comparative study on the communication patterns used by Chinese and Dutch students in their formal and informal contacts in transmitting verbal and non-verbal messages. The different styles used by both parties often lead to misperception on the part of the teachers. The report will provide an analysis on how Chinese culture contributes to intercultural communication issues when transmitting verbal and non-verbal messages.
The research is significant in that the findings will offer insights to message transmission in the field of intercultural communications. These findings will serve the Prep School teachers at the Haagse Hogeschool. Any European teachers dealing with Asian students can also find it useful. 

Dutch students can also make a good use of the given recommendations, in order to be able to conduct effective intercultural interactions with Chinese students. 

Moreover, the report can be useful to anyone maintaining an interest in cultural variations in verbal and non-verbal messages transmission.

However, if anyone hopes to find a template for communicating with Chinese students, he/she might be disappointed. The report will not give recommendations on dealing with the typical Asian as the purpose is not to confirm stereotypes, besides that all situations involve individual beings. Nevertheless, the paper aims to report on Chinese and Dutch students’ cultural styles in verbal and non-verbal communications. It is to be hoped that this paper will provide teachers with guidelines for making the most of the cultural component in the language curriculum, as well as bringing about a clearer understanding of the Chinese students and of themselves.
Central question and sub questions
In order to reach the ultimate goal of the report, the central question of the research is: What are the differences in the use of verbal and non-verbal communication patterns in transmitting messages between Chinese and Dutch students.
The following subsidiary questions have been defined to support answering the main question:

· How do European teachers perceive Chinese students?
· What are the differences in communication patterns and learning approaches used by English and Chinese teachers?
· What are the intercultural communication problems faced by Chinese Prep Students in language learning?
· What are the communication problems between Chinese prep students and their teachers?
· What verbal and non-verbal communication patterns in transmitting messages do Chinese students from the Prep School and Dutch students at the Hague University use?
· How can culture explain the divergence of the communication strategies used by Chinese and Dutch students?
Objectives of the research

The general research objectives have been defined as:

· To find out the differences in verbal and non-verbal communication patterns in transmitting messages used by Chinese Prep students and Dutch students at the Haagse Hogeschool

· To find out how these differences can cause issues in Intercultural communication
· To find out how the use of different communication messages is determined by culture
Research Methods 
The research applies both etic and emic approach.  Berry (as cited in Gudykunst & Mody, 2002, p. 166) defines and distinguishes the two approaches:

	Emic Approach
	Etic Approach

	Studies behavior from within the system
	Studies behavior from a position outside the system

	Examines only one culture
	Examines many cultures, comparing them

	Structure discovered by the analyst
	Structure created by the analyst

	Criteria are relative to internal characteristics
	Criteria are considered absolute or universal


Gudykunst notes, “Emic analyses often are equated with the use of qualitative methods of research, and etic analyses often are equated with the use of quantitative methods of research” (Gudykunst & Mody, 2002, p. 166). 

The etic analysis implies a comparison between Chinese and Dutch culture and the cultural influence on the message transmission strategies.  Thus, dimensions of cultural variability are needed. The emic approach goes deeper into culture specific aspects of Chinese communication.  In order to give a profound answer to the sub questions and finally to the central question, data have to be gathered and theories deeply examined. All the literature used is stated in the list of references. Deep study of the work of scholars and researchers in the field of intercultural communication has been carried out in order to find out the most applicable dimensions of cultural variability. Thus, Geert Hofstede’s theory of cultural variability and Edward Hall’s distinction between high context and low context cultures is implied, as well as the concepts of “face” and “facework”.

In order to obtain information on the teachers’ perceptions of Chinese students and any intercultural problems faced by Chinese students in language learning, a focus group was conducted with the teachers at the Prep School and another one with the students. The focus group is a suitable instrument to express one’s views freely, interactively and explicitly and this method uncovered and explained issues and reactions, which might not be expected to detect during quantitative surveys. Thus, issues could be examined in-depth.  Informal, semi-structured interviews with Prep school teachers were conducted, as well as e-mail interviews with researchers in communication and language teaching area
. A survey was used with the aim to establish the differences in verbal message transmission style of Chinese and Dutch students and the way these differences could lead to communication problems of misperception. The survey was conducted with twenty-five Chinese students from the Prep School and twenty-five Dutch Students from “Haagse Hogeschool”
.
The following table shows the research questions together with the relevant methods of data collection.
	RESEARCH QUESTION
	DATA COLLECTION METHOD

	· How do European teachers perceive Chinese students?

	· Focus Group with  teachers

· Interviews with teachers

	· How do Western students perceive Chinese students?
	· Interviews with Coaches 

· Coaches’ reports

	· What are the differences in communication patterns and learning approaches used by English and Chinese teachers?

	· Interviews

· Desk Research


	· What are the intercultural communication problems faced by Chinese Prep Students in language learning?

	· Interviews

· Desk research
· Focus group with Chinese students

	· What are the communication problems between Chinese prep students and their teachers?

	· Observation

· Informal, Semi-structured interviews

	· What verbal and non-verbal communication patterns in transmitting messages do Chinese students from the Prep School use?

	· Survey
· Observation

	· What verbal and non-verbal communication patterns in transmitting messages do Dutch students from The Hague University use?

	· Survey
· Observation

	· What characteristics of Chinese culture contribute to verbal communication differences?

	· Desk Research
· Observation


Target groups:

· Chinese students at the Prep School
· Dutch students at “Haagse Hogeschool”
· Teachers at the Prep School
Research limitation 
Despite the growing interest, there is still a limited amount of theories and research in the Chinese communication patterns. Research obstacles also arise from the fact that “Asian respondents may not use the response end-points (e.g. strongly agree or strongly disagree) in surveys” (Gudykunst, 2002, p.175). Besides that, Chinese people are not so open and when answering questions, they try to give answers as positive as possible to please the listener. Having in mind their tendency to avoid criticism, an anonymous survey is an efficient method.
Chapter overview

· The first chapter provides background information and focuses on problems faced by Chinese learners of English and their teachers in their mutual interaction.
· The second chapter “Understanding cultures” provides research findings on what differentiates Chinese and Dutch cultures. Hofstede’s dimensions of analyzing and understanding cultures and Edward Hall’s high and low context cultures and time orientation will be examined. 
· The third chapter “Communicating across cultures” concentrates on the cultural effects on communication and  reveals verbal and non-verbal communication patterns used by Chinese and Dutch students in transmitting messages. The chapter examines the concepts of “face” in the light of the dimensions of cultural variability discussed and the communication strategies Chinese people use.
· The fourth chapter provides an analysis of the differences in the communication patterns used in message transmission by Chinese and Dutch students and reveals the results of the survey. The chapter examines how these differences can lead to communication problems.
· Finally, recommendations on dealing with intercultural communication problems will be provided in chapter five. 

Chapter 1 

Background information: Problems faced in communication between Chinese learners of English and their teachers

1.1 Introduction
This chapter reveals some of the issues and problems faced by Chinese students at the Prep school of The Hague University and their teachers. In order to establish these issues, focus group was conducted with the teachers at the Prep School as well as focus group and informal talks with Chinese Prep students. Some of the exposed issues are also a result of personal experience and observations of the researcher’s involvement in the teaching process that could be read in Appendix 5
. 
1.2 Views of the learning process and study habits of Chinese students

It has become evident that the Chinese students and their foreign teachers do not share the same views on the nature of the teaching process. The most often used approach of learning in China is memory-based. In this respect, the teacher, or the textbook, plays the main role of providing knowledge. In order to acquire this knowledge, the student tries to memorize it. “This inevitably condemns both teachers and students to the use of non-meaningful approaches, in which grammatical form (usually devoid of contextual meaning) takes precedence over meaningful communication” (Valdes, 1986, p.104). This leads to a heavy learning load for students- a real burden for them as there is not a suitable context that would make studying vocabulary effective and grammar a useful way for communication. The result of this approach is, as Alan Malay reveals, that it “gives the Chinese students knowledge about the language as an object rather than competence in using it as a tool” (Valdes, 1986, p.105). He Mei (as cited in Quiang, n.d.) observes, “The incompetence of many graduates from high school or even colleges to communicate effectively in spoken and written English is related to the teaching methods in China. Students are usually spoon-fed, listening and taking notes with teachers standing at the front and doing most of the talking”. Liu explains (as cited in Gao, 2006)
“Students are expected to listen to their teachers the majority of the time. They are there to hear what the esteemed teachers have to say. Most Chinese schools emphasize listening skills, memorizing skills, writing skills, and reading skills but rarely emphasize speaking skills. As a result, Chinese children have poor verbal fluency because assertiveness and eloquence are considered signs of disrespect” (Gao, 1998, p.43).
The speaking and listening comprehension skills of the students are still something to be desired.  This lack of linguistic competence is an answer to the low results of the students in IELTS tests. It is obvious that this formal teacher or book led approach needs to be replaced by a new one in which learners encounter learning situations with knowledge gained from previous experience, remaining active throughout this process. This is the essence of the Constructivist approach of learning, applied by the teachers at the Prep School, which requires eagerness for group interaction.

1.3 The role of a teacher

Besides remaining passive in classroom, it has become clear that at the beginning the Chinese students become overanxious at the presence of teachers. Manfred Fat explains this with the different role of the teachers and students in which “teachers should be dominating, authoritative while students should be obedient and respect teachers who are at a higher level in the social hierarchy” ( Fat, 2004). Michael Bond, a Canadian with fifteen years teaching experience in Hong Kong, observes, “Students respond to teachers as to a stern parent- with attention, silence, and fear. They do not question teachers, or challenge their judgements” (Bond, 1991, p. 29). Bond also notes that most of the class time is devoted to activities where the teacher is in charge and this is in contrast with the Western methods, where students are more frequently divided into groups or left to work on their own. It has become obvious in the Prep school that the students need constant instruction from the teachers; otherwise, they would hardly take any initiative. This dominant role of the teacher can be explained by the hierarchy of the organization of society dealt with in Chapter 2.
“It is obvious that Chinese students experience a major culture shock, not only socially, but also educationally, when they are to switch from a predominantly teacher led approach geared towards memorizing, to a system of learner independence”, states Drs. J. Brouwer, Head of Prep School. This inevitably has lowered the speed of the learning process and the teachers noticed lack of motivation and enthusiasm from the students’ part to take any initiatives in class activities.
1.4 Concept of time
All the teachers at the Prep School have realized that things will take longer than expected. Besides always coming late to school, students seldom obey deadlines and assignments are not done in an efficient way. Tasks are postponed until the very last moment and are completed over a long period of contemplation and reflection. Quite often time does not allow to finish all the planned exercises in class. The teachers, who prize punctuality, perceive this as rather discouraging and not a proof of commitment. 

“A common complaint by westerners in communicating with Chinese is that they always do not focus on getting things done in an efficient manner.  Part of the reason is the huge difference in the Chinese and western worldviews”(Fat, 2004). The concept of time will be explained in Chapter 2, which reveals cultural differences in Dutch and Chinese culture emphasizing the point that the Chinese do have a more polychronic view of time management.

In conclusion, the different concepts of time lead to different expectations on the part of the teachers that could cause misperceptions in intercultural communication. One clear problem is that those having the Western utopian concept of time have a negative evaluation of the slower Confucian counterpart. 
1.5 Language competence and activities of Chinese students

Concerning linguistic competence, Chinese students have difficulties in learning grammar, pronunciation and intonation. Quite often Chinese students have difficulties in understanding the main idea of the message. The overall level of English proficiency is low, corresponding to a Band Five (Modest User) in IELTS testing system. According to IELTS the Modest user “has partial command of the language, coping with overall meaning in most situations, though is likely to make many mistakes. Should be able to handle basic communication in own field” (Terry & Wilson, 2007 p.4)
However, Chinese students remain passive in discussions and are reluctant to initiate them. They seldom share their point of view or any emotions and do not participate actively in interaction activities. What is more, this is not always due to a low level of English, as some of the students whose level is almost fluent also remain silent in oral discussions. The goal of providing students with communicative language skills requires students to be actively involved in the exchange of opinions in classrooms. However, the teachers confessed in the interviews that they try various activities in class, for example pair work or group discussion, only to find that some students remain silent or speak in Chinese or are constantly looking for some new words in their dictionaries. “One of the communication problems that I encountered most while I was teaching them was the fact that they are not used to speaking out in class. Some were very shy, and showed this by giggling a bit – something that I at first interpreted as laughing at me”, confessed M. Minkman, a Prep School teacher
. The teachers try to bring about topics for the oral English classes that could arouse the students’ interests. As a result, sometimes the oral English class is transformed into listening practice. It was noticed that some students communicate in Chinglish (Niu & Wolff) or in “DD” English- “English taught from a dictionary, which may be technically correct, but is without any sensitivity to the cultural or environmental context of actual use by a native speaker”. The lack of enthusiasm on the students’ part is obvious.
 “From my experience as an English teacher in Hong Kong”, confesses Manfred Fat, an English teacher who has done research to establish problems faced by Chinese learners in second language acquisition , “I realize that very often Chinese secondary learners have difficulties in following arguments.  In oral discussions, debates, speech presentations and essay writing they have the habit of not going to point directly but describe a lot of background information, histories, and only mention their point of view briefly at the end” (Fat, 2004).
The same approach has been noticed in writing argumentative essays, which is a component of the IELTS test and is a part of the Prep School curriculum. Again, Chinese students tend to state their viewpoint at the end. “Young (1982) points out there are different expectations and norms between Chinese and English native speakers as regarding to where the argument is going and where it is coming from”(Fat, 2004). Obviously, there are different sets of expectations about the flow of arguments of Chinese learners and their teachers, i.e. different ways of expressing themselves. It might happen that teachers perceive the Chinese students as reluctant and unenthusiastic or just linguistically incompetent, but this could be a result of misperception that is due not to linguistic incompetence but of cultural differences in communication. Teachers are often impatient with students because they fail to understand the cultural values that determine their behaviour. 
1.6 Non-verbal communication from the teachers’ perception
What the teachers have noticed is that Chinese students tend to smile when they feel embarrassed or are in a problem situation. What is more, they often remain silent. They avoid direct eye contact. This might lead to misperception by Western teachers. Other misperceptions might arise from the use of personal space, as Western people might perceive Chinese smaller area of personal space as intruding into their privacy. 

1.7 Conclusion
Given this background information, issues and problems faced by Chinese learners and their teachers have been revealed. Those issues could be justified by cultural differences. The report focuses onwards on how Chinese culture contributes to problems in intercultural communication. A contrastive analysis of the Dutch approach to transmitting verbal and non-verbal messages will be carried out in order to establish the differences of the expectations the teachers should have towards Chinese and Dutch students at The Hague University. 
Chapter 2

Understanding Cultures
The eye cannot see its own lashes
                         Chinese proverb (Cited in Bond, 1991, p. 1)
2.1 Introduction

In order to understand the communication patterns used by Chinese and Dutch students, it is necessary to describe both cultures separately and compare them. The aim is to categorize and provide an overview of the cultural differences thus, introducing socio-cultural awareness for both societies. The chapter provides desk research findings on what differentiates Chinese and Dutch cultures. The report will focus on the following ways of conceptualizing culture: Hofstede’s dimensions of analyzing and understanding cultures and Edward Hall’s high and low context cultures and time orientation. These conceptions of culture will serve as a basis for the subsequent analysis of the Chinese and Dutch communication patterns.
2.2 Defining Culture

The first step in understanding intercultural communication is to provide a clear definition of culture. Amongst the great number of definitions and aspects of examining culture, David Pinto (2000), an Intercultural Communication researcher, summarizes,
 “Culture is an evolving system of rules of interaction and communication codes. In a group of people who feel part of the group, culture is passed down from generation to generation and culture is, in this way, internalized. People in a group are often unconsciously guided by their culture in their behavior and in their view if the world” (p.33).

After examining definitions and studies about culture, it is important, in order to define culture, to state some of its elements, namely: culture is acquired, culture is shared, culture defines core values, culture changes.
The study of culture is essential to understand the communication process as it defines the rules and norms that guide it. What is more, it is important to develop cultural awareness, otherwise we tend to label as “wrong” what individuals from other cultures do differently although they are doing what they were taught. 
2.3 Geert Hofstede’s dimensions of cultural variability

Hofstede (1984) focuses on cultural differences within international organizations and has developed a model to differentiate and define culture. He identifies four (and later five) main dimensions of national culture and states that these dimensions influence the human thought processes. 

Before analyzing the target cultures several limitations of the theory have to be taken into consideration. Possible deviations from the results might be expected. As it is a generalized study, the results are not applicable to specific individuals. Therefore, the report does not justify the communication practices of every single Chinese. 
What is more, Hofstede’s results are provided by country and often there is more than one cultural group within a country. Despite this, the report analyzes communication patterns that have surpassed the geographical boundaries and are nevertheless typically Chinese. Despite those deviations, the theory is still very applicable because even if some of the Chinese have overstepped the geographical boundaries of China, their cultural core values are very difficult to change and therefore, the analysis focuses on what is distinctively Chinese. 
Another reason for possible deviations according to Pinto, an Intercultural communication researcher, is that “Hofstede fails to take into account the dynamics of a changing culture so that his classification seems rigid” (Pinto, D., 2000, p.36).

The five independent dimensions of national cultural differences according to Hofstede are:

· Individualism versus collectivism
This is the “degree to which individuals are integrated into groups” (Rustema, C. and Herle, M., 2006, p.50). It is a very widely used cultural variability and very applicable in Chinese-Dutch culture comparison. Ties between individuals are loose in individualistic cultures whereas in collectivistic cultures people are bound in strong, cohesive in-groups. Hofstede explains that in individualistic societies “relationships with others are not obvious and prearranged; they are voluntary and have to be carefully fostered. In the collectivist society there is no need to make specific friendships: One’s friends are predetermined by one’s group membership” (Hofstede, 2001, p.353). What is more, the priority in individualistic cultures is the self-realization and “a person exists as an independent entity” (Bond, 1996, p.282), whereas the emphasis in collectivistic cultures is that individuals fit into their in-groups. In this dimension, Hofstede reveals the score of every country. 

Hofstede’s analysis for China is close to that of Hong Kong where Long-term Orientation is the highest-ranking factor. However, the Chinese rank lower than any other Asian country in the Individualism factor. The Chinese score at twenty-five. What could be concluded is that China’s cultural aim is to maintain social harmony, giving priority to the goals of the group over individual goals. 

“The pivotal unit is the group. Members of collective cultures see themselves as elements in a closely knit network with others: they are part of a strong, cohesive unit (family, clan, profession, corporation, religion) that protects and supports them throughout their lives in exchange for their loyalty” (Reynolds and Valentine, 2004, p.8).
The Netherlands has a higher ranking in individualism: eighty. Thus, the Dutch culture tends to reveal strong levels of individualism. 

“The pivotal unit is the individual. The goal is to develop responsible citizens capable of assuming accountability for personal problems and issue” (Reynolds and Valentine, 2004, p.5).
What has been inevitably discussed in collectivist societies like China is the importance of “face” value. “Face can be understood as the value or standing you have in the eyes of others” (Jandt, 2003, p.223). Thus, “face” can be lost or maintained, or enhanced in the interaction process. Loss of face can lead to essential consequences in the lives of the Chinese. That is why, it is very crucial in Chinese communication. Losing “face” can be fatal and involves embarrassment and shame. The chapter that follows examines the effect of “face” on communication. 
· Power distance
“The basic issue involved, which different societies handle differently, is human inequality.” (Hofstede, G., 2001, p. 79).According to Hofstede, the power distance is learned early in families. In high power distance societies children are obedient to their parents while in low power distance they are treated almost as equals. People in high power distance societies are expected to show respect to those in higher-ranking positions.

 Hofstede provides an index for every country to measure its (in) equality- the Power distance index. The index values differ from one to a hundred; the higher the score, the higher the inequality in the country.

The difference between China and The Netherlands is approximately thirty. What can be noticed is China's higher Power Distance ranking of eighty compared to the other Far East Asian countries' average of sixty, and the world average of fifty-five. This is evident of a high level of inequality of power and wealth within the society.  The Power Distance Index of the Netherlands is thirty-eight. The citizens in high power distance societies have the need of a clearly defined hierarchy and  do not question the orders given by their superior and in this respect, students expect to be instructed what to do by their teachers. The Prep School teachers have shared the same opinion at the focus group.

· Masculinity versus femininity
This “refers to the distribution of roles between the genders” (Rustema, C. and Herle, M., 2006, p.50).The masculine cultures have a very distinct differentiation of women and men’s roles in society. In such cultures, men hold the dominant role in society. On the contrary, there is low differentiation between genders in feminine cultures and women are treated as equal to men in all spheres of society. The index used by Hofstede is the Masculinity Index. It shows to what extent a country can be defined as masculine or feminine. The scores vary between zero and a hundred with a rising progression towards masculinity. China has an index of fifty-seven while The Netherlands has an index of fourteen. To sum up, China is considered a masculine country whiles the Netherlands a feminine country. 

Hofstede reports that in comparison to people in feminine cultures, people in masculine cultures have stronger motivation for achievement, view work as more central to their lives...and recognition, advancement, or challenge as more important to their satisfaction with their work” (Gudykunst, W. & Kim, Y., 2003, p. 77). 

· Uncertainty avoidance
This dimension reveals the degree to which society members feel threatened by any unstructured situations, i.e. situations that are novel, insecure or unexpected. Cultures that prevent uncertainty use rules and laws to reduce the occurrence of such situations. Such cultures can hardly tolerate ambiguity and that is why reveal higher levels of anxiety and are more likely to display emotion. 

Hofstede uses the scores of zero up to a hundred with a rising progression towards high uncertainty avoidance.

Comparing China and The Netherlands, it becomes clear that the two countries do not differ drastically in this dimension. The index of China is twenty-nine and the index of the Netherlands is fifty-three, thus, anyway, The Netherlands scoring higher than China. Cultures that accept uncertainty (China being more likely than the Netherlands) tend to be “more phlegmatic and contemplative, and not expected by their environment to express emotions” (Rustema, C. and Herle, M., 2006, p.51).These people tend to be more relaxed, have lower stress levels and worry about the future less. This explains some of the issues mentioned in the previous chapter about the teachers’ opinions of the inefficient performance and the seeming lack of motivation of the Chinese Prep School students. The teachers have confessed at the Focus group that the students are not eager to have the tasks fulfilled in an efficient manner and seldom do not obey any dead lines
. 
According to Jandt (2003), people from high uncertainty avoidance cultures do possess an inner need for rules, precision and punctuality while in low uncertainty avoidance cultures there are no more rules than are necessary and precision and punctuality are to be learned (p.214). This can explain the complaints by teachers and coaches at the Prep School for the Chinese students not being quite punctual.
· Long-term versus short-term orientation
This is the fifth dimension described by Hofstede. It was found in a study among students in twenty-three countries using a questionnaire designed by Chinese scholars. The dimension “describes a society's "time horizon," or the importance attached to the future versus the past and present. In long term oriented societies, thrift and perseverance are valued more; in short term oriented societies, respect for tradition and reciprocation of gifts and favors are valued more”(Geert Hofstede, 2007, para.2 )
China scores the highest long-term orientation factor (118) and all Asian countries score very high. However, the Western countries’ score is on the low side. The score of the Netherlands is forty-four. A conclusion can be drawn that the Dutch can adopt in foreign cultures easier than Chinese as they do not have the traditions and family rules so deeply involved into their culture. What should be typical for China, based on this dimension, is that the emphasis is on persistence and the relationships are ordered by status whereas in the Netherlands, the emphasis is on quick results and status is not a major point in relationships. 
2.4 Edward Hall’s High and Low-context Culture

Edward Hall (1976) has constructed a classification of cultures, based on the link between content and context. Hall distinguishes cultures in which content is largely determined by context and calls them High Context Cultures. On the other hand, Hall distinguishes other cultures where context plays a less important role in determining content as the information is embedded mainly in the transmitted messages; Hall calls them Low Context Cultures. Members of collectivistic societies, like China, tend to belong predominantly to High-context culture whereas members of individualistic societies, like the Netherlands, belong to low-context cultures. Hall (1976) notes that “China, the processor of a great complex culture, is on the high-context end of the scale”(p.91). Consequently, the meaning can be found in the communication context.
The next chapter will examine the influence of this cultural division on the communication process, examining the characteristics of High and Low Context Communication. 

2.5 Kluckhohn and Strodbeck’s Value Orientations

Kluckhohn and Strodbeck regard five problems for which cultures find solutions. Those problems are Human Nature Orientation, Person-Nature Orientation, Time Orientation, Activity Orientation and Relational Orientation. As a common complaint by the teachers at the Prep school and the coaches is that the Chinese students are not always focusing in having the things done in an efficient manner, postponing until the very last moment, and not obeying dead lines, the concept of time orientation will be examined. The time orientation characteristic of Chinese culture can lead to intercultural communication problems, as the Chinese and Western time worldviews are different. According to Fat (2004), the Western Utopian concept of time is characterized by the idea of time urgency to reach the goals as soon as possible. Dutch people work within a clock-regulated schedules, dislike lateness and prize punctuality. Dutch culture does follow a “linear” (monochronic) time thus, performing one major activity at a time and “value schedules, focus on the future, and measure time in small units” (Reynolds & Valentine, 2004, p.30).  
The Confucian concept of time, on the other hand, is based on the belief that the present time is worse than the past and, therefore, it is not necessary to rush forward because in doing this you are going away from the better offers of the past. Time is viewed as flexible (polychronic) and people are reluctant to measure and control it strictly. Fat acknowledges, “One obvious ICC (Intercultural Communication) problem from this difference is that those holding the Utopian concept have a negative evaluation of the slower counterparts from the Golden Age” (Fat, 2004, “Concept of Time and Reasoning” Section, para. 2).
Conclusion

This chapter has revealed some of the cultural differences between China and the Netherlands.  

For the purpose of this comparative analysis between Chinese and Dutch cultures, the table by Reynolds and Valentine (2004), containing key differences between individual and collective cultures is provided, summarising some key differences already discussed. 

	Individual Cultures
	Collective Cultures

	Transaction oriented (focus on results)
	Relationship oriented (focus on process)

	Short-term gains
	Long-term growth

	Emphasis on content (facts, numbers, statistics)
	Emphasis on context (experience, intuition, the relationship)

	Reliance on linear reasoning
	Reliance on circular reasoning

	Independent

	Interdependent

	Competitive, decision-driven
	Collaborative, consensual

	Direct, explicit communication
	Indirect, circuitous communication

	Personal accountability
	Protection of “face”

	Linear time, impatient
	Flexible time, patient


Hofstede’s model provided a view of the differences. Chinese live in a more masculine society than the Dutch concerning the hierarchical order at work and in the family. The Chinese live in a collectivist society thus, a strong tendency to promote the in-group relations. Keeping the traditions, norms and values of their country is of primary importance to them. Teachers are respected because of their wisdom and life-experience. Chinese score high on Long-Term Orientation. Consequently, they respect long-term commitments and respect their traditions. 

The chapter has provided an overview of the characteristics of High and Low context Cultures as defined by E. Hall, thus differentiating between Chinese and Dutch cultures.

The next chapter focuses on the effect of these cultural differences in the communication process, more specifically in transmitting verbal and non-verbal messages. 

Chapter 3 

Communicating Across Cultures

3.1 Introduction
This chapter identifies and examines some of the distinctive communication characteristics of Chinese culture that distinguish it from the Dutch communication practices. The focus is on the transmission of verbal and non-verbal messages. Having discussed major cultural differences in the previous chapter, Chapter 3 examines the influence of high and low context culture division on communication as well as how the concepts of “face” and “politeness” affect the ways of transmitting messages in Chinese culture. These concepts have been selected as being a major difference in the examined cultures and will be disclosed by field research findings. 

3.2 Massage Transmission
Shannon and Weaver’s model of communication is the prototypical example of a transmissive model of communication.
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Fiske gives a definition of communication as “a social interaction through messages” (Fiske, 1990, p.2). “The message is not something sent from A to B, but an element in a structured relationship whose other elements include external reality and the producer/reader” (Fiske, 1990, p.3).

There are two different types of messages that are transmitted during any conversation, namely verbal and non-verbal. 
3.2.1 Verbal Messages
These are messages conveyed through words. There must be a general agreement of the concept system used by both parties in communication; otherwise, this will result in assigning different meaning to the used words, thus leading to ineffective communication. Pinto (2000) comments that the meaning does not have to overlap completely but “the greater the similarity between the networks of meaning used by two people, the greater the probability that they will communicate effectively” (p.25).

3.2.2. Non-Verbal Messages
Besides the language use, humans can communicate in various other non-verbal ways- gestures, signs, symbols, colors, sounds, smells, pictures. “A conversation is much more than a mere exchange of words” (Pinto, D., 2000, p.25).The non-verbal parts of a message do effect the way in which the verbal message is perceived.

This chapter provides a comparative analysis of the transmission of verbal and non-verbal messages by Dutch and Chinese students and the cultural influence on the process. 

3.3. Characteristics of High/Low Context Communication
Chapter 2 has shown that members of collectivistic societies, like China, tend to belong predominantly to High-context culture whereas members of individualistic societies, like the Netherlands, belong to low-context cultures. Hall Points out (as cited in Salleh, p.1) that “high-context communication involves emotions and close relationships while low-context interactions use the logical part of the brain and are less personal”. Thus, Westerners are more direct and explicit and favor rationality over emotionality. What needs to be clarified here is that the Chinese use of emotions is really controlled, as they are not as emotionally expressive as the Dutch are. The conducted survey aimed at testing this hypothesis.
Another characteristic of high-context communication is indirectness. This means that Chinese talk around things expecting the receiver to catch the cues. The meaning is implicit, hidden between the lines. “The underlying belief is that communication should not be used merely to deliver content; it should nurture the relationship, maintain harmony, and prevent loss of face by diffusing personal responsibility” (Reynolds, 2004, p.10). The verbal strategies are hinting, word choice, and deception. For instance, using examples, comparisons, not using overheated words, speaking only after serious contemplation, changing topics, etc. Because of the relatively low information in the verbal content, the context and the non-verbal suggestions provide the missing part in the communication process. An exact opposite is the Dutch low-context communication, which counts on verbal communication to enable the receiver to comprehend the message. Here is what is stated in The Hague University Guide for International students for 2006-2007,

“The Dutch have a very direct manner of speaking, especially when expressing their opinion. They avoid superlatives and tend to be negative. Compliments are rarely given or they can hardly be recognized as such. The Dutch like to criticize all kinds of things. This may sometimes seem ungrateful; however. To the Dutch this is often a sign of interest” (p.17). 

Chinese indirectness is difficult to be understood by the Dutch who appreciate open and honest communication. Thus, this could lead to ICC problems, as it could be perceived as weakness, passiveness or insincerity. On the other side, the Chinese could interpret Dutch indirectness as rudeness, aggressiveness or selfishness. 

 To summarize, what is typical of the Dutch direct communication strategy is the stating of important points straightforward, usually in the beginning of the message. Conversely, the Chinese indirect communication strategy delays important points after background information has been provided. 

In conclusion, Chinese high-context culture will involve more indirect, implicit and emotionally controlled way of communication whereas the Dutch low-context culture will use more direct, explicit, spontaneous and emotionally expressive communication approaches.  

3.4 Non-Verbal Communication Divergence
Individuals from high-context culture like the Chinese would prefer non-verbal to verbal communication. As Chinese do not spell out everything, meaning can often be found in metamessages, which can provide prompts for interpretation of verbal message. What follows in this chapter are some specific characteristics of the Chinese nonverbal communication different from Dutch non-verbal communication, thus causing ICC problems. Research has shown that Chinese are comfortable with a considerable amount of silence. It is important not to interpret the silence in the Chinese way of communication as something negative. It often means time to formulate an opinion or even gathering enough courage to speak. 

Usually the Chinese use longer pauses. In addition, the inevitable smiling of the Chinese students that the teachers at the Prep School have noticed means feeling of embarrassment or encountering a difficulty. This has often caused misunderstandings as according to Westerners, smile means being friendly. A similar case is the avoidance of direct eye contact in formal situations by Chinese students. Longer than a second or two direct eye contact is considered disrespectful by Chinese. On the other hand, Westerners could possibly interpret this as disrespectful behavior or even negligence. 

Chinese avoid saying "no." A gesture used to mean "no" or that "something is very difficult" (pausing to rethink) is to tip the head backward and audibly suck air in through the teeth. It is important to know and recognize all these signs in order to communicate effectively with the Chinese

3.4.1 Interpersonal Distance

Another peculiar point is the use of space. This is again, what distinguishes Chinese from the Dutch as Chinese have a smaller area of personal space. In this respect, the Dutch could feel that the Chinese is infringing into his sphere and on the other hand, the Chinese might feel that the Westerner is trying to keep at a distance. Hall, (as cited by Gudykunst and Kim, 1992, p.177), presents a differentiation of cultures according to the degree of interpersonal space. Thus, “Cultures in which people tend to stand close and touch a lot are referred to as high contact cultures”. 
3.4.2 Expression of Emotions

Chinese people’s gestures are quite restrained, limited in expression of emotion and used less frequently than what is considered normal by the Dutch.  As Hsu indicates (as cited in Bond, 1996, p.284) “Chinese are socialized not to openly express their personal emotions, especially strong and negative ones”. Gudykunst and Ting-Toomey’s study (as cited by Gudykunst and Kim, 1992, p.177) proves that the expression of emotions is associated with individualism, thus “People in individualistic cultures displayed more nonvocal and vocal reactions to emotions than people in collectivistic cultures”.
3.4.3 Conclusion
 The use of non-verbal communication is connected with Hofstede’s dimensions of cultural variability and Hall’s high and low context cultures. Thus, collectivistic and high- context cultures, like China, make use of more nonverbal expressions and a Westerner  has be cautious with this “hidden dimension” of culture (Hall, as cited in Gudykunst and Kim, 1992, p. 172) in order to be able to grasp important contextual cues. 
3.5 The effect of “face” on Chinese communication
Different cultures use different ways to manage face. Research has shown that Chinese have higher others-face concern than the Dutch. Face is especially important in Chinese culture. For that reason, the report will explore its influence on the Chinese way of communication and compare it with the one used by Dutch students.  First, it is necessary to define face. According to Goffman, face is “the positive social value a person effectively claims for himself (or herself) by the line others assume he (or she) has taken up during a particular contact” (Miller, 2003, p.301). In other words, face is the presentation of identity in the interaction process. It includes prestige, reputation, and approval from others. Consequently, it can be lost, maintained or strengthened through communication.  Its loss will have serious consequences in the personal and social life of Chinese people.  A communication pattern used by the Dutch is the self-oriented face and facework. By contrast, the Chinese display others-oriented face and facework as the orientation towards others is typical of their culture. It is important for them to give and save face for others. By doing this Chinese give and save their own face. 

3.5.1. Giving face

Gao, a professor at San Hose State University, has conducted a survey with sixty-four Chinese participants (Gao, 2006, p.1). The participants defined giving face as attending to others’ reputation and conveyed the following communication approaches to giving face: changing the topic of a discussion and interrupting a conversation, engaging in supportive talk such as speaking about others’ strengths, agreeing to others’ ideas, accepting others’ criticism, forgiving others’ mistakes as well as refraining from revealing others’ mistakes in public. Other approaches revealed by the participants are the use of implicit language, polite talk, and remaining silent about others’ shortcomings, making compromises in conflict situations and providing assistance for others. 
As the Dutch facework is oriented towards the self and not towards the others, it is presumed that the same approaches to giving face are not utilized by the Dutch. However, the survey will test this hypothesis and the findings will be presented in Chapter 4. 
3.5.2. Saving face

Participants define saving face as forgiving others, not hurting their self-esteem and pride and not threatening their image. The communication strategies used to save face are the use of indirect and tactful communication: not criticizing in public, covering up others’ embarrassment, remaining silent. The survey supporting this report will check the relevance of these approaches among Chinese students at the Prep School and compare them with the approaches used by Dutch students. 

3.5.3. Face and Formal/Informal Communication
A clear distinction should be made in the way Chinese communicate formally and informally. Their formal communication is often described as goal oriented, modest and self- effacing (Fat, 2004). The Prep School coaches have shared the opinion that this is hardly the case in their common interaction. This is what one of the Coaches, a Dutch male student, has expressed in an e-mail interview about the progress of the assigned to him Chinese Prep students: 
“Another issue that nonetheless surprised me is the openness of these girls. They talk about anything: which guys they like, and which guys they do not like, what they think about current affairs, etc. I think we can say Edward Hall’s claim of China having a high context culture is being shattered every week during our sessions. In fact, sometimes, they are so open about certain things, such as relationships, etc. that it makes me feel slightly uncomfortable.” 

What should be noted is that Chinese use different communication approaches in their interactions with outsiders and insiders. Gao (2006) remarks that this distinction is unique to the Chinese culture and especially important as “it protects the self from unnecessary trouble, helps control one’s behavior and provides a sense of belongingness” (p. 7). The Coach who has made these concessions is considered an insider, he is at the same age as the Chinese students and he is on friendly terms with them. The survey Gao conducted revealed that communication with outsiders and insiders differs in “style, topic, and level of self disclosure, emotional involvement and nature”. Communication with insiders is mostly direct and explicit and covers a wide spectrum of topics, for example life, work, and privacy. Private matters such as personal opinions, difficulties and embarrassments are shared with insiders. Communication with outsiders is polite, and limited to greetings, everyday life, public matters, involving a low level of disclosure. Communication with insiders is emotional, honest and truthful, involving sharing of feelings while communication with outsiders is not emotional but polite. This leads to the next point:

 3.6 The effect of “politeness” on communication
 “Politeness” is also a defining characteristic of the Chinese culture and plays an important role in Chinese personal relationships. Gao points out that “Politeness” (Ke Qi) is expressed in many situations in the Chinese culture. The participants in his survey explained, “It is essential in social and public settings” (Gao, 2006, p. 11). In other words, Ke Qi is a definer of the person’s refinement and disposition. This is how the participants in Gao’s survey conveyed the strategies used to convey Ke Qi in transmitting verbal and non-verbal messages. 

“Non-verbal communication of ke qi consists of smiles, nodding one’s head, hand gestures, body movement and attentive listening. Verbal communication of ke qi involves modest talk with elders, warm expressions, friendly and polite language, praising others. Verbal communication should not be direct, should not use tense language, or point out shortcoming” (Gao, 2006, p.11)
Bond (1996) comments “politeness also embodies the Chinese values of modesty and humbleness” (p.287). Thus, Chinese are not boastful about their successful endeavors. For example, a Prep student had scored a very high result at the IELTS test and not only that almost nobody heard about it but, what is more, this student had told the other students (when asked) that she had achieved a lower score. The high regard for modesty and humbleness can be noticed when Chinese react to a compliment with “Not really” when interacting with people from other countries.  This response could be a cause for cross- cultural misunderstanding.

The research has found no investigation of the effect of “Politeness” on Dutch communication practices. Therefore, the survey aims at establishing its influence and the results will be presented in Chapter 4. 

3.7 Conclusion
Communication can portray high and low context culture. The difference could be observed in the verbal and non-verbal behavior, the directness and indirectness when communicating, the different ways to manage face. 

This chapter has been an attempt to explore the communication practices used in Chinese culture and compare them with the Dutch. It is of great importance to understand them from the perspectives of the respective culture bearers in order to avoid intercultural misunderstanding and miscommunication. The exposed findings have been the result of field research, focus group with the teachers at the Prep School; talk with the previous and current Coaches at the Prep school as well as personal observations and experience. The research that follows will test these findings amongst the Chinese students at the Prep school and Dutch students at The Hague University with the aim to establish the differences in their approaches in message transmission. The next chapter is a presentation of the survey results and a summary of the differences.

Chapter 4 

Chinese-Dutch Communication Divergence

4.1 Introduction
This chapter is an analysis of the established by the survey differences in the communication patterns used in message transmission by Chinese and Dutch students. The chapter reveals how these differences can lead to communication problems. The report will conclude with recommendations for ways to improve communication with the Chinese, provided in Chapter 5.

4.2 The Survey

A survey was conducted with twenty-five Dutch and respectively twenty-five Chinese students.  The objective of the survey was to compare and establish any differences in the communication patterns utilized by Chinese and Dutch students. The Dutch students are students at the “Haagse Hogesachool”, HEBO Dutch stream and English stream. The Chinese students are students at the Prep School at Haagse Hogeschool. To make sure all questions are clear and to avoid any problems, a pilot test was carried with ten HEBO students with the kind request to send their feedback. The test went smooth and there was no need for any modification. What is more, Chinese students with a fluent level of English were selected and the survey was conducted at the presence of the researcher in order to provide unbiased help in case any problems in understanding the questions arose. The questionnaire consisted of forty questions, separated into three parts- the first part concerned communication with Outsiders-(strangers, people the students do not know), the next part regarded communication with Insiders- (relatives, good friends, classmates, etc.) and the third part put the respondent into role situations where he/she had to choose the answer closest to his/her beliefs and behavior. The colors and the logo of the Haagse Hogeschool were used. A copy of the questionnaire can be seen in Appendix 3 and a graphical representation of the results of all the questions can be found in Appendix 4.

4.3 The Results
4.3.1 The Importance of “Face”
The following statements aimed at establishing the importance of “face” in communication: I am respecting others’ reputation and rights; I do provide assistance to others and I am doing things for them even though I am not supposed to;, I expect the addressee in my communication to attend to my dignity and respect;, I am confident when others value me; I do not want to be looked down upon by others, I would like to have some dignity. 
4.3.1.1 The Importance of “Face” for the Chinese respondents
The results showed that “face” plays a pivotal role for Chinese. Keeping in mind that the Chinese rarely give extreme answers, having the result of sixty-eight percent of the Chinese respondents that they strongly agree they respect others’ reputation and rights, is quite eloquent. What is more, the remaining eight agreed with the statement (q.7). This proves the hypothesis, claimed in Chapter 3, that the orientated towards the others facework is typical in Chinese communication. Most of the Chinese respondents agreed that they provide assistance to the others and that that they expect the addressee in their communication to attend to their dignity and respect. The majority of the Chinese respondents strongly agreed that they do not want to be looked down upon by others, thus it is essential for them not to loose face and to have some dignity. A conclusion can be drawn that Chinese facework is directed towards others, as Gao (1998, p.7) calls it “self-OTHER perspective”. This, according to Gao (1998), means, “The Chinese self is defined by relations with others, and the self would be incomplete if it were separated from the others” (p.25).
4.3.1.2 The Importance of “Face” for the Dutch respondents
The Dutch respondents showed different results. Even that they are more prone to use extreme answers, only four respondents strongly agreed that they respect others’ reputation and rights (q.7). What is more, only two strongly agreed that they provide assistance to others and even the majority remained neutral (q. 8). Half of the Dutch respondents remained neutral with the statement that they are confident when others value them (q.10). With this, it can be summarized that facework is equally important for the Dutch but it is focused more on the “I” identity and this is what differentiates them from the Chinese. As a result, Hofstede’s statement (as cited in Gao, 1998, p.3) that in collectivistic cultures people stress the belonging and fitting in the in-group and thus stressing on “we” identity is attested. In individualistic cultures, such as the Dutch, self is associated with the individual’s self-worth and is self-oriented whereas in collectivistic cultures self is related to what the others think of one’s self-worth and is other-oriented. Thus, “misunderstandings may occur when individualists fail to give face to collectivists when they interact” (Gudykunst & Kim, 2003, p. 199). 
4.3.2 Communication with Outsiders

The following statements concern formal communication with Outsiders: I do agree with other people’s ideas; I accept criticism; I refrain from revealing other people’s mistakes in public; I make compromises in a conflict situation, I remain silent about others’  shortcomings; I dare to speak only when I am given time to prepare; I do express my opinion in a roundabout way, beating about the bush’, indirectly, I often remain silent or speak less; I am reluctant to take the lead in group discussions; I do not reveal large amounts of personal information about myself; I use warm expressions, friendly and polite language and I am emotionally controlled; I do not directly answer “no’, etc. 
4.3.2.1 Conflict management
The majority of the Chinese respondents answered that they agree with other people’s ideas in their formal communication and none of them has disagreed (q.12) What is more, seven of the respondents have strongly agreed which can be assumed as an extremely high result, having in mind that the Chinese are reluctant to use extreme answers. This result can prove the Chinese tendency to avoid conflict and any form of confrontation. At the same time, the majority of the Dutch remained neutral or disagreed with the statement that they agree with other people’s ideas. The Chinese nonconfrontation strategy is linked with their concern for face value. Ting-Toomey (as cited in Gao, 1998, p.62) argues, “People in collectivistic cultures are more concerned with other face compared with those in individualistic cultures.” This concern for the others’ face leads to the use of nonconfrontational style of conflict management, such as agreeing with others (q.12), accepting criticism from others (q.13), refraining from revealing other people’s mistakes in public (q.14), making compromises in conflict situations (q.15) and remaining silent about others’ shortcomings (q.16). The results of the questionnaire show that the Chinese have scored much higher to all these questions than the Dutch respondents. The explanation can be that Chinese do avoid situations that can threaten their face as well as that of the other party. 

Furthermore, if criticism cannot be avoided, Chinese approach it in an indirect manner. The majority of the Chinese answered that they do not directly answer “No” in response to an unfavorable suggestion (q. 25). Gao (1998) points out that “in Chinese speech, the word “no” is not only restrained but avoided at all costs” (p.78). This is done for the sake of presenting criticism in a nonthreatening and face-saving manner. In addition, Murray observes (as cited in Gao, 1998, p.78) that Chinese often make use of “perhaps” or “maybe” when they want to communicate rejections, refusals or denials.  Thus, Chinese do not argue or disagree with Outsiders in public and do adopt an unassertive communication style, which is often perceived by individualistic cultures (such as the Dutch) as uncertainty or a lack of enthusiasm and even indifference. On the other hand, the direct and assertive style of the Dutch respondents in dealing with conflict situations can be attested by the obtained results.  What needs to be noted is that assertiveness does not have the positive connotation it has in Dutch culture and this can lead to misperceptions. Assertiveness for the Chinese is a negative feature of the character of an individual that can threaten the harmony. 

4.3.2.2 Directness versus Indirectness

The results of the questionnaire showed a major difference between Chinese and Dutch communication strategies in the use of Indirect versus Direct talk. Unlike the Chinese, the majority of the Dutch respondents disagreed with the statement that they express their opinion in a roundabout way, “beating about the bush”, indirectly (q.18). Gao (1998) states, “Chinese do believe that talk has its limitations and that the meanings reside beyond mere words” (p.36). On the other hand, the Dutch respondents disagreed with this statement.  This difference can be a cause for Chinese-Dutch miscommunication. Being hesitant and not forthright can cause the Dutch to perceive Chinese as insincere and unreliable. On the other hand, The Dutch directness can have negative connotations to the Chinese. 

4.3.3 Communication with Insiders

The following statements concern formal communication with Insiders: I express my opinion directly; I have an open discussion on everything with my friends; My communication involves frank talk, sharing of happiness and sadness, high level of self-disclosure, private matters; I am direct when I express negative feelings and I am not so much concerned in trying to maintain an easy-going atmosphere, etc.
4.3.3.1 Chinese Communication with Insiders
The results of the Chinese respondents portrayed a big difference when compared with their communication with Outsiders. The difference lies in the style, topic, and level of self and emotional disclosure. A conclusion can be drawn that with Insiders, the Chinese do communicate in a more direct way and there is no much implicit communication. A striking difference with the Chinese indirect style of communication with Outsiders is that they do confirm the use of direct style in expressing negative feelings with Insiders (q.34). Eighty-eight percent of the Chinese respondents have strongly agreed and agreed with the statements that they always express their opinion directly (q.29) when communicating with close friends, whatever their nationality. The same result applies to the statement that they have an open discussion on everything with their friends, whatever nationality. As Gao states (2000), with Insiders, Chinese talk “covers a wide spectrum of topics ranging from life, work, everyday life, and politics, to privacy”. Ninety- six percent of the Chinese respondents have agreed with the statement that their communication with Insiders involves a high level of self-disclosure and they share with them many private matters (q.32). “In some way, Chinese students do communicate differently with Insiders than with Outsiders. If they see you as an outsider, they are much more distant. But as soon as you become an insider, they talk about different things, and are also able to make fun of you for example (in a good way of course)”, expresses M. Minkman
. 
4.3.3.2 Dutch Communication with Insiders

The results do not show any striking differences between Chinese and Dutch respondents although the Dutch do not agree in disclosing themselves completely. The number of Dutch and Chinese respondents who agree with the statement that they do not feel any embarrassment to criticize Insiders is equal (q.33).  In short, a conclusion can be drawn that there is no major difference between Chinese and Dutch communication patterns towards Insiders. However, the big difference in the Chinese communication style with Insiders and Outsiders is impressive. The Chinese are much more direct with Insiders as compared with Outsiders. Moreover, they are more likely to express feeling and emotions with Insiders rather than with Outsiders. The Chinese do engage in open and frank conversations with Insiders but are unwilling to disclose personal information to Outsiders. They rarely initiate conversations with Outsiders (q.40), unlike the Dutch. As Jia (2006) expresses, “Chinese tend to think that people who greet strangers or initiate a conversation with someone they do not know are simple-minded and lack dignity”. Thus, this could be a source of misperceptions and the Dutch students often perceive the Chinese as shy, or even cold and distant. The latter was also proved by the results of the on-going project at the Prep School where the Chinese students have to find out the Dutch perception of the Chinese. 
4.3.4 Politeness

What has been analyzed about the Chinese communication with Outsiders has shown consideration about others, respecting their reputation, providing assistance, etc. In other words, giving others “face”. A strategy the Chinese use in this respect is Politeness (Ke Qi). Sixty percent of the Chinese respondents have strongly agreed and forty percent agreed with the statement that they use warm expressions and friendly and polite language in their talk with Outsiders (q.23). No respondent has disagreed with the statement or even remained neutral. The majority of the Dutch respondents agreed with the statement but, however, thirty- six percent have remained neutral. The result once again confirmed how important concern for others’ perception of the self is for the Chinese. Others- oriented means, such as Politeness, is a strategy to achieve this. Gao’s research (2006) has shown that a Chinese strategy to enact Ke Qi is that “one does not fight with others for respect and recognition”. The current survey once again has proved this result (q.24). 
The results of the survey show that Chinese use politeness more with strangers and people they are not very familiar with. Desk research has already found that “a Chinese may interpret the frequent usage of polite terms in a close relationship as a sign of relational distance” (Gao, 1998, p.74). While a total majority of Chinese respondents in the survey have confirmed caring for and accommodating others, forty percent have confessed they are not so much concerned in trying to maintain an easy-going atmosphere in their communication with Insiders (q.35).  Wierzbicka (as cited in Bond, 1996) notes that in close relationships imperative requests are more appropriate while interrogative are expected to be used with Outsiders (p. 288).
What can be concluded is that concerning Politeness there are no striking differences between the Dutch and Chinese communication strategies. However, the Chinese do show a tendency to be more concerned about others, showing warmth, putting others before themselves and making them feel comfortable. Gao (2006) explains this “Ke Qi defines the self. It is a measure of a person’s moral character and quality and it is associated with one’s image and credibility.” Nevertheless, the difference that is noticeable in respect of Politeness is that the Chinese are more polite with Outsiders as compared with Insiders. That variation is also in connection with the next point:
4.3.5 Hierarchy and Roles

The analysis has shown that the notions of Insiders and Outsiders provide Chinese with different communication strategies whereas there are no significant differences in Dutch communication. Besides that, the Insiders/ Outsiders distinction puts the Chinese in different relational positions. Those positions define what the Chinese consider appropriate behavior in a given context as the choices are determined by the prescribed roles. Those notions of “appropriate behavior” can be different from those of the Dutch and this could lead to possible misperceptions. The majority of the Chinese respondents have agreed with the statement that it is disrespectful for a person to be interrupted or corrected by a junior person (q.26). On the contrary, none of the Dutch respondents has agreed with this. This means that hierarchy and role relations do not play such a major role in Dutch communication strategies as they do for the Chinese. 
The dominant role of the teacher in Chinese culture has already been discussed in Chapter 1. Considering the teacher an Outsider, this could explain the survey results: the Chinese reluctance to speak (q.19) and taking the lead in group discussions (q.20), not going to the points directly (q.21), unwillingness to commit themselves to an opinion (q.18), refraining from criticizing (q.39), and not expressing disagreement with teachers (q.38). A reason for that is the concern of keeping “face” and attending to others’ “face”. In this respect, the difference with the Dutch is quite obvious. 
4.4 Conclusion
The results of the survey have shown that the distinction between an Insider and Outsider determines the communication patterns used by the Chinese and is a critical major dimension in the Chinese communication processes. As Gao remarks, “the position one occupies in the hierarchical structure often determines how much one speaks, if at all, and how one speaks” (Gao, 1998, p. 42). Chinese are more direct and open with Insiders. With Outsiders, on the other hand, Chinese do not feel confident and comfortable but rather insecure. They are “contained, reserved, implicit, and indirect” and “do not spell out everything but leave the ‘unspoken’ to the listeners” (Gao, 1998, p.37). This requires a deep involvement from the receiver’s part in order to interpret the message. 

 On the other hand, there is no such major difference in the strategies Dutch students use when communicating with Outsiders and Insiders. The results have proved that facework is equally important for Chinese and Dutch students. However, Chinese facework is focused towards the others whereas for the Dutch, it is directed more on the “I” identity. In other words, the divergence is between group- serving and self- serving goals. Consequently, the facework communication strategies the Chinese do imply are directed towards giving others “face”, thus involving indirect style of message transmission, being polite, avoiding conflict. The Dutch respondents, on the contrary, did confirm the use of more direct and assertive style of communication. 

The analyzed in the current chapter Chinese-Dutch communication differences could be a potential for misperceptions and communication barriers between both parties involved in the communication process of message transmission.      
Chapter 5 
General Conclusion and Recommendations

5.1 Introduction

The chapter provides a summary of the research, a general conclusion and research implications. The latter finalises the report, suggesting ideas for future areas of research.

5.2 General Conclusion
The report has shown that the study of a particular culture is essential to understand the communication patterns used by its bearers.  The analyzed aspects of Chinese and Dutch culture shape their communication processes. However, an awareness of the differences in the communication patterns of message transmission used by both parties could reduce the cases of misperceptions and misunderstandings and in turn enhance the chances to communicate effectively with Chinese students.  
Position and role determine the Chinese communication patterns. The analysis has provided evidence that the basic goal of communication in Chinese culture is to preserve the harmony in the existing relationships and strengthen role and status differences.  As Bond (1996) has stated, “Chinese communication, therefore, serves affective and relational purposes” (p.238).  The Dutch, on the other hand, belonging to an individualistic culture, tend to prioritize self- realization and affirm self-identity, which is more important in Western cultures. To communicate effectively with the Chinese, the Dutch should be aware of the discussed in the report characteristics of Chinese communication: implicitness and indirectness, polite talk, insider and outsider differentiation, use of non-verbal communication and face- saving strategies. 
5.3 Recommendations

Although each interaction is unique to a specific environment, the report will proceed by providing recommendations for improving communication with the Chinese. What is important is that both parties should be aware of the Chinese-Dutch communication divergence and realize the reasons behind it. The parties involved in the intercultural discourse should be open and adaptive to the divergence. As Drs Ming Li declares, “People can change their communication styles and behavior according to the context/situations” (Ming Li, personal interview, June 2007)
.  However, even if both teachers and students are well prepared for a successful ICC, they might not be able to apply their skills in real ICC situations as ICC issues are related to one’s core values, which are hard to change. 
Therefore, it is highly recommended that all: Chinese Prep students, Dutch students and the teachers at the Prep School should develop intercultural communication skills to communicate effectively with each other. More specifically, the following objectives have been defined:
5.3.1 Objectives for the Prep teachers: 
· To raise Chinese students’ ICC awareness
In other words, intercultural communication skills must be an important part in English language teaching in order to bridge the cultural barriers successfully. A way to achieve it is to share the cultural differences directly. Dirven and Putz (as cited in Fat, 2004) consider the aim of foreign language learning “as to an awareness of cultural communicative differences, followed by increased tolerance and finally accommodation”. A way to increase the students’ awareness of intercultural differences can be to select ICC topics for discussions, brainstorming, role-play, case study, contrastive analysis, or in other words to give more priority to ICC elements in the curriculum and incorporate them into their teaching methodology. “In order to communicate successfully in a target language, pragmatic competence in L2 must be reasonably well developed” (Kasper, 1997, para 5). Teachers should be aware of the current intercultural communication level of Chinese students and their difficulties and “select materials and course books with a strong emphasis on ICC issues” Fat (2004). Fat also remarks, “Teachers should prepare learners with proper information, attitudes and post-contact explanations in conducting ICC activities and to raise their interests towards the target culture”. This is of particular importance as desk research and interviews with Chinese students have shown that there is “a low level of intercultural communication skills training given in Chinese secondary schools and in universities” (Hong & Petraki, 2007). 
· To raise their own ICC awareness and understanding of Chinese culture 
To understand the Chinese culture the European teachers should be able to comprehend the unseen differences with their own culture. Huang (1997) advises, “to critically examine their own values, beliefs, learning styles, and communication behavior”. At the same time, it is advisable “to have some knowledge on the Chinese way of learning and communicating before one starts to teach them”, suggests M. Minkman
. Both teachers and students bring to the classroom certain norms and expectations and to prevent any mismatches, “teachers need to consider to what extent the underlying principles of their chosen methodology will correspond with the set of assumptions that learners bring to the classroom.” (Aktuna, 2005). For that reason, Aktuna advises ICC should be adequately used in the methodology courses in the teacher education programs. When communicating with Chinese students, the teachers should pay attention on how something is said and be able to read behind the lines as it was analyzed that Chinese students imply indirect style of message transmission. Gao (1998) advises, “examine the person’s words and observing his (her) countenance, focusing on how something is said and what is not said is equally, if not more, important than what is said” . The teachers should be sensitive and attentive towards the students’ non-verbal communication- body movements and gestures, facial expressions, lack of eye contact and smile that is caused by embarrassment. The teachers should be patient with the students’ pauses and silence and might use such moments for reflection on what has been said in order to grasp any indirect messages. The teachers should accept that Chinese value modesty and do not say “No” even when they do not agree. The teachers should be aware that Chinese are reluctant to express personal opinion, refrain from making impulsive or critical comments and feel rather uncomfortable and frustrated when communicating with Outsiders. Therefore, the teachers should promote awareness of the necessity of speaking up. For example, a way to encourage the Chinese students’ participation in group discussions could be to get them involved in rather informal conversation activities as one could expect them to be more open and willing to participate. The teachers could help the students build response strategies that promote interaction. Classroom activities may be structured so that all students will have an equal share of role, instead of free discussion, for example pair-work projects or peer assessment. 
In other words, all the Chinese communication patterns need to be considered by the Western teachers and incorporated into their teaching methods. Creating interest and awareness in cultural differences and communication approaches should be a part of the learning process.
· To raise their own knowledge of the students’ personality types
What needs to be noted is that Chinese are not a homogenous cultural group and not every Chinese student is a typical Chinese. Within the Chinese group, there are differences of sociocultural and educational background. The Chinese students have different skills and personality, some of them have had more encounters with Western culture, in other words, they are all unique individuals. The teachers should not attribute the same views to every Chinese student but get to know their personality traits in the interaction process and approach each student individually. As Huang (1997) advises, “Teachers should work to transcend stereotypes and treat each student on individual basis”.  Drs Ming Li suggests (Ming Li, personal interview, June 2007)
“Miscommunication can occur for different reasons, such as language skills, personalities, levels of education, history, perceptions, beliefs, traditions, habits, etc. My suggestion is: Do not stick to a particular theory or model. No models can help explain all the issues facing us.” 

· To create a pleasant language environment
Desk research findings, interviews and informal talk with Chinese students have proved that this is something still to be achieved in second language learning in China and students are eager to indulge in the Western language atmosphere of enjoyment. The teachers should increase the Chinese students’ courage to speak in public and should provide training in argumentation instead of memorization. 
5.3.2 Objectives for the Chinese prep students: 
· To raise ICC awareness in order to develop communicative competence.
Drs Manfred Wu advises (M.Wu, personal interview, June 2007), 
“My advice for raising Chinese students' intercultural communication skills is that first of all they need to aware of the differences of Chinese culture with other western cultures, as a lot of Chinese students take for granted their communication patterns. Through this process of awareness raising, we can let them know the possible sources of miscommunication. Finally, of course, steps can be taken to avoid the miscommunications. All these can be achieved by activities such as role-play, games, etc.” 

Chinese students need to be aware that people in Western cultures are independent and self-oriented, respect privacy, value direct communication and assertiveness, and express their opinions openly. Consequently, the Chinese need to focus on what is directly said and not to expect to read “behind the lines” or in the non-verbal communication. Chinese students should imply politeness with every one- be a family member, or a very close friend or an Outsider.  What is more, Chinese students should be aware that modesty could be associated with a lack of confidence and even lack of enthusiasm and motivation.
· Take charge of their own learning experience
Chinese students should not be passive and dependent on their teachers but should be in charge for their own learning. They should know that unassertiveness might have a negative connotation in Western culture and should be encouraged to express opinion in group discussions. Chinese students have to be aware that in Western seminar environment students and tutors are inclined to criticize each another’s ideas and thoughts. 
To sum up, both the teachers and the Chinese students need to make an effort to see the differences in their expectations, tolerate them and find ways to handle any communication misunderstandings.  In this respect, the teachers do play the major role. 
5.3.3 Objectives for the Dutch students:
· to have good intercultural communication skills

Dutch students follow ICC course at their first year at HEBO and quite often interact with Chinese students in the flow of their studies- projects, group work. 
· to foster an awareness of the differences between their own and the Chinese culture

This awareness could be enhanced by the ICC course and participation in informal events, projects and group work activities with Chinese students. 
A way to foster both Chinese and Dutch students’ ICC skills is a project about China, supported by the HEBO faculty. The project should run by the end of the academic year, when it is expected that the Chinese students should already have acquired some ICC skills. The project could enhance Dutch students’ knowledge about Chinese culture and could be a useful experience in intercultural communication. The Chinese students would have to find out the Dutch students’ perception of China and, what is more, provoke their interest in Chinese culture. Thus, they would get a valuable experience in encountering the Dutch students’ communication style and could develop various skills, which are important for their future academic education: research skills, event organization skills, and most significantly: ICC skills. 
.
5.4 Future areas of research

The report aimed at fostering the readers’ understanding of the Chinese way of communicating verbal and non-verbal messages and its cultural context as well as establishing problematic areas of communication between Chinese and Western cultures. Still many areas need to be investigated in an in-depth manner.
One such area for future research is the influence of social variables such as age, gender, educational background, regional location, on communication. For example, Liang (2005) states that ‘Women are more status sensitive than men and use more politeness strategies than men do” as well as “the Chinese males are prominently more inclined to contradictory utterances than Chinese females”.
Gao and Toomey (1998, p.89) suggest other cultural variables that need future inquiry, for example guan xing (“to show concern”)-a communication practice that is widely used by Chinese to “initiate and consolidate interpersonal encounters”. The investigation of various speech acts could help interpret existing cross-cultural differences, in this respect Gao and Toomey (1998) suggest “disagreement from injury and disappointment, giving explanation, arguing over a point, asking for favors, making excuses, and giving compliments”(p.90). There are still many communication patterns that need investigation, but to conclude, it is essential communicative patterns in various cultures to be understood from the perspectives of their cultural participants. This could result in less intercultural misunderstanding and miscommunication. The current report has been such an endeavor.
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Appendix 1
Preliminary Research Findings

Preliminary Research Findings
In order to find out the way of communication of Chinese students and any differences from the Western way of communication that could possibly lead to any communication issues, preliminary research was conducted. The preliminary research included informal talks with the Prep School teachers as well as personal observation in order to discover any communication issues. Thus, the following problems concerning the teachers’ perception of the Chinese students’ were established:  reluctance to express opinion, lack of enthusiasm to participate in class discussions, tasks being not accomplished in an efficient way, not obeying dead lines, lack of any motivation for achievement, the permanent need to be guided by the teachers. Those problems needed an explanation and possible justification. Besides the emic approach that aimed at deeply examining the Chinese culture, there was a need of an etic approach to compare Chinese and Dutch students. For that reason, desk research was conducted. 
The preliminary desk research helped to create a sort of concept map with all the areas and aspects that have to be analyzed, researched and investigated. It was essential to establish criteria points for comparison of communication patterns. The research included the findings of the following authors incorporated into their works: Gudykunst and Kim, (2003), Communicating with Strangers; Hall, (1959), Beyond Culture; Hofstede, (2001), Culture’s Consequences- Comparing Values, Behaviors, Institutions, and Organizations across Nation; Miller,(2003), Communication Theories. Perspective, Processes, and Context; Pinto,(2000), Intercultural Communication, A Three Step Method for Dealing with Difference; Reynolds, and Valentine, (2004), Guide to Cross-Cultural Communication; Bond, (1991), Beyond the Chinese face; Bond, (1996), The Handbook of Chinese Psychology, as well as previous HEBO students reports: Denise Kwok, A Ticket from Beijing to Amsterdam, please; Chilene Ng, Integration of the Chinese Community in the Dutch Society .More details of the sources are provided in the References section.
The basic findings are: the tendencies in the use of verbal communication are related to the relative importance of context in the culture, (Hall). Thus, communication portrays a high and low context culture and the differences can be viewed in the use of explicit and implicit communication. This finding provided a cultural variability for comparing Chinese and Dutch culture and communication patterns respectively. Communication in high- context cultures like China should be more indirect and implicit. That turned into a hypothesis, which the research had to test. 

Other cultural variabilites that needed to be tested were Hofstede’s dimensions: Power distance, Individualism vs. Collectivism, Masculinity vs. Femininity, Uncertainty Avoidance, Long-term vs. Short-term orientation. The aim was to test the two countries-China and the Netherlands on these dimensions and establish the differences and consequently any relevant communication issues. Hofstede’s model provided a view of the differences. The desk research established that the Chinese live in a more masculine society than the Dutch concerning the hierarchical order at work and in the family. The Chinese live in a collectivist society thus, a strong tendency to promote the in-group relations. Keeping the traditions, norms and values of their country is of primary importance to them. Chinese score high on Long-Term Orientation. Consequently, they respect long-term commitments and respect their traditions. 

Another preliminary research finding was the difference in Chinese communication with Outsiders and Insiders. Thus, it provided another hypothesis that needed to be tested. The idea was provided by Ge Gao who has done a considerable research in Chinese communication and has paid special attention to the concepts of Politeness and Face in Chinese communication.  It was found out that face value is very powerful and persuasive in Chinese communication. It became necessary to compare the effect of face value on Chinese and Dutch communication and the communication strategies to give and save face. What the preliminary research has discovered is that “in collectivistic cultures the concern for face is predominantly other-oriented. In individualistic cultures, the concern is self-oriented. Problems in communication may occur when there is a difference in interpretation of the face-concern being used” (Gudykunst & Kim, 2003, p. 199). 

In conclusion, the preliminary research has found out that the most critical dimensions are individualistic/ collectivistic and high-context/ low-context cultures. In this respect, the research was directed to consider how the concepts of face and facework relate to these dimensions of cultural variabilities. 
Appendix 2
Questionnaire




Questionnaire
Dear Respondent, 

I am conducting a research for my final thesis in order to establish the differences in the communication patterns used by Chinese students at the Prep school and Dutch students at The Hague University. I kindly ask you to devote a few minutes of your time to fill in the form. Your opinion is of high value to me. Complete anonymity is guaranteed. 

Thank you very much for your cooperation.  

Kind regards, 

Tanya Arabadzhieva
1. What is your nationality? (If you are Dutch, please, skip the next three questions)

……………………………….........................

2. From which part of China do you come from?

………………………………………………………

3. How long have you been in The Netherlands?

………………………………………………………

4. What are your educational plans after passing the IELTS tests?

………………………………………………………………………………………………………………………………………………………………………………………………………………
5. What is your age?

……………..

6. What is your gender?

· 

male
·  
female
Please, state how much you agree with the following statement by ticking (√) the answer that best applies to you.

7. I am respecting others’ reputation and rights.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
8. I do provide assistance to others and I am doing things for them even though I am not supposed to.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
9. I expect the addressee in my communication to attend to my dignity and respect.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
10. I am confident when others value me.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
11. I do not want to be looked down upon by others. I would like to have some dignity.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
Questions up to number 29 concern your formal communication, i.e. your communication with Outsiders (strangers, people you do not know well) as well as your communication in formal situations.

12. I do agree with other people’s ideas in my formal communication.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
13. I accept criticism from other people.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
14. I refrain from revealing other people’s mistakes in public. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
15. I make compromises in a conflict situation.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
16. I remain silent about others’ shortcomings.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
17. I dare to speak when I am given more time to prepare.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
18. I do express my opinion in a roundabout way, beating about the bush, indirectly. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
19.  I often remain silent or speak less.
· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
20. I am reluctant to take the lead in group discussions.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
21. In discussions, debates, speech presentations and argumentative essays I have the habit of not going to the point directly but describe a lot of background information and only mention my point of view briefly in the end. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
22. In my communication with Outsiders, I do not reveal large amounts of personal information about myself.
· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
23. I use warm expressions, friendly and polite language in my talk with Outsiders.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
24. I do not fight with other students for prestige and recognition. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
25. I do not directly answer “no” in response to an unfavourable suggestion.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
26. I think it is disrespectful for a person to be interrupted or corrected by a junior person.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
27. My communication with Outsiders is emotionally controlled, not spontaneous.
· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
28. I do avoid longer than a second or two direct eye contact in my communication with Outsiders.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
The questions that follow concern your informal communication, i.e. your communication with Insiders (relatives, good friends, classmates, etc.) as well as your communication in informal situations.
29. I always express my opinion directly when communicating with my close friends.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
30.  I have an open discussion on everything with my friends. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
 31. My communication with Insiders involves frank talk, and sharing of happiness and sadness. 

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
32.  My communication with Insiders involves a high level of self-disclosure and I share with them many private matters.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
33. I do not feel any embarrassment to criticize Insiders.

· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
34. I am direct when I express negative feelings.
· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
35. I am not so much concerned in trying to maintain an easygoing atmosphere in my communication with Insiders.
· 

Strongly agree
· 

Agree
· 

Neutral
· 

Disagree
· 

Strongly disagree
 For the questions that follow, select the answer that is closest to your beliefs and behaviour.
36. Your group has been given a new assignment. What is your feeling about it?

· 

You will do it on your own as soon as possible and finish faster
· 

You look forward to learning more by working with the team
37. You are a team member of a project. At the first meeting, some students suggest that the team select a leader. 

· 

You disagree. No one should be singled out as higher in rank than the others.
· 

You agree. The team will work more efficiently with a clear leadership and structure.
38. You do not agree with your teacher’s assessment of your report.

· 

You  openly state your disagreement
·     You wait to be asked your opinion

39. You have to comment on another student’s ideas with which you do not agree

· 

You refrain from criticising and avoid confrontation
· 

You state clearly with what you do not agree even though this might reveal the other student’s wrongdoing

40. You meet somebody for the first time.

· 

You  do not tend to greet or initiate a conversation
· 
 You take the initiative to initiate a conversation
Thank you for your cooperation!
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13. I accept criticism from other people

Dutch

Chinese
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15. I make compromises in a conflict situation

Dutch

Chinese
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16. I remain silent about others’ shortcomings

Dutch

Chinese
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17. I dare to speak when I am given more time to 

prepare

Dutch

Chinese
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18. I do express my opinion in a roundabout way, 

beating about the bush, indirectly

Dutch

Chinese
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19 I often remain silent or speak less

Dutch

Chinese
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20. I am reluctant to take the lead in group 

discussions

Dutch

Chinese
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21. In discussions, debates, speech presentations 

and argumentative essays I have the habit of not 

going to the point directly but describe a lot of 

background information and only mention my point 

of view briefly in the end

Dutch

Chinese


[image: image20.emf]0

7

11

14

7

3

6

1 1

0

0

2

4

6

8

10

12

14

Strongly

agree

Agree Neutral DisagreeStrongly

disagree

22. In my communication with Outsiders, I do not 

reveal large amounts of personal information about 

myself

Dutch

Chinese
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 23. I use warm expressions, friendly and polite 

language in my talk with Outsiders

Dutch

Chinese
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24. I do not fight with other students for prestige and 

recognition

Dutch

Chinese
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25. I do not directly answer “no” in response to an 

unfavourable suggestion

Dutch

Chinese
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26. I think it is disrespectful for a person to be 

interrupted or corrected by a junior person

Dutch

Chinese
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27. My communication with Outsiders is emotionally 

controlled, not spontaneous

Dutch

Chinese
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28. I do avoid longer than a second or two direct eye 

contact in my communication with Outsiders

Dutch

Chinese
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29. I always express my opinion directly when 

communicating with my close friends

Dutch

Chinese
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30. I have an open discussion on everything with my 

friends

Dutch

Chinese
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31. My communication with Insiders involves frank 

talk, and sharing of happiness and sadness

Dutch

Chinese
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32. My communication with Insiders involves a high 

level of self-disclosure and I share with them many 

private matters

Dutch

Chinese
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33. I do not feel any embarrassment to criticize 

Insiders

Dutch

Chinese
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34. I am direct when I express negative feelings

Dutch

Chinese
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35. I am not so much concerned in trying to maintain 

an easygoing atmosphere in my communication 

with Insiders

Dutch

Chinese


36. Your group has been given a new assignment. What is your feeling about it?
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You look forward to learning more by working with 

the team

39%

61%

Dutch

Chinese


37. You are a team member of a project. At the first meeting, some students suggest that the team select a leader.
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38. You do not agree with your teacher’s assessment of your report.
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39. You have to comment on another student’s ideas with which you do not agree.
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 40. You meet somebody for the first time.
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Appendix 4 

Interviews

Marije Minkman

Prep School Teacher

I think that the ‘ normal’  way Chinese students are viewed – as hard-working and very disciplined – is not exactly correct. Some students are absolutely very eager to learn and work hard for it, but others can be very lazy. In that respect, a group of Chinese students is like any group of students! 

What I also found is that Chinese students are very similar to European students in their likes and dislikes. 

One of the communication problems that I encountered most while I was teaching them, was the fact that they are not used to speaking out in class. Some were very shy, and showed this by giggling a bit – something that I at first interpreted as laughing at me. Another thing that was sometimes problematic was the fact that some have such a lousy pronunciation that I could hardly make out what they were saying. 

In some way, Chinese students do communicate differently with Insiders than with Outsiders. If they see you as an outsider, they are much more distant. But as soon as you become an insider, they talk about different things, and are also able to make fun of you for example (in a good way of course). 

As somebody who doesn’t speak Chinese, I’m not sure if I can think of any differences in Communication patterns of Chinese and Dutch students. 

I think it would be the best thing to also have students with a different nationality in PREP school; that way there would be guaranteed intercultural communication. It would also be advisable to have some knowledge on the Chinese way of learning and communicating before one starts to teach them. This does not mean that we should adapt to that of course, but it would be useful to be aware of differences!

Overall, I have to say that I have come to know Chinese students in many different ways. It is a shame that some people are held back by the language barrier; they assume that these students are stupid, just because they cannot express themselves in the same way. I hope that – in the future – more people will realize that these students are wonderful people

Dr Manfred Wu Man Fat has been an English teacher in Hong Kong and has done considerable research in establishing characteristics of Chinese culture, which contribute to ICC problems in order to give pedagogic recommendations for Language Teaching.

Dr Fat has directed my questions to his colleague Sung Wai Ching Terry in UK who responded by sending his MA dissertation “Bridging the gap for East Asian students studying inn UK universities”.

Wu Manfred <manfredwu@yahoo.com>

ViewTuesday, June 26, 2007 8:31:33 AM 

To:tanya arabadzhieva <tanya_arabadzhieva@yahoo.com>
C
 

Find:[image: image43.wmf]


Dear Tanya

 

Glad to know that you are interested in this area. Actually Hall's and Hofstede's works are pioneer in this area. My advice for raising Chinese students' (I don't know Dutch culture) intercultural communication skills is that first of all they need to aware of the differences of Chinese culture with other western cultures, as a lot of Chinese students take for granted their communication patterns. Through this process of awareness raising, we can let them know the possible sources of miscommunication. Finally, of course, steps can be taken to avoid the miscommunications. I think some of the references of my paper on ICC are useful. You can refer to them. All these can be achieved by activities such as role-play, games, etc.

 

Actually, I considered doing a research in this area, using Hall's and particularly Hofstede's dimensions several years ago. However, after digging further into the literature, I found that Hofstede's dimensions are a bit too broad, and this make them quite elusive. Anyway, we can draw some interesting conclusions from comparing the two cultures. 

 

However, sometimes it is easy to fall into the trap of overgeneralisation: the term "Chinese culture" is too broad and it is easy to write conclusion such as "xx behave in this way / such phenmena exist because of the emphasis of filial piety in Chinese culture". The Chinese in your country might have different beliefs from the Chinese in the US, UK, etc. I am not discouraging you from doing your project: these are the point I think we should pay attention to.

 

My colleague Terry has done a similar project in the UK. Maybe he can give you his opinions.

 

Regards

Manfred

Drs Sana Reynolds is a lecturer at New York University and has done considerable research in Cross-cultural communication. Her book “Cross-cultural Communication”, available at HHS library examines individual and collective cultures and high and low-context cultures, as well as the influence of Time and Power on communication.
Re: communication research

Standard Header|Full Message View 

Sana Reynolds <sreynold@stern.nyu.edu>

ViewTuesday, June 26, 2007 6:08:03 AM 

To:tanya arabadzhieva <tanya_arabadzhieva@yahoo.com
Dear Tanya,

I think you have most of the necessary bases covered if you use Hall and Hofstede to compare the two cultures. I would also advise you to examine and consider using proverbs from both cultures; I have always found that to be a rich source of inspiration and information.

Sana Reynolds

………………………………………………………………………………………………………………………………

Dr Mingsheng Li has taught language and literature at Yunnan Normal University in China for fifteen years. He is currently a senior lecturer at the Open Polytechnic of New Zealand in Wellington. His main academic interests are intercultural communication, international education and issues in English language teaching, including communication with Chinese learners in ESL/EFL classrooms.

RE: communication research

Standard Header|Full Message View 

"Li, Mingsheng" <M.S.Li@massey.ac.nz>

ViewTuesday, June 26, 2007 1:12:20 AM 

To:tanya arabadzh
Cc: 
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Dear Tanya Arabadzhieva 


It is an interesting topic. 

Communication and cultures are interrelated and yet they cover a wide range of areas. Hall's High and Low context cultures and Hofstede's cultural variables are useful concepts for you to start with but unfortunately, it is difficult for you to fit all people into their models. People can change their communication styles and behaviour according to the contexts/situations. There are always variations.  For example, according to Hall, people from a high-context culture do not communicate directly and explicitly. I disagree.  If all people in high-context cultures communicate in this way, how can they solve their specific problems? Hofstede's five dimensions do not help explain such variations either. The problem is that one person can accommodate their communication styles easily. 

Miscommunication can occur for different reasons, such as language skills, personalities, levels of education, history, perceptions, beliefs, traditions, habits, etc. My suggestion is: Do not stick to a particular theory or model. No models can help explain all the issues facing us.  

…………………………………………………………………………………………………………………
Seran Aktuna is Associate Professor of Linguistics/TESL at Southern Illinois University where she teaches methodology and sociolinguistic courses in MA TESL program. Her research and publications focus on micro and macro sociolinguistics, and their application to language teaching and teacher education. 
Re: communication research

Standard Header|Full Message View 

Seran Aktuna <saktuna@siue.edu>

ViewMonday, June 25, 2007 4:55:40 AM 

To:tanya arabadzhieva <tanya_arabadzhieva@yahoo.com>
Tanya,
 

 Here is a website I direct my students to: http://exchanges.state.gov/education/engteaching/pragmatics.htm
 

If you google 'teaching pragmatics' and do library research, you are bound to find materials that you can use.
 

Good luck.
 

Seran
………………………………………………………………………………………………………………………………
Drs Gao works in the Department of Communication studies in San Hose State University and has done a deep research to identify and conceptualize some of the distinctive communication practices in Chinese culture. Drs Gao has sent her article “Don’t Take my Word for it”- Understanding Chinese Speaking Practices” in the International Journal Of Intercultural Relations.

Re: communication research.

Standard Header|Full Message View 
Gao Ge <Ge.Gao@sjsu.edu>

ViewTuesday, June 26, 2007 3:47:14 PM 
To:tanya arabadzhieva <tanya_arabadzhieva@yahoo.com>
Cc: 
Find:[image: image45.wmf]


Dear Tanya,

I'm pleased to hear that you're interested in studying communication differences between Chinese and Dutch students.  It is a good idea to use both the high- and low-context communication and Hofstede's cultural variabilities as your conceptual framework.  I talked about specific communication styles in the Chinese culture in our book "Communicating Effectively with the Chinese."  I'm not sure if you had a chance to read it.  I also had a piece in International Journal of Intercultural Relations.  I have enclosed the pdf of that article.

Let me know if you have any specific questions.  Good luck with your research.

- Gao

………………………………………………………………………………………………………………………………

Dr Sung Wai Ching Terry has done research in communication with the Chinese and has readily offered his dissertation “Bridging the gap for East Asian students in UK universities”, August 2006.

RE: communication research

Standard Header|Full Message View 
SUNG WAI CHING TERRY <terrysung@vtc.edu.hk>

AddWednesday, June 27, 2007 5:48:49 AM 
To:Wu Manfred <manfredwu@yahoo.com>; tanya arabadzhieva <tanya_arabadzhieva@yahoo.com>
Cc: 
MA Dissertation_final copy (body)_31- Aug 06.doc (2343KB) 
Dear Tanya
 

I think Manfred has answered your question.  I don't have much to add really.
 

First of all, I did not quite research into communication patterns or learning approaches in my MA dissertation in the UK.  The project was primarily concerned with a case study of a group of East Asian students studying in a UK university.  The reason for researching into these students was the fact that there were lots of conflicts or problematic behaviours within the university, namely Asian students tend to be :
1) very quiet and passive ---  low level participation in the classroom. 
2) Poor in spoken and written English  
3) Poor in skills like plagiarism and referencing
4) reluctant to display critical thinking
5) etc
 

 I don't want to say too much here, just read the report (only part of it) that I have attached.  If you want to address the communication aspects, you can go to p.72-73 (from Dogancay-Aktuna).   Or you could refer to Cortazzi and Jin's work on communication (refer to p.51) and learning approaches (see p.69-71).  Alternatively, you might find some of the references used in the report useful.
 

As mentioned by Manfred, it would be difficult to generalise a guideline.  So, after reading the report  I hope you will have a better picture of what the problems are for the Asian students studying in West.  Maybe you could construct a list of guidelines from there.
 

Good luck to your research.
 

Terry
…………………………………………………………………………………………………………………
Alexei Genevois, a Prep School Coach

Weekly report (week 6)

Standard Header|Full Message View 

"Genevois, S.D." <s.d.genevois@student.hhs.nl>

ViewSaturday, March 31, 2007 6:58:08 PM 

To:tanya arabadzhieva <tanya_arabadzhieva@yahoo.com
Dear Tanya,

Here are the reports for week 6. Sorry for being so late,
but I was so busy studying for my exams that I completely
forgot to send them.
During week 6 I met with Amy and Jessica; unfortunately
Evelyn was ill, but she let me know in advance. Bill did
not come; apparently he had to go to Amsterdam for some
reason.
We mostly worked on grammar exercises; these go relatively
well, but personally I find the students give up too
easily; if they really look at the explanations and the
exercises in the book, they understand what they're
supposed to do 9 times out of 10. We run into similar
problems with vocab exercises; they more or less expect me
to explain the meaning of words, but they could just as
easily look it up in a dictionary.
However, I suspect that what causes this is that generally
speaking, they don't actually prepare their questions to
me. It would be much easier to work in a structured manner
if they actually prepared for our sessions, and wrote down
whatever questions they have. As far as communication
problems go, this is the only major problem I've
encountered; I've asked them multiple times to write down
their questions, but they simply do not do it.
Another problem of course is Bill's absence; I don't think
he realises what we're doing is compulsory. Out of 6
sessions so far, he has only appeared twice.

A less serious issue, that nonetheless surprised me, is the
openness of these girls. They talk about anything; which
guys they like, which guys they don't like, what they think
about current affairs, etc. I think we can say Edward T.
Hall's claim of China having a high-context culture is
being shattered every week during our sessions! In fact,
sometimes, they are so open about certain things, such as
relationships etc., it makes me feel slightly
uncomfortable!
I'm happy to say, though, that we're having a lot of fun
during our sessions, and we are getting along fine. The
next couple of weeks, we are scheduling some more meetings,
in preparation of their tests and oral.
Regards,
Alexei Genevois
Appendix 5

Findings of the Focus Group and Personal Observations

The conducted Focus Groups with the teachers at the Prep school and with the Chinese students from the Prep school, as well as personal observations have established the following issues connected with the learning process of the Chinese students in the Prep school:

· It is difficult for the Chinese students to get the teachers’ messages

· The learning approach of Chinese students is memory-based and students expect the teacher to play the main role of providing knowledge

· The Chinese students need constant instructions by the teachers

· The students do not focus on getting things done efficiently

· The Chinese students hardly obey any deadlines

· Students’ class activities take longer than expected by the teachers

· Assignments are not performed efficiently

· Sometimes the teachers have the feeling of not being respected

· The Chinese students do avoid personal responsibility, putting the responsibility for the entire group

· The Chinese students expect to listen to the teachers all the time and are reluctant to participate in group discussions, debates and games and remain silent in any interactive activities thus, leaving the impression to be disorganized and irresponsible

· Learning without the use of textbooks gives the Chinese students a feeling  of insecurity and anxiety 

· Chinese students tend to smile because of embarrassment and anxiety

· Chinese students avoid direct eye contact and use a smaller area of personal space

· Chinese students do communicate quite differently with people with a different hierarchical status
References

Aktuna, S. (2005) Intercultural communication in English language teacher education Retrieved June 17, 2007, from ELT Journal Volume 59, Website:

http://fds.oup.com/www.oup.com/pdf/elt/catalogue/eltj1.pdf
Bond, M. (1991) Beyond the Chinese face Hong Kong: Oxford University Press

Bond, M. (1996). The Handbook of Chinese Psychology. Hong Kong: Oxford University Press  

Fat, M. (2004). Problems faced by Chinese learners in L2 English Language and Pedagogic Recommendations from an Inter-cultural Communication Perspective. Retrieved March 26, 2007, from Karen’s Linguistic Issues Web site: http://www3.telus.net/linguisticsissues/problemschinese.html
Fred, E. Jandt (2003).Intercultural Communication .An Introduction .London: Sage Publications

Fiske, J. (1990). Introduction to Communication Studies. Great Britain: Guernsey Press Co Ltd
Gao, Ge (2006). Core Concepts and Organizing Principles of Chinese Communication and Identity. Retrieved April 14, 2007, from China Media Research web site:

http://www.chinamediaresearch.net
Gao, Ge (1998). “Don’t take my word for it”- Understanding Chinese speaking practices. Int. Journal of Intercultural Relations. Vol 22, No.2, p.163-186, Printed in Great Britain
Gao, Ge and Toomey, S. (1998). Communicating Effectively with the Chinese. London: Sage Publications

Gudykunst, W. (2002). Issues in cross-cultural communication research. London: Sage Publications
Gudykunst, W. and Kim, Y. (1992). Communicating with Strangers. New York: Mc Graw-Hill Higher Education
Gudykunst, W. and Kim, Y. (2003). Communicating with Strangers. New York: Mc Graw-Hill Higher Education
Gudykunst, W. and Mody, B. (2002). Handbook of Internatrional and Intercultural Communication. USA: Sage Publications
The Hague University Guide for International students. ( 2006-2007) Find your way in The Hague
Hall, E.T. (1959). Beyond Culture. New York: Anchor books

Hofstede, G. Dimensions of Culture. In Wikipedia, The Free Encyclopedia. Retrieved March 25, 2007, from Wikipedia Web site: http://en.wikipedia.org/wiki/Long_vs_short_term_orientation
Hofstede, G. (2001). Culture’s Consequences- Comparing Values, Behaviors, Institutions, and Organizations across Nation. London: Sage Publications
Hong, X. and Petraki, E. (2007) An investigation of Chinese students’ difficulties in intercultural communication and it role in ELT Retrieved June 17, 2007, Journal of Intercultural communication, Issue 13, from Website:

http://www.immi.se/intercultural/nr13/petraki.htm
Hoover, W. A. (1996). The Practice Implications of Constructivism. Retrieved May 26, 2007 from Southwest Educational Development Laboratory Website: http://www.sedl.org/pubs/sedletter/v09n03/practice.html
Hsiao, W.D.L., (1991). Constructivism- Theory. Retrieved May 26, 2007 from CSCL Theories Website: http://www.edb.utexas.edu/csclstudent/Dhsiao/theories.html#construct
Huang, G. (1997). Beyond Culture: Communicating with Asian American Children and Families. Retrieved June 25, 2007, from Casanet Resources Website: 

http://www.casanet.org/library/culture/communicate-asian.htm
Jia, W. (2006). Sources of (Mis) perception and (Mis) understanding Between US-China Communication. Retrieved May 26, 2007 from The Journal of Comparative Asian Development Website, Vol 5, No 1: http://louisville.edu/asiandemocracy/10-Wenshan-Jia.pdf
Kasper, G. (1997). Can Pragmatics be taught? Honolulu: University of Hawaii, Second Language Teaching & Curriculum Center. Retrieved June 18, 2007 from website:

http://nflrc.hawaii.edu/NetWorks/NW06/default.html
Liang, G. & Han, J. (2005) A Contrastive Study on Disagreement Strategies for Politeness between American English & Mandarin Chinese Retrieved June 17, 2007 from the Asian EFL Journal, Volume 7, Issue 1, Website: http://www.asian-efl-journal.com/March_05_lghj.doc
Liaw, M. (2006) E-Learning and the development of intercultural competence Retrieved June 17, 2007 from Language learning and Technology journal, Website: http://llt.msu.edu/vol10num3/liaw/default.html
Miller, K. (2003). Communication Theories. Perspective, Processes, and Context. Texas: Mc Graw Hill
Pinto, D. (2000). Intercultural Communication, A Three Step Method for Dealing with Differences. UK: Garant
Quing, N. & Wolff, M. EFL/ESL Teaching in China: Questions-Questions_Questions Retrieved June 16, 2007, from website:

http://www.readingmatrix.com/conference/pp/proceedings/wolff.pdf
Quing, N. & Wolff, M. English or Chinglish Retrieved June 17, 2007 from Website:

http://www.usingenglish.com/esl-in-china/english-or-chinglish.pdf
Reynolds, S, Valentine, D.  (2004). Guide to Cross-Cultural Communication. New York:  Pearson Prentice Hall
Rustema, C and Herle, M. (2005). Corporate Communication Worldwide, an Introduction. The Netherlands: Wolters-Nooordhoff
Salleh, L. M. (2005), High/ Low Context Communication: The Malaysian Malay Style. Retrieved April 8, 2007, from web site: http://www.businesscommunication.org/conventions/Proceedings/2005/PDFs/09ABC05.pdf
Terry, M. and Wilson, J. (2007). IELTS Practice Tests. Spain: Longman
Valdes, J. (1986). Culture Bound- Bridging the cultural gap in language teaching. Cambridge University Press
[image: image46.png]



Chinese





Dutch





74%





26%





You wait to be asked your opinion





Chinese





Dutch





30%





70%





You openly state your disagreement





    





Chinese





Dutch





14. I refrain from revealing other people’s mistakes in public
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